TS

ED 105 369

AUTHOR
TITLE

INSTITUTION

SPONS AGENCY
BUREAU NO

PUB DATE
CCONTRACT

NOTE

AVAILABLE FROM

EDRS PRICE
DESCRIPTORS

IDENTIFIERS

ABSTRACT

DOCUMENT RESUMB
95 CG 400 121

Galant, Richard, Comp.; Moncrieff, Nancy Jd., Comp.
Testing and Testing Programs. Searchlight: Relevant
Resources in High Interest Areas. Update Search
14u-2.

ERIC Clearinghouse ¢n Counseling and Personnel
Services, Ann Arbor, MNich.

Office of Education (DHEW), Washington, D.C,
BR-6-2487

Dec 74

OEC-3-6-002487-1579

31p.; For related document, see ED 082 115

Impact Publications, School of Education, Room 2108,
The University of Michigan, Ann Arbor, Michigan 48104
(HC $1.50, cash or money order must accompany
request)

MF-$0.76 HC-$1.95 ELUS POSTAGE

*Annotated Bikliographies; Colleges; *Counseling;
Elementary Schools; High Schools; *Literature
Reviews; Measurement Instruments; Research Reviews
(Publications); *Resource Materials; *Testing
Programs; Tests

*Searchlight

This updated search of the ERIC system, "Dissertation
Abstracts," and the journal literature yielded 153 documents which
provide a review of comprehensive testing programs (elementary,
senior high school, and college) with special emphasis on specific
tests that the practicing counselor may want to utilize. (CJ)




. Jearchlight

Relevant Resources in High Interest Areas

YS ' SPARTMENTOF HEALTH,
EOCCATION 8 WELFARE
N*TIONALINSTITUTE OF

EOUCATION

Tsiy DOCUMENT HAS BEEN REPRO 1U 2
OuCcD EXACTILY A RECEWED FROM
Tre PERSON OR ORGANIZATION ORIGIN “ UPDATE SEARCH

ALING 4T POINTS OF VIEW OR OPINIONS
STATED DO NOT NECESSARILY REPRE
SENT OF ¢ ICTAL NATIONAL INSTITUTE OF
EOUCATION POS "1ON OR POLICY

01002090

Compiled by Richard Galant
and Nancy J. Moncrieff

December 1974

weamar
e

A review of comprehensive testing
programs (elementary, senior high

y school and college) with special
emphasis on specific tests that
§ the practicing counselor may want
to utilize,
} (153 document abstracts retrieved)
4
$1.50
-
AN (;:l \ .
* = Tests and Testing Programs




Introduction

This information packet, prepared by the ERIC Counseling and
Personnel Services Center, is intended to alert the user to a body
of literature on a topic of current interest to counselors. It
identifies research reports that have been cited in the Educational
Resources Information Center's (ERIC) publication, Research in
Education (RIE), in Dissertation Abstracts International, and in
ERIC's Current Index to Journals in Education (CIJE) from March
1973 through September 1974.

Ordering Instructions

Searchlight has attempted to give availability for all materials
listed in this packet. In most cases, it is possible to obtain a

personal copy of the title listed. The sources fall into three
groupings:

ERIC Documents
References in this search for which an ED (ERIC Document)
number is given may be ordered from the ERIC Document
Reproduction Service (EDRS). Copies are available in
either hard (photo) copy or in microfiche form. The
microfiche require a special machine for use. To order
any of the ED materials, please refer to the EDRS Order
Blank at the back of this packet.

Doctoral Dissertations

All dissertations listed in this search have been drawn
from Dissertation Abstracts International, a publication
of University Microfilms. They are available on micro-
film (MF) at $5.00 per dissertation, or in bound photo
copy (X) at $11.00 per dissertation from Un*versity
Microfilms.
To order, give the following information:

1) Order number

2) Author's last name and initials

3) Type of copy desired (microfilm or hard copy)

4) Your name and address (list separately for

billing and shipping, if they are different)

Send your order, with payment, to University Microfilms,
300 North Zeeb Road, Ann Arbor, Michigan 48106.

Journal Articles

Journal articles are available from the original journal
in library or personal collections. Refer to the entry
for volume and page designations.




ED 069 051 EC 050 086

Cook, John 1.

Test Anthology: Fugltive and Standacdized Tests,

Wisconsin State Dept. of Public tustruction,
Madison.

Pub Date {71)

Notc—~257p.

EDRS Prics MF-30.65 HC-99.87

i * Annotsted

8 .,
Behavior Rating Scales, *Excep | Child
Education, *Handicapped Children, “Stan-
dardized Tests, Student Evuluation, *Testing

. The test anthology des’'gned for special educs-
tion administrators, teachers, and program plan-
ners containg approximately 300 entries consiet-
ing of standasdized and fugitive tests, behavior
rating scales, and summary evaluation gheets. En-
trics are indexed by key words which are descrip-
tive of the testing instrument and by suthor. An
alphabetized contents table precedes both key
word and author indexes. Entries generally in-
dicate key word, title, purpose of the instrument,
author, age range for which the test is designated,
number assigned for computer alphabetizing,
library call number, category or type of instru-
ment, date the instrument was entered into the
index, and all key words for the instrument. It is
explained that special education personne} may
request by mail from the Depertment of Public

Instruction Library in Madison, Wiscons'n, data

sheets which supply ordering information and

pertinent data abstracted from the instrument
manual or instructions. Relevant rescarch
evalustive studies are included. Data sheets are
intended to allow the user o make a fairly
detailed sppraisal of the entry without examining
the instrument. ft is noted that copies of the test-
ing instruments may be red only by contact-
ing the developers directly. (GW)

ED 069 681 T™M 002 132

M of Seif Concept: Grades K-12.

Instructional Objectives Exchange, Los Angeles,
Calif.

Spons Agency—California Univ., Los Angeles.
Center for the Study of Evaluation.

Note—100p.

Available from—Instructional Objectives
Exchange, P.O. box 24095, Los Angeles, Calif.
90024

Document Not Available from EDRS.

Descriptors—*Affective  Objectives,  *Attitude
Tests, Educational Objectives, Intermediate
Grades, °M ins! ts, Primary
Grades, G fonnsires, S dary Grades,
*Self Concept Tests. Student Attitudes, Tests

1dentifiers--Choose 3 Job Inventory, Class Play,
Parental Approval Indcx, Self Appraisal Inven-
tory, Tclevision Actors

This 3] of instr { L,. ives and
related measuring instruments is the first of In-
structional Objecti Exch collecti

devoted to affective objectives It concems mea-
sures of self cc pts. The collection is divided
into five major i The discussion of the
collection’s organization is followed by s descrip-
tion of the development procedures. The third
sections details possible uses. The objectives
themselves are listed according to grade ranges,
that is primary (g K-3), intermedi grad

4.6), and sccondary (grades 7-12). At the close
of each objective a page reference refers to the
concluding section which contains measuning

devices, their ales. and di s for ad-
inistering and ing them. M included
are Self Appraisal In ies at the primary, in-

termediate and sccondary levels; Choose a Job
Inventory; Parental Approval Index; The Class
Play, Television Actors; What Would You Do? at
both intermediate and dary levels; Work
Posting und Perccived Approval Situations (DJ)

ERIC

Aruitoxt provided by Eic:

ERIC Documents

ED 069 694
Pedrini, Bonnie  Pedrini, D. T.
Intelligent Iate'ligence Testing,
Note—7p.
EDRS Price MF-$0.65 HC-$3.29
Descriptors—Cognitive Processes, Culture Free
Tess, Evaluation Criteria, Intelligence Dif-
ferences. *Inteliigence Quotient. *Intelligence
Tests, Mcasurement Instruments, Measurement
;ech:’iqu‘e‘}. ‘l.!aci%i Diltctiminalion. Technical
eporis, *Testing, Test Interpretation
ldem?f?en-nou:t.hal Effect r .
Intelligence tests should be used to help per.
sons; they should not be used to penalize persons.
Furthermore, our focus should be on treatment; it
should not be on labeling. 1Q testers often stig-
matize young children and poor persons (chil-
dren, adolescents, adults). Large groups of Black
Americans, Spanish Americans, and [ndian Amer-
icans arc probadly misclassifid as to sbility
because of a differential society and culture. This
paper sitempts to develop  better understanding
of tests and testing. I intelligence testing is to
continue, it should be done intelligently, But the
time, effort, and money could be better spent in
treatment procedures: developmenta), corrective,
remedial, cducational, vocational, personal, so-
cial. (Author)

T™ 002 145

ED 069 697
Horne, Eleanor V., Ed.
Test Coliection Bultetin.
Educational Testing Service, Princeton, N.J.
Pub Dazte Jul 72
-, p,
EDRS Price MF-$0.6S HC-$3.29
Descriptoss—Academic Achlevement, Achieve.
ment Tests, Attitude Tests, *Bibliographies,
Bulleting, *Catalogs, *Measurement [nstru-
ments, National Competency Tests, Perception
Tesu, Psychological Tests, Questionnaires, Rat-
ing Scales, *Resource Materials, *Tests, Test
Selection
Udentifiers—Project Head Stant
This is a quarterly digest of information on
tests located in the test collection of Educational
Testing Service. fn uddition to the extensive libra-
ry of tests and other measurement devices, it also
includes a special Head Stari test collection
established to provide information about instru-
ments for those engaged in research or project
direclion involving young children. New Acquisi-
tions include sections on schievement; common
examinations; specialty examinations; personality,
interest, sttitudes and opinions; and miscellanc.
ous, sensory motor, unidentified. A second sec.
tion reports announcements received related to
tests. A third section reports testing programs for
1972-1973, reporting the test, administration, and
contact persons for each. The final section gives
sddrcmses of publishers und organizations whose
matenals and services are mentioned in the Bule
letin. (DJ)

T™ 002 148

ED 069 722 ™ 002 174

Tent Analysis Manual.

Escambia County Schooi Board, Pensacals. Fla,
Evaluation Services

Note—23p.

EDRS Price MF-$0.65 $(.-$3.29

Descriptors—Computers, Evaluation, Evaluation
Methods, Information Processing, Instructional
Programs, °®ltem  Analysis, °®Munuals, Per.
formance Tes:s, *Serfvices, Standardized Tests,
Student Evalu stion, *Testing, Tests
This manual has four purposes. They arc (1)

to list test analysis servicas available to teachers

(2) to explain information on the analysis prin-
touts, (3) to provide help in interpreting analysis
results, and (4) to suggest possible uses of test
analysis data. It is noted that test anzlyses ser-
vices are available to teachers for teacher.made
tests «nd surveys if standard answer sheets are
used, as well as for some standardized tests. Any
one or all of the following services may be
selected: (1) class performance analysis, (2) item
andlysis, (3) freq distnbution, and/or (4)
response analysss. It is felt that by using the data
generated, teachers will be helped in planning in-
struction, in evaluating student progress, and in
improving test items. { Author)

£D 069 784 T™ 002 269
l:h#e.l;;' .S;uun E. Dunis, Rene V.
or Psychometrically Distingulshing A
titude from Ability, >
Mi Cniv., M lis. Dept. of Psycholo-

¥

8y-
Spons  Agency- Officc of Nuval Rescarch,
Washington, D C Psychologicul Sciences Div.
Report No—MU-TR-3007
Pub Date 25 Jul 72

Note~ 35p.

EDRS Price MF-30.6S HC-$3.29

Descriptors—Ability  Identification,  Aptitude
Tests, College Students, Educationsl R h,
*Mathematical Models, *Mecasurement

Techniques, *Motor Reactions, *Predictive

Measurement,  *Psychometrics,  Reseurch

Methodology.  Statistical Analysis, Tables

{Data), Tcchnical Reports, Test Results, Test

Valdity

It is now widely agrced that current ability
measures reflect a complex interaction of en-
viro with genctic p ial. This leads to »
basic measurement problem since persons with
the same measured abiity may vary widely in
potential due to non-cquivalent leaming opportu-
nities The purpose of this paper is to present a
model which may hold some promise in
psych ically dutinguishing ability (current
status) from aptitudc (potential). Data on a sim-
pic ability are analyzcd according to the model to
illusirate how some of the practical problems may
be solved. (Author)

ED 069 795 T™ 002 281
?ﬁ%’f’ Scale in Interest Mes-
surement: An Jdes Whose Time Has Passed.

Pub Date Sep 72

Note—11n.; Paper presented at convention of the
American Psychological Association, (Honolu-
lu, Hawaii, September 1972)

EDRS Price MF-$0.65 HC-$3.29

Descriptors—Females, Males, *Measurement ’n-
struments, *Occupational Tests, *Psychological
Tests, Role Perception, °Sex Discrimination,
Speeches, *Test Bias

Identfiers—Kuder Occupational interest Sufrvey,
Kuder Preference Rerord, Minnesota Voca-
tional 1 1 Strong Vocational In-
terest Blank
The lag that cuists between traditiona! mea-

surcs of linity and femininily in occupa-

tional interests and the changing role of women
in the world of work is discussed. It is stated that
most masculinity-femininity scales in use today
measure the degree of conformity with socially
and culturally determined sex roles. Scales
discussed are the Strong Vocational Interest

Blank (SVIB), the Kuder Occupational Interest

Survey (O1S), the Mi ta Vocationsl |

Inventory, and the Kuder Prefercnce Record-O.

'
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ERIC

Aruitoxt provided by Eic:

Lupanond, £OIM 12 wnat 13 needed 1N the way
of practie and further research is given as fol-
lows (1) funther research on the question of
whellier separate norms should be developed, for
the same occupation, on the bass of sex, (2)
newer entenon group duts should be developed
for all mventuries, (3) the term Masculini.
wylFemimmity as applicd to psychological scales
such us measures of interest should be rejected as
an udea whose time has definitely passed, and (4)
lack of available data should not be used to limit
women's of men’s career options. (DB)

ED 0™ 793 uUD 013104
Gree  Jonald Russ  Draper. John F
Fxploratory Studies of Bias in Achievement Tests.
C18/McGraw Hill, Montercy, Calif
Pub Date Sep 72
Note—59p . Paper picsented at the Amencan
Psychological Association Annual Convention,
Honalulu, Hawan, September 1972
EDRS Price MF-$0.65 HC-$).29
Descnptors—* Achievement  Tests, Bias, Com.
patatne Testng, Educationd Testing, Ethnic
Groups, *Group Tests, Item Analysis, Minority
Groups,  *Rucial  Differences.  Research
Metliodology, *Social Differences. © lest Bias,
l'esting Problenss, Test Vahdity
tdentficrs—Californa Achicvement Tests
1hic paper consuders the question of bias in
group adimmntered academic achievement tests,
btas which 18 inherent 0 the instruments them-
schves A body of dats on the test of performance
of three disadvantaged minanty groups--narthem,
urban blsck, southern, rural  black: and,
southwestern, Mexican-Americans--as iry.ut same
ples 1n contrast to white, advantaged groups in
the same regions, was andlyzed using five dif-
ferent general methods for examining tests for
thas In an dem tryout, a set of items 1S ad-
mumstered to a sample of the relevant population
and the ;esults are then exanuned ttem by item in
an cffort to pick the more effective items The
first method 18 an 1tem selection routine using the
paint hisenal coreelation for cach tem s the
caterton  Fhe second method, group by score in-
teracteons, involves dividing the tryout group into,
say. fourths. hased an quartiles, and examimng
the propartion of the cases making cach possible
response in cach of these levels The third
method invohes plotting item difficulties so as to
focate ubcrrant items  The fourth method n-
volves estimating and plotting item charactenistic
curves separately for each group and comparning
the plots The fifth method compnises various in-
tergroup fuctor analyte approaches. (Author/SM)

ED 0706 799 uD 013 110
Williams, Rober: L..
The BITCH-100: A Culture-Specific Test.
Washington Univ., St Louis, Mo.
Spons Agency~N | Inst. of M
{DHEW), Bethesda, Md
Pub Date Sep 72
Note--21p, paper presented at the American
Psychological Association Annual Convention,
Honolulu. Hawait, Septemher 1972
EDRS Price MF-$0.65 HC-$3.29
Descnptors—*Achicvemeni Tests, Culture Free
Tests, Dr High Schoot Students. Inncr
City, *Intelligence Tests. Negro Culture. Negrn
Dialects, Racial Differences. *Test Bias, *Test
Construction, Testing Problems. *Test Validity
tdentfiers—BITCH 100, Black Intelligence Scale
of Cultural Homogeneity. Califorma Achicve.
ment Test
The aim of this paper is to descrbe the ra-
ttonale and evaluation of the Black Intelligence
Scale of Cultural Humogcneity (BITCH). A “"cul-
ture specrfic™ test 1 used to determine the taker's
ability to function symbolically or to think in
terms of his own culture and cnvironment. A
combination of disiect specific and culture
specific tests would certainly enhance the posss.
hility of m»asuring what is inside the black child’s
head. this is the basic ratiorse for the BITCH-
100 Over twa years. 3 l(K)item test was
developed The purpose of the first expertment
was to denonstrate that the test would dis
crniminate black from white takers One hundred
white and {100 hlack high school students ranging
in age from 16 to 18 vears. half from low

| Health

socmc;:um;ms;_: levels and half from middic in.
come levels, fruam the aity of §t Louis took
BITCH. 100 The black gv!mp showed a clear lsl:'c
penanty over the white group The distnbuytion
of scufes approximated a normal dsteibution 1n
which hlacks comprse the upper half, whites the
lower hal’ Twenty.cight hlack Neighborhood
Youth Corps high school “drop outs™ were ad-
ministered  the HITCH and the Calforma
Achicvement Test in the second experiment. The
results confirm the hypothesis regarding the sen.
:'l‘:;v:ly of the BITCH in picking up “intellectual
indicators™ not commonly found 1in conv

tests. (Author/IM) g conventional

ED) 071 935

Popham, W Jumes

An Essluation Guidebook, A Set of Practical
Cuidelines for the Educstional Evalustor,

fastiuctiena Obgectines Exchange. Las Angeles,
Calf

Spans Aguncy - Hurcau of Induin Affairs (Dept
of Interiory, Washington, D ¢

Pub Date 71

Note- 129p

Avalable fram - Intructional Ohjectnes
Fschange, Bos 23098, Los Angeles, Califorma
Y0024 (32 Sy

Document Mot Available from EDRS.

Desctsptors *Behavioral Objectines, Fducatinal
Accountahilits,  Fducstional  Improvement.
*f ducattonal Obgectives, | valuation Crtena.
*fvaluation Techmyues, Measurement Gouls.
*Mcasurement | echnigues
This booklet 18 deagned to gwnt those respon-

sble for conducting cdutationsl cvalustions The
wark cantins o collection of recently desclaped
techmea!  procedures  relesant  to cducanonal
evaluatin and to desenbe them sn o traghtfor-
ward manncr  The gurdehnes are orpsmzed intn
three sectons 1) Objectines. 2) Measureme.s®.
and ) Data Collection and Analyas In the ob-
jectises section. seven guidelines are presented
which deal with such matters as how objectines
should be specfied so that they will be of most
utility ti the ¢valustnr The meswurement section
contans five guidelines treating such problems as
how the crvalugtor should devise meawrses which
satisfactonly assess whether an objcctive has been
achieved  The sectinn dedhing with dats collection
and analy s includes cight guidelines dealing with
the types of desgns evaluators shoukd employ for
sdfiots stugtions and how to treat the data
secured vt these designe A wummary of Jll
gwdehnes is presented at the dose of these three
wetions A final section, Playing hy the Rules.
prosudes o fictitions cvample of un cducational
evaluator wha condfucts hiniher wark cansondnt
with the guidelines A et of celected references.
organized atound the major sections of the guide-
book conddudes the volume (£DI)

SO 008 046

ED 072 096 T™ 002 336

Horne Eleanr ¥ ki

'ft:l (iullcc(ion Hulletin. Vol. 6, So. 4. October

972,

Fducatuonal Testing Serace. Punceton. N 3

Puh Date Ot 72

Note  27p . Addicss guestions about Be.d Stat
to Head Start fost Callection,  Fducatunal
Lesting Serace Ponceton, N §

Avalthle from Ficonos 8 Homo, et Colled
tion. § docatonal Testing Sefvice, Prisiecton
Nuew Jersey OXS30 anbaerpion $2 00, toreign
readers $2 €0

EDRS Price ME-$0.65 $#( Nob Availshie fram
EDRS.

Desenptors Achierenent Tests, Aptitude Test.,
Bullevins. *1aly Chddhnd, *Measurement In
siumente Pachological Tests, *Pubhication.,
Publistieng fudusiry, ® Tosts

Identsfices  Project Hoad Start
This hullctin bads 1esds Lind other mecasutement

desices 1t alo mctudes publishers catalogs and

desenptive natettals, tomnnadmn on oty sof
sicus and sestemis test recrews aid refosene
ntertals o mcastenont and cealiation Bl

Jetin entries of particular intetest i those work

g with cldeen aged from birth o mine aee

preceded o specaal symhol  The acguisitions

are hnted undee thie following headings Achieve
ment. Aptitude. Personabits, Interests, Atttude:

-

J

ang  Oopintons,  AMfscllancous,  Sensory-Motor,
Unidentificd  Annauncements  of  publications,
tests no longer avalahle, test reviews, new
tefereuces, new puhlnhers, new addreses. ad-
dresses of publishers and organizations, an index.
and subsctiption information gre provided (DB8)

ED 073 168 TM 002 418

Pub Date 72
Note—634p.
Available from—Pi -Hall, Inc., Englewood
Clffs, New Jersey (no pricc qQuoted)
Document Not Avalisble from EDRS,
Descriptors—Achievement Tests, Aptitude Tests,
Attitude Tests, Educatonat History, Educa-
tional Philosophy, *Educational Testing, Essay
Testz, *Higher Education, Intelligence Tests,
interest Tests, ltem Analysis, *Mecasurement.
Multiple Choice Tests. Norms, Personality
Tests, Scores, Standardized Tests, Test Con-
struction, Testing, Testing Programs, Test In-
terpretation, Test Relisbifity, Test Validity,
*Textbooks
This textbook is intended for use in an in-
troductory course in the use of tests in schools
and colleges. The book is divided into five parts:
(1) history and philosophy.-ed i m
ment, hi | perspectives; M, and
the process of educati (2) cl test
development-.what should schicvement tests
measure?, How should achicvement be mes-
sured?, how to plan a classroom test; the charac-
tenistics and uses of cssay tests: true-faisc test
items: how to write multiplechoice test items;
(3) getting, interpreting, and using test scores--
how to sdminister and score an achievement test;
oral examinations; test score statistics; marks and
marking systems; (4) test analysis and evaluation-
-how 10 judge the quality of a classroom test; how
to improve test qualk:ty through item analysis; how
to estimate, interpret and improve test reliability;
the validity of classroom tests; and (S) published
tests and testing programs--the scope and use of
published tests, standardized achievement tests
and test batteries; standard scores, norms, and
the passing score; intelligence and aptitude tests;
p nality, attitudes, ts, and testing pro-
grams. A glossary of terms used in educational
measurement, projects and problems, and a
bibliography are presented in appendices. (KM)

]

’

!

ED 073 376 CG 007 784
_Irlcdl.Alohu I

est Aaxiety: A State or Tralt Coacept?
Pub Date 71
Note—10p,
EDRS Price MF-$0.65 HC-$3.29
Descriptors—®Anxicty, *Psychological Patterns,

*Psychological Studies, Research Projects,

*Stress Variables, Students, Student Testing,

*Testing, Testing Problems

The purpose of this expesiment was to relate
two bodics of h on anxiety: test anxiety, or
anxiety proneness specific to the testing situation,
and trait-state anxicty. The author hypothesized
that stat anxiety--znxiety not tied to any particu.
lar situation but aroused in “any” situation.-
should be highly refated to test angiety during a
testing situstion; and, on the other {md. &n
state anxiety aroused during s situation of
minimal evaluative stress, such as s game, should
be less closely related to test anxiety. A total of
60 students were tested in both situations: 2 game
involving no explicit evaluative stress and ad-
ministration of the Slosson Intelligence Test via
computer, & situation of some evalustive stress.
M of state iety were obtained before
and after each of these situations. The results
failed to confirm the hypothesis. Since the initial
analysis indicated that test anxiety was not as
responsive 10  situstions! stress as initially
hypothesized, a succceding analysis wzs con-
ducted to determine whether test anxiety was
more similar to the construct of trait anxiety. The
results of this study showed that the test anxiety
construct is not as responstve 0 situations! stress
2318 the state anxiety measure. References are in-
cluded. (Author/SES)

*
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ED 075 445

Cimdny, Hlumnuny M, Jr | Comp

Iinitational Cunference un Measurement n kdu.
cation; Proceedings (of the) Elesenth Southeast-
ern Conference (December 8.9, 1972). Pre-Ses-
sion.

Creorgra Ui | Athens Coll of fducation

Spons Agency  Harcourt Brace Jinanuosich, Ine ,
New Yorh, N Y It Dept

Pub Date Doy 72

Note 38p L Papers prosented st pre-session of
Southe stern linstationad Conference on AMea
surenent m I-ducation (11th, Athens, Georges,
December K, 1972)

EDRS Price MF-$0.65 $1(°.$3.29

Deseriptors *Conferonee Reposts,  Lducational
Sevds. Educationa] Phnmng, Educational Pol
1y, *lducationdl  Research,  *Evalustion,
*Measurement, Specches, Teacher Edocation
Ihree papers preseated at the pre sesien to

the 1ith Imvuationa] Conference on Measureent

i Fducation are provided  Thewe papers are *.

Pablie Schools 1 [ rastion One Stadent

Body. s Seeds and Dit-ctioms™ by George R

Rbodes S, "Ma to Mankind  The Internationat

Dunension of leahor Bducotion™ hy Davd (G

I, asd “Measurensent for the Purpose of

Eaadloation” by 1D 1 thnkle (kor refated docy

wents, see 1M 002 $23.439, $31.547 (DB)

IN 002 522

ED 075 449

Gendin, Thomas M, Jr , Comp

Invitational Conference on Measurement in b.du.
cation: Proceedings (uf the) Eleventh Southeast.
:m Conference (December 8.9, 1972). Session

IM (2 526

Georgra Uoay | Athiens Coll of Lducation
Spons Ageiey - Hacourt Brace Jovanavil, Inge
New Yorh, N Y Fest Dept
fub Date X Devc 72
Note— 2Hp, Papers presented st Soaion 8 of
Semteastern Inatecional Conteroe on Mea
sufement m [ducation (11th Athe Georgu,
Devenmber X, 1972
EDRS Price ME-$0.65 11('-$9.%7
Deseriptons - Anseriean ludians, *Contereme Re
ports,  Disadvantaged  Youth, *Educanona!
Reswarch, *Measwrement, Mental Retardation,
Negro Stdeats, School  lutegration,  Specsal
Fducntnen, Spevches
Llesens papers presented at Session 1 of the
§ ith Inuitational Conference on Measurenent in
Education are provuded  This sesaon focuswed on
speatdl educating subgroups, espectally the disaud
santaged  Particolar emphass was placed ou
mentyl retardation, Amenican Indisn education,
school  desepregation, amd the  pifted  dul
santaged black  The cleven papers are “Hazafds
it Rewwarch lovohsug Minonties™ hy Josas A
Dasts,  Fhe Self Concept of Mental Retandates
Sone Problenss of  Asessment™ hy  John |
Sholtz. “Son Cogmtise Desclopment of Mentally
Retarded Children™ by Bert O Richmond,  As
sessntent of Motor { carnmg Through Mathom.ts
el Andya™ by Tenest | Boundschuh and Sosas
3 Gooch, “Faaluating Achiesement of the Mon
tally Retarded A Conprehensine Procew™ by
Andrew [ Shotd, “Meoarenient and  Testing
Conaderations fo; Nattise Anmienean Education”
by Joseph 1) Blaschard, “School Desegregaton
The Problens ™ by Milton Hill, “Perspectives of
School Desegsegatuas 1 the Southeast™ by Monll
MO and Harry B Widlume, “1dentificaton of
Gifted and Creative Children and Youthc Among
Black  Disadvantaged  Groop™ a symposuns,
“The Prediction ot Achiesensent Means of
Schools  from Non School  factors Thinogh
Crstenion Sealing by Tom O Innes, and “Infor
aation 1 eedbuck Ssstenis (118 ) and Educational
Corghh™ by Willias | Whate  (For selated dina
ments, see T 002 422 928, 6§27 $47 ) (KM)
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SMake, Ralwrt F

Schonl Accountability Laws,

Pub Date 72

Note 3p

EDRS Price MF$1.65 HC-$3.29

Dewenptors— *Fdocationad Accountahility. *F du-
Catiotesl T egisbation, Guides, *School Résponse
bulity, *State 1 cpsbation
A docomtitable school 5o seen s being one

that (1) disclisses ats achivaties, (2) ikes gond

ot stall propuses, (39 sigos saff responhiity
fof cachafed of public comern, and (4) nomtors
s teachg and feamng Schoul aecountahility
Liws are seen as g national demsand that must be
satisfied  To satinfy the present denands for
legistation, ta help the schools change, and to be
least damaging to what the schooh are domg
well, o school sevountshidity law should call for
the followsng :haracterssties. (1) commitments
lrom schools s provide high-quality teactung, ap
portumities for enriching caperiences, and sceon.
nidation to the indisdud! needs and asprrations
of students und teachers, (2) an annual vt to
cach school by at feast one committee of citizens,
(3) judgnient as to quality of estruction made hy
professonal educators both invde and outade the
school, (3) standardised measures of  student
havic skills hy testing and hy professional ohser
vation, (5) updated specifications of the errors of
messufement for indisdual student scores, proup
means. and differences of hoth, as well as erron
of n-asrement 101 gonstandardized observations
and  professonal  gudgstent,  (6)  each  schoal
should have o contudentiality pohey, (7) cach
school should hae o grievance procedure, (8)
one of more centers shauld be established for the
cvaluation of mdivulual teacher computenee, and
(9) schools shoulll Ixe supported in elforts to
keep hurcsuctacy to o mmimum ‘fo be i the
best anterests of the people, state accountshility
laws should protect foca! contrul of the school,
ndividuality of teschers, and diversity of leatning
upportunitics (D)

ED 075 541 uD 013 507

Shanner. Willium M.

Procedures for the Preparution of Descriptions on
Ausesement of Fxemplary Programs. Finsl Re-

Amenican  Institutes  for Rescarch  in the
Behavioral Saences, Palo Alto, Calif
Spuns Agency--Office of Education (DHEW),
Wastington, DC  Office of Information Dis.
semin.tion
Report No—AIR-20200 4-73-FR
Bureau No—~BR.2.0200
Pub Date Apr 73
Contract—OQEC.0.70.1674
Note--140p
EDRS Price MF-$0.65 HC-$6.58
Desersptors—-Basie Skalls,  Bilingu. ¥ Education,
*Compensatory  Educatton Programs, bduca-
tonal Change, Elementary Education, *Infor-
mation Dissemnation, Inner City, Instructional
Imovation,  *Program  Deseaptions,  Program
{ ffectneness, *Program Bvalustion, *Reading
Programs,  Sccondary  Education,  Spanih
Speaking, Vocational Education
fhe chicf purpose of this proget was to
prepare descniptions of exemplary programs 1n
childhood cducastion and resding naving sufficient
ment to he conadercd as visitation sites for other
cducators The (child! ood education phase of this
project was funded puntly by the Office of
Economie Opportunity and the Office of 1ducs
tion  Its purpose was to seleet and docunient o
vaniety of programs ancluding Head Start, Follow
Through, clementary and weondary prograns in
inner oty scheols, programs fur Spanish Speak-
ng. and progrems i basic skitly and vocationat
afeas for imta) dissemination through the sis Re-
gionad and Nutional Whste House Confesences In
additron it was planned that OFO and OF could
v the print and nonprint materisls developed by
the project for indcpendent de vor efforts
The excmplary reading programs phaw of the
progect imolved the field awessmient of seledted
programs related to reading instruction and the
venication of ther cffectivencs. as dentonstra
tion stes for viste hy personeel frons other
school distnicts Pragranms desersptions and leaflets
wete prepared for the 37 reading programs and
33 chililhood cducatwon programs  Audio visual
documentation was prepared for 12 childhpod
cducatinn programs  This pragect was one in s se-
fies directed toward the wider dissemmation of
new nd innovative practices in education. and
was fumbed by the Office of Infurmation i
saation of OF: (Author/JM)

-t 076 452
i“lunts, Richard |
HRe-examining the Notion of the Universality of

SO 00S 529

.

o)

Educations! Messurement.
Pub Dafe 22 Nov 72
Nute—~12p, Paper presented at the Annuul Meet.
ing of the National Council for the Social Stu-
dies, Bosion, Nuvember, 1972
EDRS Price MF.$0.65 HC-$3.29
Descriptors—Attitudes,  Educafional Testing.
*Evaluation Criteria, Interaction, *Meusure.
ment, Objectives, Personal Values. *Social
Sciences, Social Values. Specches, Testing,
*Values
Id:miﬁen-—'Naliunal Council for the Soi:al Stu.
ies
The purpose uf this paper is to critically ra’se
some qucestions as to whether measurement can
provide us with a universally applicable set of
cntena fur making value judgments in the social
sciences Stated are pti that provide the
framewurk of current standardized testing.
Questions are raised as to the efficacy of current
standurdized testing in the social sciences because
of the une-dimensional aspect of measurement.
Four assumptions about education, experience,
seality, and value furmation are identified to pro-
vide, hopefully, a fuller ref € point for social
scicnce educators when viewing current stan.
dardized measurement practices within the social
sciences. The central theme of the paper suggests
that, if these four assumptions hold true, they
greatly limit the possibility of measurement
providing a umversally applicable set of criteria
for making valuc judgments in the social sciences,
{Author)

ED 076 702 T™ 002 711
Ebel, Robert I..
The Future of Measurements of Abilitles 11,
Pub Datc 27 Feb 73
Nnte—22p.; Speech given before the annual
meeting of American Educational Reseasch As-
sociation (New Orleans, Louisiana, February
25-March §, 1973)
EDRS Price MF-$0.65 HC-$3.29
Descriptors~Achievement Tests, Aptitude Tests,
*Educational Testing, Inteiligence Tests, *Mea-
surement Goals, *M t Inst s
Specches, *Student Evaluation, Test §
ton, Test Vahidity
identifiers--Thurndike (E L.)
The views of E. L.. Thorndike on the future of
of abil cxpressed 25 years
agu. are summarsized, and the future of measure.
ments of abilities as it appears now is examined.
Opportunities for improvement now arise mainly
from increasing social concern for effective edu-
cation. M nt technology has developed
rapidly and canrot continue at the same pace.
Newer instructional technologies will not be the
most widely used because they are costly, imper.
sonz!, inflexible, and less learnes-oriented. For.
mative cvaluation can supplement but not replace
summative ealuation, and criterion-referenced
g can suppl t but not replace norm.
referenced testing. The concept of mastery learn.
ng cannot he upplied rigorously to most tests of
bilities, the feasning of any plex skill of un.
derstanding 15 always incomplete Social concern
1s evidenced i public demand for accountability
and governmental desire ta allocate funds mnre
cquitably A serious proble m in the use of tests of
ability s what 1y measur..-what the proper roies
are for ntelligence tests. tests of general mental
abilities, critical thinking tests, tests of creafivity,
and tests fur affective outcomes Some problems
in determining test validity are created by asking
the wrung questiuns and by not recogniziag that
each different test measures a somewhat different
atility The term “‘construct valdity' 1s used
looscly and with a vaniety of meanings. Employ-
ment tests have been duestioned by courts
tecently, and then validity must be proved.
Another majnr prablem is that of developing the
necessary tests in quantity and at low cost. (KM)

| 4
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Ability Measur Conventionat or Adapfive?
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Huh Date feb 13

Note 77p

FDRS Price MF-$0.65 HC.$3.29

Desenpiors  *Ability,  Comparatine  Analyr i,
Gisoup  Tests, Iadividual  lTests,  *1aterature
KReviews, *Mcasurement Invtruments,

Pochmnetries, *lesting, Test Rehability, Fest

Validity

Research to date on adaptive  (sequential,
branched, individualized, tadored. programmed,
response contingent) ahility testing 18 reviewed
4nd sunimarized, folluwing o href review  of
prohlesns snherent in conventiunal sndividual snd
group  approasches to ahility  measurement
Rescarch reviewed sncludes emparical, simulation
and theoretical studies of adaptive testing strate-
gy Adaptive strategies 1dentafied in the litera.
ture anclude two-tage testing and  multstage
tests Multitge tests are differentiated into fixed
hranching mudel and vanable hranching models
(including Bayestan and non Boyesian stracegics),
Rewits af rescarch using the various strategics
and rescarch approdches are compased and sum.
matized, leading to the general condusion that
adaptine testing can conaderably reduce testing
time and at the same time yicld scores of higher
felahiiity and validity than conventional tests,
under o nuniber of arcumstances A number of
new mychometric problems raised hy adaptive
testing are discussed. 4¢ o8 the crderun problem
n cvaluating the ulility of aduplive tesing
Prohlenis of ! g adaptive testing in a
paper and pencil mode, or uang special testing
machines are resiewed, the advantages of com.
puter-controfled adaptine test admnistration are
deserthed (Author)
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Rediv, Kuhard R

A Nnte on Minority Genup Test Bias Studies,

1 ducatimal Lesang Service, Princeton, 3

Repatt Sae 1 IS RIS 7318

Pab Date 1eh 73

Note ip

EDRS Price MF-$0.65 H(".$3.29

Desenptors *Conpatative Analyais,  *Minainty
CGiroups, Prediction Statistical Analyss, Techns-
cal Reposts, * fest Bras, Test Interpretation
Compativansy of magonty and minanty grsup

regtession fines for purposes of dssesang test hras

v, under Cerfam conditions, he viewed s com

parnans of conditonal hisarsate  distrihutions

Where these conditums hald. findings  shonld

reseal phetallc] regresaon hines eacept for a spe-

ual e Given the conditrons desenbed, one 1im.

phication s that even when the test o o pasalict

tonms of the crtenon, haes with equal slopes hut

uncqual iatercepts shookd he found (Authar)

™ 002 773
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Flangher Ramtald |

Same 'oints of Confusion in Discusung the Test-
ing of Black Students,

fadocatiaral fosting Senvace Prnccton, N )

Repnat S PIS KA 1 4

Tfule 1 ste Mar 73

Nete - Ip Nper prepased tor s Ssmpos of
the Amiencan Fducationsl Rescarch Asaer
ttere Annnal Meeting (New Ofleans, | outagng,
febraagy 26, 1974

EDRS Price MF-$0.65 11(".$3.29

Desanptars - *Comnmunicstion Problems.  *f du
cattonal Testmy, *Negm Students,
*Paychomtns, Racial Dicnnnnation,
Sprcechics, Standardizcd Teds, 2 Test B, Test
futerpretation Test Validiy
Tour  confasng  awues  tat hae  delaped

Progress towand an swareness that testag s not o

sogree of antorsess fur nglonty students are

discased 113 the aswsnptions underdying nost of

osar peychometng manpulations are often oot

Auhnowledged or understond 23 the extent of

the pbjectnas of pachometnns o frequenth ex.

apperated ¢33 the Meamng ol certaun terns, pas

tndardy  salihty tlargels becanse o has both o

tea el and cormnon usaget s gute confusad,

a3 the anderstandig of just wig foncoen

the tests are sersaag Bifts from ane fonction (o

apother simoticed by thase concerned (KM

ED 078 006 T™ 002 818
Harnes, tdward
1) Testing snd Minority School Children: Impers.

tives for Change.

tonncotnut Umv ., Storre National 1 cadershp
It Jescher l:ducationtfzarly Chddhood
Naie wp
EDRS Price MF-30.65 #4(.$3.29
Descnptors - Aty Identticatin, *Culiure bree
fests,  Inteligence  Quotient, *Intclhgence
Tests, *Minonty Graup  hildren, Performance
Facturs, Publications, Student Ability  *fest
Bras, # Lot Interpretatinn
The madequacy and mssuse of intefhgence test
mg for minonty group Children are exanuned 10
feststems, norms, cranning prowedures, and lan.
Buage uUssge are discussed 1 terms of thee hias
aganst aunorty childeen The implications of this
hiss fur the Classmsam teacher are caplured with
the vicw that teacher mental sets gre puncrful
mediators i fearning and performance and that
nteihigence test songes plsy a mapr role s deter-
minng the nature of the set teachers desclap
Cultuic speaific or  envirnnmient tesing  and
cotertan referenced tets are divussed as nondss.
cominatory  and  more valushle methods of
cvaluation (KM

ED 078 020
Papham., W James  And Others
Of Measurement and Mistakes.
Pub Date 29 Mar 73
Note 6p. lestunony before the General Sub
commttee on Educat i, Caommittee on Ldu-
catin and Labor, S House of Representa
tives, Washington, 1) ¢, March 29, 1973
EDRS Price ME-30.65 11(°.$3.29
Descriptors *Comparatine Astalyas, *Criterion
Referenced  Tests,  Bvaluation  Fechmiques,
*Mcasurement Goals, Mceasurement
lechmques, *Norm Referenced 1 ests, Program
Fvaluatin, Rescarch Mahadubugy. Speeches,
Student Fvaluatuen
Bocaue  of  sosonceptions  regarding  ap-
propinate mcdasuremicat strategees, 1t g necessary
to draw distinctions heiween twa Mdjr messu-c-
ment micthodulogies,  normeoreferenced  and
untenon referenced measurement, s they relate
o deternuning  haue  academie capahilstics
Norm reforenced medsures are used o ascertan
an individual’s performance in selationship ta the
perfurmance of other indisiduals on the same
nreasuring dessee Coteramereferenced measures
dre used t dserlan an mdividuals status with
fespect to same crenon, that s, an eaplicitly
desenshed type of fearsier competence Because of
the wide use of nomerefereneed  standardized
dchicvement tests, muaty assume that they are the
only istruments that shunld be used to find out
how well 4 schunol 1s warking ar 4 pupil 18 learn.
g Hut typacal standardired tests are unsurtahle
fur these purposes hecause of prohlems with ther
interpretability and sherr psychometrie Pruperties
Critenion celerenced teds remedy some al these
weaknewes hecause they can (15 he more aceu
rately mtcrpretable, (27 detedt the effcers of gond
nstruction, and (31 allow o 16 make more aeeu
fate diagnoses of mdoadual learners’ capabilitses
I utficient Care s Laken ta sapport the desclop
ment of Bigh gquabty craermn selerenced mea
sures, fegisdation to distihate federa) funds on the
hasis of cducationar deticienaes rather than cen

T™M 002 835

s deternners o appears to he  sound
(Authpur/KV)
ED 078 032 ™ 002 847

Does Testing Cost Tou Much?

Paycholugacsl Corp, New Yok, N Y

I'ub Date Sep $1

Note  2p. Reprint

Avalshle Troon - Nt as.olahle sepatatels. we 1M
002 K36

Journal (it 1est Senviee Bulletn, nd? [JLNY]
Sep 1941

Dacument Not Availabie fram EDRS,

Pesenptors Hullcbn, Counvelng Fffednenes,
* ducatinal Testing, Fstimated Coste, Fapen
diture Per Student,  *Gundance Counsching,
*Persanncl Selection, fesing, Vacatronal Ap
Utude
Befure . huungw adnpts tests 13 persanncd

selectinn, it shaald he decuded that the ncreased

wnst and hotlier are Bkely 49 he affwet hy the
savings that come from this additional selectipn
procduse Faarly accutute esimistes of the cent
of testng can he made. hut 1n educational testing
s hatder than in busineses to measure the

/

Fesults 10 dollars and cents Mont of tne benetits
appear in lemis of pupil adjustment of in the stu.
dent's punt graduate Wife But in the absence of a
Capahle coumching staff, the use of any tests at
all may be an extravagance Conversely, of a
schoal 18 comnutted 1 g counseling service for ity
fupils, 1t ss unwise ol to provide the Jaw-cost
tools that can ssve the time of high-cont coun-
selurs (For selated documents, see TM (02 Ra6,
¥4K ) (KM)
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Frediges. Dale § . 4
The Vital Role of Testing in Career Guidance.

Puh Date 14 Jan 73

Nute—23p . Paper pr d at a symposium of

the APGA Natwnal Convention (San Dicgo,
Calif . Fch. 1973)
EDRS Price MF-$0.65 H(-$3.29
Descriptors-Carcer Planning, Counselors, Deci-
s Making, *Guidance Counscling, *Occupa.
tional Guidance. Role Perception, Scif Evalua.
tion. *Testing, *Test Interpretation. Test
Results, *Theories
An attempt iv made ta <how that carcer
development theory and career decision making
theory hoth pravide a firm foundation for the
ole of tests 1 career guidance This role 1s
Primanly to <umulate. broaden, and provide
fucus to the explorstion of self in relation to
career To effectivefy implement this rale  test
publichers must desate much maore atterion to
transformeng test scores (data) into counseling in-
formation 1t 15 suggested that more than informa.
tion ss nceded to ohtan real henefit from tests,
Counselors mus help students transform the n.
formation ohtained from tests into exploratory
activities and self.cvaluated experisnees. For this
fedon. test nrerpretation. cun no Jonger  be
freated as a2 hot-house experience desoid of the
real warld  Career development and  decrvson-
making principles indicate that tests must be used
m the context of a4 developmenta! career
guidance program  When this is done, tests can
play a vital role 1n carcer guidance. (Author/CK)

ED 078 316
Lenvwn, Roger I
Testing and Equality: The Grest Divorce?

Pub Date Feb 72

Note—9p . Paper presented at the Cahfornia Per.

CG 007 214

sonnel and Guidance Aswciation conventin in %

fan Angeles, Cabfomia on February 19-21.
1972

EURS Price MF-$0.65 H(-$3.29 i
Dewcnptors—*Diadvantaged  Groups,  Disad-
vantaged Youth, Equal Facdities, Equal Oppos-
tumtics  (Jobs),  *Minority  Groups, Nosm
Referenced  “Tests,  Specches,  *Standardized
fests, Student Testing. *Test Bias, *Testing,
Iesting Prohlems, Teds
The paper caumines the 1ssue of whether the
comncepts aml practtees of standardized testing, on
the ane hand, and the purst  and attainment of
cyual oppurtunity, on the other. arc eompatible
The author cites & number of areas where tension
and conflict huve centered. however, he fecls that
there s no y patibility b en the
axseswment of human talents and the pursuit_of
both equahty and excelience. A number of sug-
gestions  zre discumed which might help to
ameliorate some of the problems of testing of
minority groups: 1) keep the diacussion at a ru-
tional, rather than inflammatory, lev-l; 2) explore
new instrument devclopment to more acclrately
capture the magnuude and varicty of abilities of
minorities 3} expand training in the administra-
tion and nterpretation of present tests with
minority examinces; 4) adopt morc systematic
procedures for revisw and analysis of tests; §)
crimm-check and verify test scorcs against other
signs of talent; and 6) use tests humanely.
{Author/SES)

ED 079 333 T™ 002 931
Ayabwe, Harold 1,
ring Reflection Impulsivily Accurately,

Note ~14p ; Paper presented at annual meeting
of Amencin Educativnal Research Association
(New _\;)rlc:me, Louvidiana, February 25-March

1, 1973)
EDRS Price MF-40 65 110°.41 %0
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Sk nptors—Age Infterences, *Lonceptual fem-
po. Corrclauon, Kindergarien, *Mcasurement
Intruments, Primary Grades, *Psychometrics,
Speeches, *Student Testing, Test Results

ldentfies—Mutchung  Familiar  Figures  Test.
Mul Choice Conceplual Tempo Apparatus
fwo hundred children (100 girds and 100

bays). kindergarien through fourth grade. were
tested with the Matching Familiar Figures Test

(MFF) and 4 newer snstrument, the Multi-Choice

Conceptual “Tempo Appasatus {(MOCTA) The

MCCPA was more rehable and had stronger

negative correlations between errors and lastency

than did the MEE The MCCTA did not corvelate
with cither School und Cellege Ability ‘Fest or the

Califormua Achievement ‘Tost on verbal, numetical

and total scores MCCTA errors correlated poni-

tvely with MEF caors. High latency scores on
the MCCIA tended to alwo delay their lesponse
on the MFE, The MCCIA appean to be s better
istrument for the measurement of Conceplual
Tempo than the MIF (Author)

ED 079 345
Dappelt, lerome K
How Accurste Is a Test Score?
Psychological Corp . New York, N Y.
Report No—Ball.50)
Pub Date Jun 56
Note--3p , Reprint from “Test Service Bulletin
Joumnal Cit—Test Service Bulletin, nS0 pl1.3 Sun
1956
EDRS Price MF-$0.63 11(-$3.29
Descaptors —Bullctins, *Measurement
Techniques, Relabidity, *Scoring Formulas,
*Standard  Error of Measurement,  Statistical
Analysis, *Test Results. *Frue Scores
he standard error of measurement as o means
for estnating the margin of crror that should be
alliwed for on test scores is discussed. The true
seore neasures the performance that is charuc.
teristic of the peron’ tested. the variations, plus
and wupns, sround the true score desenhe o
chartenstic of the tet. When the sundard
destation 8 used as 3 measure of the vasiation of
obened swofes wround the true score, the result
s called the standard crror of measurement. The
standard crror of measurement can be used in
defining himits around the observed score within
which one would be,reasonably suse 1o find the
true score. Since. 1n practice, it is not possible to
give o large number of equivalent forms of 4 test
tn order to find the haractenstic standard error
of measurcment. it is determined by the reliabiliy
cocflicient. A< nicasured by the rehability coeff:.
cienl, refiability means consis of measure.
menl. 1t is unfortunately true that a test will have
diffeseat relrabihity cocfY cients depending on the
groups of people tested. The standard error of
mea 1% less subject to this ion. The
formuls for computing it. which is Sven, takes
into accouni hoth the reliahibty cocfficrent and
the standand deviation for cach group A table is
provided of Standard Frrors of Mcasurement for
Given Va'ucs of Reliability Coefficient and Stan.
dard Deviation (For reelated document, see T™
002 943 946 ) (DB)
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Instruments That Mensure Self Concept.
Chicago Board of T-ducation, 1l
Note—=SK1p.
EDRS Price MF-$0.65 11C-$3.29
Desenptors - Sibliogeaphies, Bducation:d Quuality,
*Elementary  Grades, *Mcasurement  fnsten
oieats,  Progeans  Lvaluation,  Paychological
Tests, Ruting Scales. *Scif Concept, *Sclf Con-
cept Fests, Urban Schools
Materals are presented that resulted from o
search for o nicisire of self-coneept 1 be uved in
the evaluation of Progect RE A D, a program to
unprove  the qualdy of cducatwon in  grhan
schools. Mot of the instruments listed wre ap
proptiate fur the clementary level In wddition to
o hst of the isstrumients, this document alwa con.
tiams i sting of authrs, o deseription of instry.
sremts, ardd ¢ mbhography (CK)
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Aruitoxt provided by Eic:

Centers und Lahucataries: 1he Annusl Westeen
Reginnal t'onference un Testing Problems (18th,
San Feancisea, California, May 9, 1969).
Education d fosturg Serace Promccton, N 2
Pab Date % May 1
Neetv Top
Nvaolaltle i dacatennt Testing  Sorosee,
Prometon Mew foeraey EXS300S2 00y
EDRS Price ME-S1L6S 110°.$3.2¢
Desenptins *Cunferonce Reporta, 1 da st
Descdoptient {ucatondd Rescarcti, 1y adua.
fune Cotorns, T onuatnm Metltonds, ¢f carbiy
Labaraones  *Pragran 1 oiliuation, * Festing

fhe 1909 Wedorn Ropnoad Canterene an
Testmg Prablones doalt with doselopricnss and .
soasnents i cdncaental centors aimd talaigatiries
Ihe tollrwutg spoecties wore prosented ()
Behaainrsl Obgoctne Speabicamns s | sadiatsng
Refovant wr feeclonany” by Maran ¢ Albn, ¢2)
Apprahics ta e Yalidatem o I earnmg
Herardnes ™ by Margaret € Wang, t3) “Soame
Proabloms with Regond 1o Rescarcl aad Doy g
ment an Bagher Tducatten ' by §eland |
Mudsher, (43 “Ldscatnasad Rescanls, @dies.
ol Decelopoent and | cilintioon Studies by
Jobs K Hemploll, id %) “Ihe Challenge ot
Mol Aponcy Incatectens i Decchaporn © by
Ras Jongewanl A Iist ot canteresi e parbtpants
sopscdudes the remerr R
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Changes in ¥d § and M t Since
Sputnik. Annual Western Reglonal Conference
on  Teding Problems (10th, 1.0 Angeles,
Califarnin, May S, 1961),

Fducstsonal Testing Service, Prancetan, N J

Pah Date § May 64

Note  9up

EDRS Price MF-$0.65 110.$3.29

Doseripunts *Conference Reparts, *1 duc.stinnal
Change. Faglsh fndruction, Tanguage Instrse.
fon, Langoage Tests, Matheny s fustraction,
*Meawrenmien, Suience (ur Jum, Soence
fests, * festing Problems
the 1961 aecting of the Weaern Regiingl

Confercnee on lesting Prohlems  dealt syt

changes i education amd micasurement ance

Spuineh - Fhe follswing papers were presentedf

) “Whos festirg Whom and for What ™ hy

Daniet O teder, (2) ~“Recent Development and

Prohtens i the Leaching of Enghah® by Alfred

I Gronnpn, (%) “the New Faregn 1 anguage

5

fcaching and the Need for Tests an Al the
Shth by Geurge Scherer, (4) ** The Teuching of
Madere Matheniatics™ by John |.. Kelley: and (5)
“Seme New Suence Curncula and thete Mca-
surement™ by Fredenck 1. Foerns, 3, A list of
confercace 0 shicpants cuncludes the report
(KAS)

ED 080 590 ™ 003 107

Schroth, Mugian 1

The Use of 1Q as 2 Measare of f.earning Rate
with Minorits Children, Final Report.

Santa Clara Unie , Cabf

Spins Agency - Nattonal fost of Education (0.
HEwW), W.l\lnn;mu, nCe

HBurcau No - HR.2.1021

Puh Date May 73

Contract - OFCALT2.0032(087)

Nate—=12p R

EDRS Price MF-$0.65 H(°-$3.29

Descoprurs—fdocational Research, Elementary
Grades,  *Intelligence Quatient, *Learning
Processes, Learming Thewnes, *Measurement
Instruments, *Meaican Amencans,
*Sectocennumic Status, 1echniat Reports
The purpine of this studs was to imestigate the

use of 1Q s o msegaure of fearning rate with chil.

dren of smitar cthawe anpin but defferent

sivoccanonie  bachgrounds  The  thearetical

hasus fur this expenmient was Jensen and Roh-

wer's dintinction tietween desclnpmental rate and

learning rate Specifically. o dimension abatrated

nddity task was presented to 150 Mexcan-Ames.

wan children with ddfferent 108 from tower and

middle sociocennamie hackgrounds. They were

matched on MA, The resulis support the Jeasen

and Rohwer hypothests av 10 was fiund t deter.

mine the rate of learning the task  Alw. maddie.

SES childien fearncd the task faster than their

fow -SES peces tAuthor)

ED 080 918

Hazeur, Feluie B,

Symposium on “Dealing With Types of Test Bloses
When Black Students Are Concerned”-The
Tramition (rem High Scheol to College: How

CG 008 128

De We Sridge the Gap?
Pub Date 73
Note—12p.; Paper p d 2t the A
P | and Guid Meceting,

9-12 February 1973, San Dsego, California
EDRS Price MF-$0.¢% $:C-$3.29
Descriptors—®Adjusiment  Problems, *College

Freshmen, *Cultural Differences, Culture Free

Tests, Motivation, Negro Education, *Negro

Students, Racial Factors, Symposia, *Test Biss,

Urhan Education

In determining whether black freshmed are
tready for college. the author esamines the social-
psychningical rcalitics from which they emerge. A
poor concept of efficient utilization of time and
organizatinn. coupled with a weak academic self.
discipline perp a dang beginning for
the hlack freshman, Parental fack nf esposure to
college does Iitile 1o reinforce motivation, sease
of dwection, and self concept. The document
| ways of coping with the black student’s
prohl in higher and defincs separa-
tion s a failure to prepare him for the culture in
which he' must function. The author also con-
demns onc-way inicgratinn as a source of per.
snnal maladjustment for many black students and
4sa f nf the dich y in American life.
She concludes that nnly when we accept and ap-
preciate mutual peculiaritics :nd differences will
our efforts take on ncw mcaning and become via-
hic excretse nf professionislism. (Author/LAA)

ED 081 781 T™ 003 141

Katz, Martin

Selecting #8 Achievement Test: Principles and
Procedures.

Educatinnal | esting Serviee, Princeton, N.J

Pub Date 71

Note—12p

EDRS Price MF.$0.6S H(.$3.29

Descriptors—*Achicvement  Tests, Educatinnal
Testing, *Nurms, Standardized Tests, *Test Re-
fiabiity. Test Results. Tests, *Test Sclection.




®lest valisty

The ¢ ded p d for achicvement
test selection s presented Following 4 revicw of
sume fundemental defimtions of «tatistical pro
pertics of achievement tests (validity, rehahilsty,
and norms), major consid to he apphied in
selccting achicvement tests are discussed These
consderations are (1) the characterstics of the
school populsation, (2) the content and ohjectives
of the curnculum, (3) the purposes of testing,
and (4) the usc of test scores An appendis pro.

dics, and listering. and (hsffcrentisl Aptitude
Test In cach nasrative, the following information
s gven purposc Of the test, populstion taking
the test, date uf the test administeation, and a
summdry of results s provide specifi
fesults for each test and State and nstional
nomms (KM)

ED 082 062 CE 000 372

Fadole, LaVerna M.

Career Awaresess aveatory. Student Booklet.

State Univ. of New York, ithaca. Cornell Inst. for
R h and Develop t in Occupationst
Education.

Spons Agency—New York State Education
Dept., Albany. Office of Occupational Educa-
tion.

Pub Date 73

Note—27p.; For Administrator sad Research

!

vided 4 st of US publishere of wandardized ED 081 Guide o the Inventory, see CE 000 37
tests who sssuc test catalogs (DH) s..n:?cnﬁi w. TM 003 204 5?;?.'::: ".z'“"s “g;”"’ ional
Criterion-Refereaced Asscssuent. “erp L:—.p."“' y Grades . Edv ment
Pub Date 17 Jut 73 Instruments, *Tests ’ .
d at Int § ¢

ED 081 803 T™ 003 164

Hoepfnee, Ralph

The Validity uf Tests of Saciat latelligence.

Calformns Unn . Los Angeles. Center for the
Study of Evsluation

Spons Agency ~Office of Education (DHEW).
Washington, 1) ¢

Report No=-CS-R-89

Pub LDate Apr 73

Note—15p ., Address presentzsd to the CGerman
Congress of Psychology 1Saarhrucken, Ger-
many, Octaber §972)

EDRS Price MF-3$0.65 HC-$3.29

Descrptors — Behaviorat Science Rescarch,
*Evaluation ‘Techniques, Factor Analysis. *in
telligence ‘Tects, Models, Performance Tests.
Predictive Vahdsty, Psychologicsl Tests, *So-
<1l Psychology, Specches, *Test Construction,
Tests, ®Fest Vahdity

Identificsa— *Socist Intethgence
Ihe rationasle underlying tests of social intel

Notc—14p, Paper p
Symposium on Ed I Testing (the Hague.,
The Nctherlands, July 17, 1973)

EDRS Price MF-$0.65 HC-$3.29

Descriptors— ®*Achievement  Tests, *Cntcrion
Referenced Tests, Educational Testing, Meca-
.urement  Techniques, °Nomm Referenced
Tests. Specches, Standardized Tests, *Test In-
terpretation, *Test Sclection

{dentificts— *Mastery Learning
Both cnterion-refescnced and norm.seferenced

Mcasurcs are  uscful tools to the classroom

tcacher, but cach has its specific uses. The

cntenon.teferenced measure i3 useful when one
is intcrested in whether an individusl possesses
partcular competencies and when there are no
qQuotas as to how many posscss that skill. It is par.

ticularly  usc’u! in  assessing competence n

ficensed professions since tasks 10 these arcas

must he performed at specifiably high fevcls of
competence. Critetion refesenced assessment is
also important to any subject area where futuse

Mdentifiers—*Career Awareness
The Inventory was d to

career s g cb Yy school stu-
dents. In Test | students are shown 3 number of
pictures portraying workers. They are asked to
uentify the worker's occupation in each situa-
tion. In Test 11 they identify which occupation
fequires a college education. Test 1! assesses the
workers they may know; Test IV assesses theis
knowledge of workers who pesform services from
those who make products; Test V examines
prestige; V1 at pational clusters; and VI ot
what workers in different jobs hike to do. For in-
formation on its construction, administration, and
interpretation, sce CE 000 371, (AG)

ED 082 422 EC 060 093

Evalustion Bibllegraphy.

North Carolina Univ., Chapel Hill. Technical
At Devel <

hgenue and vome of the preblems inherent n s dependent upon fative p Sy

thine tests ure discussed To measure social intel- information or skills. such as in mathcmatics. The Spons Agency--Office of Education (DHEW),
hgence, paper and peneil tests were developed norm-ref d me: hould be used when Washington. D C.

which were  “stustion free ™ These tests em- selectivity is rcquired, such asin choosing the Puh Date 73

plosed  stereaiypie behavior of  individual most able candidate to fill a pomtion or when Notc—41p.

othess  The sumulr ysed 11 the hehavioral tests only 3 | d ber of didates can be EDlS_Prkc MF-$0.6S HC-$3.29

were phutogtaphs of peaple. arnsts” drawings. lected for v 1 traini d I3 Descriptors—* A d Bibf hies, *Early

and  csttoens The types of responses were
genctally hemted 1o marking on an answer cheat
of waling 4 scsponse A scncs of tests for
behaviorsl crcativity that did not use paper and
pencsh. answer sheets, or woting were developed
Faur types of pesformance tests were developed
and sdmnsstered to 4 sample of 10 peaplc atong
with the paper-and-pensid tests A new sct of
tests. appravimatcty 253 30, was developed for
behaviorai production Conclusions reached 4s o

g of
suit The crterion-rcferenced measure pomup:ul
whether an ind i p particular skills
of competencics, hut the norm-referenced mea.
sufrc is betlcr able 10 indicatc how well the n-
dividual performs in his competent arca. The
criterion refercnced measure aims to diseriminate
between sucicasive performance of a given in.
dividual. while the norm refcrenced measure aims
to discrimingic hetween indwiduals within a par.
trcular group on 4 gnen measure. Crtetion-

rs A

sesult of two vahdstion studics are that p pl
with high verbal intelligence  dons naccd
behaviaral intelligence 1o perform well on ths
tests. and individuals with lower intelligence to
perform well on the tests, and individuals witt
lower intelligence somctimes stilt achieved very
high hehavioral scoics. Studies have also been
donc relsting social intelligence to certain demo-
graphic variahles A siudy nvestigating the pre-
diction of academic achicvement correlated the
behavioral-cognition tests with grades at 4 jumor
collcge, correlations of about 50 were found with
achievement in various course grades Thece Stu-
dics of the usc of behavioral-cognition tests for
predicting { are d d. pPor-
tions of the tests relating to factors of behavioral
intciligence and factors of social creativity and
their tests are provided. (DB)

ED 081 839 T™ 003 200

Summary Report of Statewide Testing Program
1971-1972, Evalustion Repert Na. 81.

Hawan State Dept of Education, Honolulu Of-
fivc of Instructional Services

Report No- Eval-R-81

fc as t, along with feedback and
remedial proccdures. can help teachers realize
the goals of mastery learning with their students.
(Author/KM

ED 082 961 CE 000 371

Padele, LaVerna M.

As isstressent to Determine Carcer Awaresses.

Aste Unwv. of New York, Sthaca. Cornell Inst. for
Research and Develop in Occupstions!
Education.

Spons Agency—New York State Educstion
Dept., Albany. Office of Occupational Educs-
tion

Report No—Res-Pud-74-1 .
Pub Date Aug 73
No2:~40p. For Student Booklet, sce CE 000372
EDRS Price M7-$0.65 HC-$3,29
ip Administratoe Guides, *Carcer Edu-
cation, Educstionsl  Research, °*Elementary
Grades, Elementary Schoo! Cusriculum, *Mea-
suremast faatruments, Models, Occupatioss!
“lesters, Taat Construction, *Test Rasults
identifiers— *Career Awareness
The project focused on the swarcaess role of
the alementary achool within cafeer education
and is based firmly oa the School-board Com-

Childhood Education, *Exceptional Child Edu-

cation, Handicapped Children, *Parent At

titudes, Screening Tests, *Testing
ldentifiers—TADS, Technical

Development System

Presented are “brief descriptions of approni-
mately 140 tests suitable for children under 6
years of age and 10 measures for wsc with
parents. Tests for children are indesed by age
fange in months, by skills tested (langusge, cogni-
tion, self help, social-affective, visual motor, and
physicat heaith.) and whether the test i designed
for use in screening programs or 10 be completed
by the parent. Usually given for a test is title,
author, publisher, and a description covering test
purposes, types of items, training nceded to ad-
minsster test, and reliability and validity studics.
Examples of test for children described are
Bayley Scales o Infant Devclopment, Bender
Motor Gestait Test, Burks Behavior Rating
Scales, and the Goldman Fristoe Test of Articula-
tion Examples of tests for parents are the
Baughman and Dalstrom Parent  Interview
Schedule, Inventory of Home Stimulation, and
the Porter Parental Acceptance Scale. Addresses
of test publishers are included. (DB)

Assistance

ED 083 308 T™ 003 273

Vreoom, Vicior H.

A Maltl-Dimensionst Mesture of Leader Sebavier,

Yale Univ., New Haven, Conn. Dept of Adminis-
teative Scicnces.

Spons Agency—Office of Naval Rasearch, Arling-
ton, Va.

Report No—AD.763.441; TR-4

Pub Date 21 May 73

-
gy

.
g"" ""::) 72 prehansive Career Education Mode! and the Oc- :e:f‘::: pf.r om—National Technical Iaf .
ote- 60p pational Clustering Sy A Theoretical basis : L .76
EDRS Price M $0.65 HC-SJ,z: e Aptitude for’the element of carcer awareness in career ::;."::‘ss“;"z';';'go)v 8. 22151 (AD-763 441,
Descniptors—®Achicvement  Tests, P education was defined. The axistence of carcer T Ne . RS
‘Tests. Norms, Standardized Tests, State Pro- swarsaess and the differences within this slement Decoment Not Avalioble from !D o
giame, Tables (Dats). Technical Reports. wers determisad by an  original insirument Descriptors— *Behavior  Rating Scides, “Facior

*Testing Programs, *Test Results

Hawan's testing  mogram for 1971.72 s
descnihcd and test results are provided Follow-
ing an ntroduction and a glossary of techmical
teeminology. nargative summarncs of afl the tests
adminstered  are  provided. These tests  are
Cabforma Test of Mcental Matunty. California
Achievement Test--Reading, SCAT, STEP--Read
. Mathematics. Wating, Science, Social Stu-

designed i nd vatidated for use ai these sge levels.
tmplicati r educators and for curricular im.
plemantation ware auggested by the research
fladings. The instrument is sntended as 8 100l for
classroom teachers and othar aducators interested
in sneseing the carser awarenass clement as
demonstrated by thair studests. An administra.
ton manual. sample instrument, and two.page
Widliography are included. (Author/AG)

-

Analysis, *Lasdcrship, Mathematical Models,
M ent Inste . Technical Reports,
*Tests

The uscfulness of the sets of cases developed in
3 previous technical scport are exsmined as
potential tests of leadership. Each set of cases
generates. from a single subject, a number of
scores which can be logically derived and which
have st Ystantisl face validity. The intercorsela.
tions amone the scores. their snlit half reliahifity

Q J
ERIC

Aruitoxt provided by Eic:




Q

snd the correlstions of scores with other mea.
sures of lcadership behavior are cxsmined, and
conclusions are drawn concerning the use of such
tests in fcadcrship assesamant. (Author)

ED 083 510 T™ 003 275
Jackson. Steve  Kiinger, Roun
Cross Cultural Attitude Inveatsry {amd] Test
Maausl.
Education Service Center Region 13, Austin,
Tes
Spons  Agency—Bureau of Elementary and
Secondary £ducation (DHEW/OE)., Washing-
ton, D C D of Bilingoal Education
Note~ 64p
EDRS Price MF-$0.65 HC-$3.29
Desenptors  Anglo Ame-“icans, ®Attitude Tests,
*Culiurat Factors, Elementary School Students.
Ethmic  Groups, °*Language Role. Manuals.
Meaicdn Amenicans, Preschool Tests, Sconng,
Secondary Schooi Students, *Student Te:ting.
*Test Constructsan, Tests
Identifiers- *Cross Cultural Attitude Inventory
The Cross-Cultural Attitude Inventory provides
4 mcans for measuning the degree of positive of
negative fecling which Mexsean-American and
Angle students (ages 3 to 18) have for the two
cultures Present test validit; is based on face
validity and the rationale betund the item sclec-
tion and construction procedures The inventory
also provides 4 springhoard from which other
deas may come. The inventory is compnised of
24 test iems thzt relate to language, facial
characteristics, foods, games. clothing, sposts, and
flags The use of five faces bencath cach item
scems to wark well with children in a wide range
of age. sex. and cthnic categories The test pro-
vides & <cofe based on an equal number of items
representative of cach culture. It 1s a relatively
quick instrument to ad (20-30 )e
and s easy fur both test administrator and sub-
yects to understand The age range of subjects
wiio can be expected 10 understand and relate to
the test 1s from 3 to 12 years, althaugh older sub-
jects have been uscd, the test should be ad.
minsstered individually 1o those of junior-high age
or oider Adminstration of the test 15 discussed as
to time considerations. physical facilitics, materi-
als. lsnguage considerations. speeial conssdera-
tiuns by age group, and instructions to students
(ages 3 through § ard ages 9 and above) and
terms to be used for test stems The test 15 scored
hy assigning 4 value of 1 to 5 A copy af the Test
Data Recording Form 13 provided (Author/DB)

ED 083 313 T™ 003 305
Rusen, Pumela, Ed
Test Collection Bulletin, Vol. 7, No. 4.
Fducational Testing Service, Princeton, N J.
Report No—ETS.Vol.-7.No. 4
Pub Date Oct 73
Note=22p
Available from—=Test Collection, Educanonal
Tesung Service, Princetan. New Jersey (5540
(subscription $2,00. $2 50 foreign)
EDRS Price MF.$0.65 HC-$3.29
Descriptors— Achievement Tests, Aptitude Tests,
Attitude  Tests, Bulletins, Perzonality Tests,
Preschool Education. *Preschool Tests, Prima
ty Grades, Publications, *Reference Materials,
*Resource Guides, *Tests
Identfiers— Project Head Start
In this Test Collection Bulletin, annotated
listings are provided of tests that havc been
acquired by Educanonal Testing Service, of tests
that have been announced, of test reviews, and of
new references  The  test dcquimtions  gre
categor:zed as to type of test, a3 follows.
Achievement, Apnitude. Pcrsonality Interests, At-
ttudes, and Opinions, Jnd Miscelluncous, Senvo.
ry-motor. Unidentificd Tests that are snciuded i
u specsal Head Start Test Collection are 1dentified
with 3 symabol In addmon. tests that are no
longer available are histed, sCOrng services and
sysiems arc Cited, notes relating to tests and teat.
ng programs  gre  provided,  gddresses of
rublshers and organizations whose matersals and
services are mentioned m this bulletin are gien;
and an index 1o Volume 7 15 included The final
page of the bulletin provides subscription snfor.
mdg‘lmn relative to the Test Collection Bulletin
[§4113]

ERIC

Aruitoxt provided by Eic:
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Rusen, Pamela, £d

Tests For Educationslly Dissdvantaged Aduita.

Fducations! Testing Service, Princeton, NJ Test
Collection

Pub Dste Jul 73

Notc—12p

‘Available from~Test Collection, Educational
Testing Scrvice, Rosedale Road, Princeton, N.
) 08540

EDRS Price MF-30.65 HC-$3.29

Descriptors—- Achicvement Tests, *Adult Hasic
Education, Adults, *Annotated Bibliographics,
Agtitude Tests, *Dropouts, *Educstionally Dis.
advantaged. English (Sccond Larguage),
*Tests
Sixty-five instruments, published between 1925

and 1972, are described in this annotated bibliog.

raphy The devices are intended for adults who

have received only an clementary education, and

adults who have completed high school bet

whose education was impared duc to fearning

disabilitics or other cducational handicaps. Both

achic t and aptitud es are included,

covening such arcas as intelligence, ability, leam.

ing skills. non-verbal reasoning. vocabutary, read.

ing. and hematics The Spanish ed of

several tests in Engiish as 2 second language arc

pr d ] publisher’s name and address is

provided for cach snstrument. (N§)

ED 083 319 T™M 003 320

Rosen, Pamela, £4. *

Sell-Concept Measures; Grade 7 and Abeve.

Educationa! Testing Service, Princeton, N.§. Test
Collection.

Pud Date Jun 73

Note—-7p.

Available from—Test Coliection, Educations!
Testing Secvice, Rosedale Road, Princcton, N.
5. 08540

EDRS Price MF-$0.6S HC-$3.129

Descriptors —°*A d Bibliographies, *Mea.

t  Techniques, Pes lity Tests,
*Sccondary School Students, *Seif Concept
Tests, Self Esteem, *Student Attitudes
This J4-item annotated test bibliography deals

with a variety of zurrently available measures of
self-concept and seif.esteem. For the purposes of
this listing, self-concept was defined as a mul.
tidimensional construct encompasung the sange
of an individual's perceptions and evaluations of
himsell. Many of the devices comtsined herein
emphasize the learncr’s self-concept or the in-
dividual’s conceptions of himself in the schoof en-
vironment. However, several global measurcs are
also described. Various methods for assessing
seif-concept, including  direct observations,
behavior ings. seif-reports, and  projecti

technig are p d. The inst t

described in this listing are appropriate for use in

grade seven and above. {nf ion waa obtained
from the holdings and seferences of the Educa-
tional Testing Service Test Collection. (Author)

ED 083 320 T™ 003 32t

Rasen. Pamela, £d

Messures of Seif-Concept Grades 4-6.

Educations! Testing Scrvice, Princeton, N.J. Test
Collection.

Pub Date Feb 73

Note—6p.

Avaiisble  from—Test Collection, Educstiona!
Testing Scrvice, Rosedsie Road, Princeton, N.
1. 08540

EDRS Price MF-$0.6S HC.$3,29

Descriptors— ®* Annotated Bibliographies, °Ele.
mentary  School Stud M
Techniques, *Self C
*Student Attitudes
This 3latem test bibliography deals with a

variety of currently svailsble measures of gelf-

concept snd self.esteem. For the Purposes of this

hsting, self concept was defined as a multidimen.

s10nal construct encompassing the range of an in.

dividual’s perceptions and evalustions of himself,

Many of the devices contained herein emphssize

the learnce’s self.concept or the child's concep-

tion of himself in the school cnvi . How-

cver, scveral global measures arc also described,

Various methods for assessine self-cnncent in.

10

3 t
Pt Tests, Self Esteem,

ding direct obser , behavior ratings, seif-
feports, and projective techniques, are p d
The instruments described in this tistiag are ap-
propriate for use with children in gradas four
through six. Information was obtained from ths
holdings and references of the Educations! Test.
ing Sesvice Test Collection. (Author)

ED 083 321 T™ 003 322

Rosen, Pamela, Ed.

Attitades Toward School and Scheel Ad ]
Grades 4-6. Iestmes

Educational Testing Service, Princeton, N.J, Test
Collection.

Pub Date Feh 73

Note—8p,

Available from—Test Collection, Educational
Testing Service, Rosedale Road, Pri
1. 08540

EDRS Price MF.$0.6" HC-$3.29

Descriptors— * Annotated Bibliographics, Elemen-
tary School Students, Interest Tests, *Mcasure.
ment Techmques, School Environment, *Sty.
dent Adjusiment, *Student Attitudes, Student
Intcrests, *Student School Relstionship, Stu-
dent Tescher Re.ationship
This 31-iten: test bibliography lists currently

avatlable mcasures of attitudes toward school and

school  adjustment. The construct--attitudes
towsrd schooal..encompasses pupils’ attitudes

toward themscives as lcarncrs, fearning as a

process, the school environment or classroom

situation, specific school subjects, and teschers.

In addation, the pupils’ behavior is considered if it

18 indicative of their adjustment or lack of adjust-

ment to the cducational environment. Teacher

ratings, self-rcport devices, and observation
techniques are the various methods for assessing
these attitudinal elements which have been ia-
cluded in the listing. Instruments described i this
bibliography arc appropriate for use with students
in grades four through six. Information was ob.
tained fiom the toldings and references of the
Educaticnal Testing Service Test Collection.
(Author:
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Rosen, Pamela, Ed,

Atttudes Toward Scheo! and Schoel Adjestment;
Grades 7-12.

Educational Testing Service. Princeton, N.J. Test
Collection.

Pub Date Mar 73

Note—7p.

Available from~Test Collection. Educational
Testing Scrvice, Rosedale Road. Princeton, N.
J. 08540

EDRS Pricc MF-$0.65 HC-$1.29

Descriptors— *A d Bibliograp
Tests, *Measurcment Techniques, School En-
vironment, Sccondary School Stedents, *Stu.
dent Adjustment, *Student Attitudes, Student
Interests, *Siudent School Relationship, Stu.
dent Teacher Relationship
This $3.item test bibliography fists currently

available mcasures of attitudes towasd school and

school adjustment. The construct--attitvdes
toward school--encompasses pupils’  attitudes

toward thcmselves as learncrs, learning as a

process, the school environment or classroom

ituation, specific school subject, and teachers. In
addition, the pupils’ behavior is considered if it is
indicative of their adjustment or lack of sdjust-
ment to the educ 1 envi t. Teach

estings. self-rcport  devices, and obsesvation
techniGues are the various methods for essessing
these attitudinal clements which have been in-
cluded in the histing. Instruments described in this
bibliogrsphy arc sppropriate for use with students

n grade: :cven through twelve. Information was

obtained from the holdings and refarencas of the

Educationsl Testing Service Test Colicction.

{Author)

i, 1,
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Barabas, Jean, Comp.

The Assemment of Miserity Greups: An An.
Selated BibBearashy. ERIC-IRCD Urbea Dl
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god Sarkes, Number 34, August 1973,
Columbls Univ., New York, N.Y. ERIC
Clesringhouse on the Urbsn Disedvantsgsd
Bpons Agancy--Nations! Inst. of Education (D
HEW), Washington, D.C.
Pub Date Aug 73
Contraet—OFC.0.9-420088-2327
Neote—85p.
EDRE Price MP-30.68 HC.$3.29 e
Descriptors—Achisvemesi Tests, °Annotsted
BidHographies, Atrituds Toesss, Culture Free
Tasw, °*Educstions! Diegwnests, tatelligence
Tests, *Mimority Groups, Personallty Tests,
Predictive Ability (Testing), Racisl DifYerences,
“ocisl  Differences,  *Testing, *Testing
Problems, Test Reliabibty, Test Vahdity
The matenals cited here represent snformation
on such diverse but interrelated areas us' methods
of assessing achievement, intelligence, personslity
factors, and sttitudes, effects of testing on selfl
concept and cmployment opportunities; predic.
tion of academic succe:s, reliability and validity
of specific tests, criticism of the methods and use
of ent; test tion: use of
ment for educationdl placement snd di
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CGireen, Donald Rass
Raclal and Ethnic Bias In Achievamant Tests snd
What Te De About it.
Note—9p
EDRS Price MF-$0.65 HC-$3,29
Descriptors—®Achievement  Tests, *Cnicrion
Referenced Tests. Cultural Differences, Ethnic
Groups, ®Norm Referenced Tests. Problem
Solving, Program Eval *Student Eval
tion, °*Test Bias, Test Construction, Test
Results
A descniption of two proposals for allevisting
te racial and ethn’c biss in tests of achievement
used in schools is presented. One of them entails
adding steps to the construction procedures used
in building norm referenced achievement tests;
the second entails using criterion.referenced
achievement tests rather thun standardized tests
for certain purposes The principal uses of
achicvement tests ure to: (1) evaluate the status
of s student or a set of students in a class. school,
of school system. (2) evaluate programs, curnicu.
fa, and instructional materials; (3) disgnose

probl and (4) provide a basis for planning in.

cultuse free and culture fair tests; perf
differences on tests between majority and minon-
ty groups The cd I Intesatere from the
carly 1960°s to the present from the following
sources was scarched- the ERIC system. the
Library of Teachers College, Columbia Universi-
ty. the in-house document collection of the ERIC
information Retrieval Center on the Disad-
vantaged. and severdl existing bibliographies A
few pieced dated pnor to 1960 were included.
The bibliography is arranged alphabetically by
author and s followed by a subjcct index. Each
citation s cross-referenced under two 0s more of
the index terms which, hopefully, best describe
the material. The bibliography is completely an.
notated. For those documents which deal only in
part or peripherally with minority groups, rele.
vant quotations are given or the relevant sections
are described. A fuller annotation is included for
those matenals which deal totally with minority
group assessment (Author/IM)
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Saarni, Carolsn 1. And Others
The Viclssitudes of Sex-Role Assessment,
Pub Date Apr 73
Note— I8p.. Paper presented at the Annual Meet-
ing of the Western Psychological Association
(Anaheim. Calif , Apnil 1973)
EDRS Price MF-$0.65 HC-$3.29
Descriptors—Analysis of Varnance, *ldentfica.
tion (Psychological), *Measurement Instru.
ments. *Psychologic~! Studies. Rating Scales,
*Role Perception. Self Concept, *Sex Dif.
ferences. Tables (Data), Technical Reports
Identifiess—Psychological Femininity Scale. Sex
Role Stereotype Scale
A study of the psychological differences
between maleness and femualeness 1s presented.
“he sample studied consisted of four groups. (1)
23 pre-service nursing trainees. all female; (2) 57
iiroductory psychology students, 31 females and
26 males. (3) 19 caucasian non-college graduate
adults, 11 females and 8 males. and (3) 27 radi-
cal feminists Instruments used were Robert
May’s projective test techmique, the Sex Role
Stereotype Scale developed by Rosenkrantz,
Broverman et al, Gough's scale for assesaing
“psychological femininity” and the process of
asking the subgect what he thinks A 4 X 3 X 2
multivariate analysis of vaniance for female sub.
jects and 3 2 X 3 X 2 muluvanate analysis of
vanance for male subjects were condueted to test
for main effects and interactions of group mem-
bership, marital status, and having children or not
on the eight dependent vanables denived from the
four sex role nstruments The results of the study
showed the following twa consistencies (1) males
reccive substantially more mascubne scores on
the Sex.Rolc Stereutype Scale and the Gough
Scale than women of the women’s scores across
the four groups are combined. and (2) one’s peer
group appedrss to influence the expression of sex.
typed behaviors and dispositions As to the valhdi-
1y of sex-fole assessment, current tests and scales
do no distingussh among the differing degrees of
significance of vanous scx-typed hehaviors hut
rather Sum Of aversage across vanous items of sex-
typed behavior (CK)

RIC

Aruitoxt provided by Eic:

dividual, class, or sy programs. The bias built
1Nto tests arises in the minds of those who write
and edit the tests and from the procedures used
to improve the tests. It is suggested that members
of each of the groups concesrned with the test
participste n con ing the examinati from
the start and to use item writers and editors that
represent all major ethnic and cultural groups in
the populati Crl ferenced tests should
be designed to show exactly what the pupils have
learned; these tests should be used for # secific
disgnosis of school and program problems. .CK)
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Parker, Pl J,

The SMA:I:W of llhilbﬁmm.
Test Students els:
:.‘ Coliege by xation

Pub Date Apr 73
Note—12p.; Paper presentod at the Southwestern
Psychological Association Mesting, 4 Aprit
1973, San Antonio, Texss
EDRS Price MF-30.6S }C-$1.29
Descriptors—®Anxiety,  Attitudes,  Behavior,
®Behavior Change, College Students, ®Desen.
sitization, *Progressive Relasstion,
Psychotherapy, *Testing Problems
Identificrs—®Achievement Anxiety Test
The present study compared the effects of as.
sertion with that of prog-essive relaxation training
in systematic desensitization, Nineteen $s were
selocted on the besis of exemplifying high de.
bilitating test anxiety sccording o Alpert and
Haber's (1960) Achisvement Anxlety Test
Results showed that test anxious S who received
sither relaxation or sssertive training cxperienced
8 significarntly greater reduction in debilitating
test anxiety on both the post- (p less than 0.001)
and six week follow-up (p less than 0.01) mea-
sures than no-treatment control Ss with cor-
responding pre-treatment scores. Although the
post-treatment measure indicated that relasation
was aignificantly more effective than assertion,
the aix week follow-up failed to reveal a signifi-
cant difference between the two psrameters, fn
sddition, amertive training was shown to bring
sbout s significant reduction in test anxlety in sl.
most half the time 23 relaxation. (Author)
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Richardson. Frank C.

A Self.Study Manusl For Studeats Os Coping
With Test-Taking Asxlety.

Texas Univ., Austin. Computer-Assisted Instruc-
tion Lab.

Spons Agency—National Science Foundation.
Washington, D.C.

Report No—TR-28

Pub Date Sep 73

Note—83p.

EDRS Price MF-$0,65 HC-$3,29

Descriptors—*®Anx.ety, *Computer Assisted In-
struction, Independent Study, *Study Gurdcs,
*Testing Problems, *Tests
A selfstudy | for dents on

11

~

wilh test-tuking anxicty is ﬁennud along with »
L.

commentary by its author. The mapusl is
designed for use in conjunction with videotupes
and practice of anxlety mansgoment techaiques
In & computer-guided practice test-taking seralon,
The manusl i puct of » program designed 1o pro.
vide & regularly avallsble service for highty tout-
:a;’u;us students in computer-aseisted intiruction.

ED 084 909 FL 004 533
Mecker, Mary  Meeker, Ruberi
Strategles for Ass-ssing latellectual Patterns o
Bleck, Aaglo, ass Mexicas-Americaa Beys--or
Al‘y. Other Chlldres--snd jmplications for Réy-
caties, .
Pub Date (73}
Note—32p.
EDRS Price MF.$0.65 HC-$3,29
Descriptors—Anglo  Americans. Aptitude Tests,
Cognitive Tests, Culturul Factors, Celture Free
Tests, *Educational Testing, *Growp Intel-
ligence Tests, Intelfigence Quotiem, *intel-
ligence Tests, Mexican Americans, ~*Minority
Group Child-en, Negro Youth, ostic
Tests, Spanish Speuking, Student Testing, *Test
Blas, Test Construction, Test Intetpretation,
Test Reliability, Test Validity
Identifiers—*Stanford Binet Intelligence Test
In this analysis of inteiligence testing of minori-
ty group children, the implications of insdequat
testing practices are discussed. Several aspects of
test design are examined: deficiencics in intel.
ligence testing, cultursl bius, construct validity,
and disgaostic utility, A sumple set of reswils
derived from a Stanford-Dinct test adeninistered
to 257 respondents is examined: statisticsl dete
are included. The author comcludes et “ia-
vestigations of culturs! biases in intelligance test-
ingrnmwmmmm-uva
used test procedures ase ’m&” aes-An.
glo. lower gocioeconomic groups.” T::Mn are
csutioned of th: dangers in using group-test

results to plan academic programs gesred 2o in-
dividusl| nepedc. (RL) e pr .o
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Rosen, Pamela, Ed.

Tent Collaction Bulletin Vol. 7, No. 2, Apel 1973.

Educstional Testing Service, Princeton, N.J.

Pub Date Apr 73

Note— |8p.

Avsilable fromn—Test Collection, Educationai
Testing Service, Princeton, NJ 08540 (Sub-
scription $2 00, Foreign Readers $2.50)

EDRS Price MF-20.65 HC-$3,29

Descriptors—Achievement Tests, Aptitude Tests,
Attitude Tests, *Bulletins, Elementary School
Students, Eval Techniq Informati
Dissemination, Interest Tests, *Measurement
Instruments, Personality Tests, *Preschool
Tests, Testing, Test Reviews, *Tests

Identifiers—*Head Start Test Collection
The Test Collection Bulletin is 8 quarterly

digest of information on tests und test related ser-

vices and activities. Each issue lists acquisitions
to the E.T-§-Test Collection, an extensive library
of tests, questionnuires, record and report forms
and other assessment devices. In this issue are

147 measures of achievement, aptitude, per.

sonality and attitudes, sensory-motor skills, and

miscellaneous sialls. Also included are snnounce-
ments of tests, test reviews, ncw references on

and eval , and a listing of tests
no longer avauilable. Some of the tests described
are part of the special Head Start Test Collection.
which has heen established to provide informa-
tion about instruments for those enguged in
research involving young children. Such tests are
specifically indicated (NE)
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Delsware’s  Occupational-Vocational Education
Medel: Career Development Data Gathering ts-
strumentation,

Delaware State Board for Vocattona! Education,
Milford.

Spons Agency—Bureau of Adult, Vocational, and
Technical Education (DHEW/OE), Washing.

il
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ton, DC
Burcau No—0-361-0013
Pub Date Aug 73
Grant—O0EG-0-71.0678(361)
Note—69p., For related document, see CE 000
710
EDRS Price MF-$0.65 HC.$3.29
Descriptors—*Carees Education. *Data Collec-
tion. Questionnaises, Resource Materrals, Sus-
veys., *Teacher Developed Matenals, Test
Reviews, *Tests, ®*Test Selection, Test Valdity.
Vocationa! Education
The booklet 15 an annotated compilation of
data gatherning instrumentation for use in
planaing. impl ing, and eval g casces
education programs It contains two sections (1)
cighteen instruments .developed by Delaware's
Occupational-Vocationa! Education Fode! pro-

Reporting.
Spgns Agency—lowa Testing Programs. fowa
ity.
Pub Date 10 Nov 72
Note—5Sp., Paper presented at Mid-South
Research Association, Novemher 10, 1972
EDRS Price MF-$0.65 HC-$3.29
Descriptors—Achievement  Tests, *Computer
Programs, “Educational Testing, Feedback,
Parents, *Reports, Scoring, Standasrdized Tests,
Student Evaluation, Student Testing, Teachers,
*Test Results. *Verbal Communication
{dentifiers—Madison Project, *Narrative Test Re.
porting, Test Reporting
This symposium p s an alt ive to the
numencal mode of reporting, and describes the
work that has been done, and the work that is
continuing, in the arca of computes-genesated

ject staff for specific use in the locul school
system and (2) six commercially availatle instru-
ments. The major criterion for selecting tests., sus-
veys. and questionnaires was how well they mea-

narsative-format testing reposts Comptter nasra.
tive testing reports are 1n a verbal form that
eliminates the use of almost all numbers and
technical terms These reports have been

sured project objectives Commercially asvailabl

instruments were used whenever feasible An ex-
ample of each project-developed instrument is 1n-
cluded. Addresses of publishers of commerscially
available instruments asre given Three busic
cntena for selecting a data gathering instrument
are suggested: they are measurement validity. ao-
prop and administrative usability. (MS)
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Diederch, Paul B.
What Statewide Testing Can Do.
Pub Date Nov 71
Note—12p.; Paper presented at the Annual Meet-
ing of the National Council of Teachers of En.
glish (61st, Las Vegas, Ncvember 25-27, 1971)
EDRS Price MF-$0.65 HC-$3.29
Descriptors—*Curriculum Evaluation, Education,
*Educational Assessment, Svaluation, Learn-
ing, *Statc Surveys, *Testing, *Test Interpreta-
tion, Test Results
Statewide testing can serve four important
functions: can illustrate superior results of a
group of schools where no one would expect it
and raise questions about how they accomplished
it; statewide testing deals with the generally lower
scores of disadvantaged minofitics, it can put the
differences in perspective by showing comparable
differences between boys and girls: testing state-
wide can deal with school effects other than
knowledge and basic skills, as shown not only by
an interest measure but also by data on attitudes
toward school; and it can show that a particulas
program 1s producing substantial and socially im-
portant results It 15 not necessary to give the
same test to everybody :n the whole state if the
objective is to discover the strong and weak
points in the state’s educational system. (WR)
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Segel. David
State Testing and Fvaluation Programs.
Office of Education (DHEW), Washington, D C.
Report No—CIRC-320
Pub Datc §1
Notc—39p.
EDRS Price M¥-$0.65 HC-$3.29
Descriptors— *Educational  Testing,  Program
Desenptions, *State Programs. ®Statc Surveys,
Student Evaluation, *Testing Programs
Identifiers— *State Tcsting Programs
This report 1s concerned with the state testing
and cvaluation programs winch were in effect
dunng the ycar 1949-1950 Each progsum ac-
count descnbes the agency which coordinated the
prograni. the nature and purposc of the progsam
nciuding the tests administered, the uses of test
results. and other pertinent information; and the
publications  which werc available from each
state A summary of the purposcs for the Texas
program < provided in the Appendix to illustrate
various uses of the results of state-wide testing
Suécs which had no program are so indicated
(NE)

ED 086 730 ‘T™ 003 381
Symoosiums on an Alternative to Traditional Teat

ERIC

Aruitoxt provided by Eic:

designed for the pupil, his parents, and his
teacher. The need for alternative reporting
tystems is discussed in terms of serving the
unique needs of the examinee and others who
seceive reports of his test scores. The application
of computer technology to test feporting covers a
brief ovesview of verbal format testing reposts
and describes the Madison Project with its ac-
complishments znd its limitations. The towa Pro-
ject 1s discussed in tesms of its objectives and the
kind of nasrative reports that are planned. Each
of the audiences of the reports is discussed in
terms of their needs and the kinds of reports that
are available to them. The presentation, The Fu-
ture of Narrative Test Reports. sketches the cur-
rent plans for the fowa Project and some fong
frange possibilities and applications for narrative
format reports. (END)
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Cameron, Colin
Discriminstion In Testing. Bibliography. Revised,
Aprll 1973.
Wisconsin Univ., Madison 1=sr. for Research on
Poverty.
P.sb Date Apr 73
Note—146p.
EDRS Price MF-30.65 HC-$6.58
Descriptors—*Bibliographies, *Disadvantaged
Groups, Employment Interviews, *Equal Op-
partunities (Jobs), *Minonity Groups, Predic-
tive Ability (Testing), °Test Bias, Testing
Problems
Over  one thousand books and articles
published between 1942 and 1973 are listed in
this biblography. These citations are concerned
not only with discriminatory testing, interviewing
and recruiting processes, but alto with efforts on
the part of employers to overceme these
problems. Emphasis is placed on discrimination in
the employmznt and ability testing of adults,
rather than acedemic testing. although important
citations of the latter, as well as the testing of
children, arc inctuded. Many of the entsies are
annotated. A list of sources for researchers who
are interested in further developments on the
lop;,c of "*Discrimination in Testing” is included.
(MP)
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Testing.

National Education® Assaciation, Washington,
D.C. Div. of Instruction and Professional
Development.

Pub Date 73

Note—44p.

Available from—Instruction and Profcssional
Develrpment, National Education Association.
1201 Sixtecath Strcet. N W., Washirgton. £ C
20036 (No pricc quoted)

EDRS Price MF-$0.65 HC-$3.29

Descriptors—®Educational Testing, *Guidchnes.
*Professional  Associations,  *Standardized
Tests, Teaches Certification, Teacher Educa.
tion, *Testing

{denuficrs—*National  Education  Asvwociation.
NEA
This 15 & report of the findings und recommen-

dations of the Division of Instruction and Profcs.

sionsl Development of the National Education

Association (NEA) on testing. NEA called for 4

1<

SP 007 720

moratonium on standardized testing in 1972 and
created the task force on testing, whose work is
summasized in this seport. After an introduction
stating the problem, the document presents NEA
sesolutions and new business items on testing. n-
cluded in this are statements of task force Leliefs.
some of which are as follows a) some measure-
ment uad eval ined ion is Y. b)
certain measurement and evaluation tools are
citler invalid, unreliable, out of date, or unfair
and should be withdrawn from use (sharply
criticized wese standardized achievement and in.
telligence tests as they affect bilingual/bicultural
students; c) the training of those administering
tests is inadequate. and schools of education,
school systems, and testing industsy must take
this responsibility; d) these is overkill in the usc
of standardardized tests; and e} the National
Teaches Examinations are an improper tool and
must not be used for certification, selection, sa.
lary detesmination, tenure. dismissal, and similas
matters. The document includes recommenda-
tions for immediate action and fusther study,
**The Report of the Committee on Accountability
to the NEA Represcntative Assembly July 1973
and a bibliography. (JA)
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State Testing Programs: 1973 Revisien.

Educational Testing Service, Princeton, N.J.:
ERIC Cleannghouse on Tests, Measurement.
and Evaluation, Princeton, N.J.

Pub Date Nov 73

Note—65p.

Available from—Available from Advisory and
Field Services, Educatio.al Testing Service,
Princeton, N.J. 08540 for $4.00

EDRS Price MF-$0.65 HC-$3.29

Descriptors—*Educations! Assessmont, *Educa-
tions] Programa. *State Surveys, *Testing Pro-

grams
Idemtifiers—State Testing Programs

The purpose of the survey was to obtain infor.
mation 0 prepare a profile of sete teming pro-
grams. Ome saction of the report summarizes the
data on the 42 testing programs that wese operat-
ing in 33 states during the 1972-73 school year.
This summary tabulates the findings of cight
major arzas covering all the questions asked dus-
ing the interviews, including: purposes of pro-
grams; management aspects, population tested:
instrumentation; data collection and processing;
nosms; dissemination; and prospects for the fu-
ture. Detailed program descriptions for each state
are presented in the second section. Finally, the
two appendices present an item by item response
summary across states and programs arnd a copy
of the intesview guide. (MP)
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levenson, Hanna
Rellability and Validity of the 1,P, and C Scales -
A Muitidimensiona; View of Locus of Coatrol.
Pub Date Aug 73
Note—9p.. Paper presented at Amersican
Psychological Association Convention (Mon.
treal, Canada. August, 1973)
EDRS Price MF-$0,65 HC-$3.29
Descriptors—Activism, Behavior, *Behavior Rat-
ing Scales. Citizen Participation, Dissent,
*Locus of Control. Pasent Influence, Patients
(Persons), Personality Studies, Personality
Theorics, Predictive Validity. Psychological
Characteristics, Reinforcement, Social
Behavior, *Test Rehability, *Test Validity
Identifiers—Rotters Internal External (IE) Scale
The paper contas a discussion of the modifi-
cation of Rotter’s Intesnal Extesnal Scale into the
three scales of Internal, “owerful Others, and
Chance orientations The tnpartite, multidimen.
sional view of lo~us of control was developed
because the validity and useful.ess of Rotter's
lumping expectancics of fate, chance, and powes-
ful others together under the rubric of cxtesnal
control were questioned. Data are provided in-
dicating that the refinement of the Internal Extes-
nal scale 15 justified. The three predicted orienta-
tions zmerged in factor analyses, and scores on
the scales were differentially related to such vari.
ables as philosophy of human nature. involve-
ment. information, activism, psychopathology,
and pesceived parental upbringing. (Author)
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Jacobs, Stanley S.
The Evaluation of the Culturally Different: Pre-
School, Primary and Elementary Age Children,
Pub Date 31 Oct 73
Note—22p.; Paper presented ut the 4th Annpua!
Convocation of the Northeastern Educational
Rescurch Association. Ellenville. N.Y.: October
31-November 2, 1973
EDRS Price MF-$0.65 HC-$3.29
Descrintors—*Children, Elementary School Stu-
dents, Preschool Children, *Standurdized Tests.,
*Student Evaluation, Syntax. *Test Bias, Test
Construction. *Testing Problems. Test Relia.
bility, Test Validity
This report asserts that the evaluation of young
children can be viewed as a classic case of
evaluation of the culturally different Emphasized
is the fuact that not only are the majority of tests
developed with an aduit’s perspective concerning
adequdcy of dircctions, items, and formats, but
1lso the evaluation of the products is carried out
within the context of adult expenience and imper-
fect memory. Selected research literature con-
cerning factors influencing the evaluation of
young children is reviewed. Some new data is
presented, including a syntactic analysis of verbal
directions for children's tests and an aualysis of
the difficulty of directions read by chiidren on
other instruments The normative equivalents of
change-level scores on a number of stundurdized
measures of cognitive variables are examined
The evidence supports the original conceptualiza.
tion of cultural bias. (Author/NE)
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EJ 045 827 040 CG 505 010
The Minneseta Vecational Interest Inventory
Clark, Kenneth E., Messurement and Evalustion
in Guidance, v$ n3, pp408.410, Oct 72

*Vocalional Interests, *Test Inierpretation,

*Measurement Instruments, *Vocationa! Coun.

seling, *Counselor Role, Counselors
The M 2 Vocational [Int Inventory
provides scores that directly relate to many of
the issues counselors and counselees discuss. The
counselor who has such information at his
disposal can give meaningful assistance to an
individual facing s decision regarding his future
career. (Author)

EJ 066 049 090 CG 505 012
The Career Planning Program-More than a Test
Battery Hanson, Gary R.; Cole, Nancy S.,
Measurement and Evaluation in Guidance, v$ n3,
pp415-419, Oct 72

*Career Planning, *Tests, *Vocationsl Counsel-

ing, *Counselor Role, Counseling, Testing,

Testing Programs
In response to Goldman's allegation in volume 4
of this journal that testing and counseling are not
complementary, the author describes the Career
Planning Program which represents one attempt
to improve the relationship between tests and
counseling. (Author)

EJ 066 387 180 CG 505 009
The Basis for & Lasting Relationship Between
Tests and Counseling Layton, Wilbur L., Meas-
urement and Evaluation in Guidance, v$ n3,
pp403-407, Oct 72
*Tests, *Counseling, “Testing, *Counselor
Role, *Test Interpretation
Goldman's conception of the relationship be-
tween tests and counseling based on his remarks
in_an article in volume 4 of this jouma! is
telected because of the surplus mesning in the
marriage analogy. (Author)

EJ 066 388 150 CG 505013
Its' Time to Put Up or Shut Up Goldman, Leo,
Measurement and Evaluation in Guidance, v§ n3,
pp420-423, Oct 72

*Tests, *Counseling, *Counselor Role, *Meas-

urement, *Measurement Goals, Testing
Tests and measurement have fallen short of the
contributions to counseling expected of them.
The writer takes the position that inadequacies of
both the tests and counselors are responsible and
that major changes are needed if tests are to
continue to have a place in the counselirg
process. (Author)

EJ 066 193 180 CG 505 087
The Effect of Verbsl Approval Upom the
Performance of Middle- an¢ Lower-Class Third-
Grade Children on the WISC Galdieri, Anthony
A ; And Others, Psychology in the Schools, v9
n4, pp404-408, Oct 72
*Socioeconomic Status, *Lower Class Students,
*Performance Factors, “Intelligence Tests,
*Testing, Elementary School Students, Testing
Problems
Results of the study indicate that regardless of
the presence or absence of verbal approval by the
exsminer during the administration, there was no
significant difference in children's test perform-
ance on the WISC. (Author)

Journal Articles

EJ 067 404 520 CG 505011
OVIS-A Noapredictiag Device D'Costa, Ayres
G, Measurement and Evaluation in Guidance, v§
n3, pp411-414, Oct 12

*Tests, *Vocational Counseling, *Testing,

*Measurement Instruments, Prediction, High

Schoo! Students
The Ohio Vo:ational Interest Survey was de-
signed to serve primarily as an occupational
exploration device for high school students. The
OVIS profile presents measured interests along.
side vocational plans and thus facilitates an
individual learning process with which the
counselor can assist. OVIS emphasizes a marriage
between testing and counseling. (Author)

EJ 067 405 520 CG 505 082

A Word of Caution on the Use of the WAIS

Walker, Kenneth P.; Walker, Carol A., Psychol.

8y in the Schools, v9 nd, pp374-378, Oct 72
*Intelligence Tests, °*Tests, *Standardized
Tests, *Retardstion, Testing Problems

EJ 068 094 190 CG 505 128
Comparison of Satisfied and Dissatistied Users
of Holland's Self-Directed Search Collins, Annc
M.; Scdlacck, William E., Journal of Counscling
Psychology, v19 nS, Sep 72
*Occupational  Guidance, °*Self Evaluation,
*Vocational Counseling, *Tests, *Counseling
Effcctiveness, College Freshmen
This study provides some evidence that individu-
als may find thc Self Directed Search differential-

ly satisfactory in vacational counschng. (Author)

EJ 068 112 190 TM 500 771
The Relationship of Each of Sex Scales of the
Study Attitudes and Methods Survey (SAMS) to
Each of Two Criteria of Academic Achievement
in a Community College Miller, Doris Crane;
Michael, Willism B., Educational and Psychologi-
cal Measurement, v32 né, pp1107-10, W 72
*Academic Achievement, *Community Col-
leges, *Predictive Validity, *Measurement In-
struments, Factor Structure, Predictor Varia.
bles, Multiple Regression Analysis, Tables
(Data), [*Study Attitudes and Methods Survey,
SAMS)

EJ 068 113 190 TM 500 776
An Instrument to Measure Vocational Maturity
Westbrook, Bert W.; And Others, Educational
and Psychological Measurement, v32 n4, pp1131-
w7

*Vocational Adjustment, ®*Measurement Instru-
ments, *Test Validity, *Test Reliability, Test
Construction, [*Vocational Maturity, Cognitive
Vocational Matunty Test, CVMT)
This report describes the Cognitive Vocational
Maturity Test (CYMT), and instrument designed
to measure career knowledges and sbilities within
six areas of the cogmtive domain of vocational
matunty, as well as offers valdity and reliability
data. (Authors)

EJ 069 064 520 T™ 500 766
Relationships between the California Test of
Menta! Maturity and the Stanford Achievement
Test Battery at the Primary Levels Merenda.

Peter F.; And Others, Educational and Psycholog.

ical Measurement, v32 nd, ppl079.87, W 72
*Aptitude Tests, ®*Achievement Tests, *Com-
parative Analysis, *Measurement Instruments,
Primary Grades, Correlation, Tables (Dats),
[*Canonical Corvelation Analysis, California
Test of Mental Maturity, Stanford Achieve-
ment Test]

EJ 069 066 520 T™ 500 770
Myers Achievement Motivation Scale: A Valids-
tion Study Stewin, L.; Nyberg, V., Educations!
;nd Psychological Measurement, v32 n4, pp!103-
. W 72
*Test Vahdity, *Motivation, *Rating Scales,
oM ement Tech -l [ d Qehand
Students, Intelligence Quotient, Grade Point
Average, Tables (Data), [*Myers Achievement
Motivation Scale, Canada)
Several differences existed between the sample
descnibed in  Myers” study (Educationa! and
Psychological Measurement, 1965, 25, 355.363)
and that of the present study, particularly
concerning educational aspirations and environ-
mental factors (Authors/CB)

EJ 069 076 010 CG 505 180
On Black Intelligence Williams, Robert L.,
Journal of Non-White Concerns in Personnel and
Guidance, v nl, pp9-14, Oct 72
®Intelligence, *Negroes, ®Achievement Tests,
*Cultural Factors, *Test Bias, Intelligence
Tests, Culture Free Tests
The author concludes that the continued aJminis.
tration of traditional ability tests to Black
children without correcting for the cultural bias is
8 violation of the ckild's constitutional rights.
(Author)

EJ 069 708 180 CG 505 246
Test Review Gable, Robert K., Journal of
Counseling Psychology, v19 n6, pp$65-570, Nov
n

*Tests, *Work Attitudes, *Test Reviews, Evaly-
ation, [*Work Values Inventory)
The reviewer concludes that the Work Values
Inventory is not psychometrically adequate for
gathering vocstional information relevant to an
individual's vocational decision. Donald Super,
author of the WVL, comments on the review.

EJ 070 289 340 AA 514 598
Factor Analysis of the Wechsler Preschool and
Primary Scale of Intelligence (WPPSI) Hollen-
beck, George P Kaufmsn, Alsn S., Journal of
Clirical P,vychl)/u’f'. v29 nl, ppd1.8, Jan 73
*Factor_Analysls, *Factor Structure, Sntelli-
gence Tests, *Test Validity, Early Childhood,
Tables (Data), [*Wechsler Preschool & Prima-
Ty Scale of Intelligence, WPPSI)
Results were quite similar for each of the factor
amlytlc. procedures, an indication of a strong
underlying structure of the WPPSI tests. Regard-
less of the factor analytic technique used, two
factors appeared--one clearly verbal and ths other
clearly performance--at each of the three age
levels. (Authors)

EJ 070 818 040 CG 508 387

Aruitoxt provided by Eic:




ERI

Sazusl Bias in iatarest Messurement Harmon,
Lenore W., ement and Evaluation in
Guidance, v5 nd, pp496-501, Jan 73

*Interest Tests, *Sex Differences, *Bias, *Occu-

pational Choice, *Test Bias, Testing, Test

Construction, Measurement
Bias 1n interest testing occurs if tests are used to
encoursge sn individual to consider, enter, or
reject an occupation or type of occupation on the
basis of an irrelevant variable, sex. In general, the
eaternally teferenced inventories, which reflect
the current state of affairs and have well
established predictive powers, have the most
ootential for scxusl bias. (Author)

EJ 071 004 0%0 CG 505 419
Some Useful Tests for Marrisge Counseling
Phillips. Clinton E., Family Coordinator, v22 nl,
pp43-53, Jan 73 .
*Marrisge Counseling, *Tests, *Evaluation,
*Adult Counseling, *Personslity Assessment,
Family Counseling, Interpersonal Relationship,
Marita! Instability
Many who do marrisge counseling are unaware
of the vast smount of test matensls which are
available to them or of those tests which might
well aid them and their clients in the process of
counseling. Some widely used tests in marriage,
family, and premarital counseling are discussed,
and resources are listed (Author)

EJ 071 391 180 CG 505 351
Measurement in Counseling Research: A Review
Zytowski, Doneld G.; Betz, Ellen L., Counseling
Psychologist, v3 pt. ? ue, pp72-79, 72
*Research, *Mcasurztuer t *Counseling, * Meas-
urement Irstiuments, *Reearch Reviews (Pub-
lications), ounselor Characteristics, Psychome-
trics, Cou.iseling Effectiveness, Raiing Scales
A review of seversl lesding counseling journals
and some books reporting major research projects
was performed, covering material from 1961 to
the present. Instruments were sorted as follows:
(1) Counselor characteristics measurements, and
(2) Counseling relationship and effectiveness
measurements. Also examined were sreas of
reliability and validity research. (CJ)

EJ 072 202 450 AA 514 695
Immediste Knowledge of Results and Test
Performance Beeson. Richard O.. Journal of
Educational Rescarch, v66 nS, pp224-26, Jan 73
*Academic Achievement, *Student Evaluation,
*Test Results, *Test Interpretation, *Anslysis
Of Vanance, Educsiional Research, Statistical
Analysis, Reinforcement .
The purpose of this study was to investigatc the
possible effect of studerts having san immediste
awareness of the results of tests they have taken
and how that knowledge influences further test
performance. (Author/RK)

EJ 073 955 520 AA 515048
Tests Have Many Uses But Beware the Abuses
Instructor. v82 n7. pp50-2, Mar 73
*Standardized Tests. *Test Results. *Student
Testing, *Test Interpretation. *student cvalua-
tion. Manuals, Scores. Test scleetion, Achseve-
ment Tests
Analyzes the uses that can be made from test
data and the nfluences such data can have on
communtcation with communitics, in the cvalua-
tion of school’s cffectivencss, and  student's
placement (Author/RK)

EJ 077 171 520 AA 514 264
For Millions of Children, the United Teaching
Profession Says “*No” to Statewide Testing
Lenrhaupt, Arthur, NJEA Review. vi6 nd, pp24-
5.27. Dee 72

Aruitoxt provided by Eic:

*lesung. *Group Intclligence Tesung, *Testing

Programs. *Statc Government, State Programs.

State Legislation, Teachcrs. [*New Jersey)
Believes that the New Jersey Commussion of
Education’s Palicy of state-wide testing creates
an “atmosphcre of rcpression against teachers™
and “curbs imagination and innovation” 1n
children (DS)

EJ 078 793 520 RC 501 223
Measurement of Intelligence and Langusge
Differences Vasquez, James, Aztlan, v3 nl,
pp155.63, Spr 72

*Intelligence Tests, *Language Tests, *Mexican

Americans. *Nonverbsl Tests, *Test Bias,

Culture Free Tests, Educational Philosophy
Translated and noverbal tests are discussed as
techmques for measuring intelhgence and lan-
guage differences in the Chicano child. (NQ)

EJ 079 508 190 T™ 500 908
Relationships Between the EPI Scales and the
16 PF, CPIL, and EPPS Scales Edwards, Allen
L. Abbott, Robert D . Educational and Psycho-
logical Mcasurement, v33 n2, pp231-8, Sum 73
*Mcasurcment Instruments, *Rating  Scalcs,
*Pcrsonality  Ascessment, *Factor Structure,
*Comparative Analysis, Tables (Data). [. Ed-
wards Personal Preference Schedule, Cahfornia
Psychological Inventory, 16 Personality Factor
Questionnaire, Edwards Personality Inventory)
Study was undertaken to determine the degrec to
which thc EPPS, CPl, and 16 PF scales arc
correlated with the EPI scalcs and to determine
the degrec to which the scales in all four
inventorie”  arc measuring the same common
traits (Authors)

EJ 081 158 130 CG 505 992
The Wechsler in Personality Assessment: Object
Assembly Subtest as Predictive of Bodily Con-
cerns Stewart, Denton J, And Others. Journasl of
Consulting and Chnical Psychology, v40 n3.
pp488. June 73

*Rescarch. *Persunality Assessment, *Psycho-

logical Tests. *Psychological Evaluation, *Test

Interpretation, Psychological Studies
Research s contradictory concerning ability of
the Wechsler Object Assembly (OA) subtest to
predict bodily preaccupstions. This study presents
data from an objective personality test that do
not support the hypothesis that bodily concerns
arc indicated by impaired performance on the
WAIS OA subtest. (Author)

EJ 081 177 180 UD 502 498
A Note on Minority Group Test Bias Studies
Reily, Richard R. Psychological Bulletin, v80
n2. ppt30-132. Aug 73
*lest Bras. *Minonty Groups, *Ethnie Studies,
*Sociocultural Patterns, *Statiscal Analysis.
Culurally Disadvantaged, Self Concept, Cross
Cultural Studies

EJ 081 918 420 PS 502 729
A Locus of Control Messure for MPreschool
Children Stephcns, Mark W, Delys, Pamcla.
Devel &/ Psychology. v9 nl, pp55.65. Jul

73
*Psychological Studies. *Preschool Children,
*Mcasurement Techmiques, *Question Answer
Interviews, *Expectation, Correlation, Early
Experience, Parent Influence, Data Analysis,
Reinforcement .

This paper (a) describes the rationsle and

development of the Stephens-Delys Remfor‘ce-

ment Contingency Interview method for assessing

locus of control expectancies 1n children as young
a3 preschool age and (b) summanizes results of
subsequent studies bearing on reliability, validity,
snd problems of the method. (Author/RK)

FJ 082 088 490 CG 505 881 ~
Revision and Validstion of the Truax-Carkhuff
Relationship Questionnaire Lin, Tien-Teh, Meas-
urcment and Evaluation in Guidance, vé n2,
pp82-86, July 73
*Relationship,  *Interpersonal Relationship,
*Counscling Effectiveness. *Counselor Role,
*Measurement Techniques, Counselor Evalus.
tion
A demand f '+ a short, valid, and reliable scale to
measure the counseling relationship was met by
revising and validating the Truax-Carkhuff Rels-
tionship Questionnarre. (Author)

[

EJ 082 289 AA 516 385
An Evalustion of Forced-Cholce and True-False
ftem Formats in Persomality Assessmbnt
Jackson, Douglss N., And Others, Journal of
Rescarch in Personality, v1 nl, pp21-30, Jun 73
*Personality A *Evalustion, *Forced
Choice  Techniqg *Psychological Studics,
*Peer Groups, Females, Questionnsires, Dats
Analysis, Tables (Data). Correlation
The reliabilities and validities of true-false snd
forced-choice formats in personality assessment
werc compared. (Author)

EJ 082 454 CG 506 023
Relationships Among the Edwards Personality
Inventory Scales, the Edwards Personslity Pref.
erence Schedule, and the Personality Resesrch
Form Scales Edwards. Allen L.: Abbott, Robert
D.. Joutnal of Consulting and  Clinical
Psychology, va0 nl., pp27-32, Feb 73

*Rescarch. *Personality Tests. *Test Results.

*Test Interpretation. *Corrclation, Evaluation
The prasent study was undertahen to determine
the degree to which the EPPS and PRF scalcs
are corrclated with the EP! scales. and also to
determine the degree to which the scales in all
threc inventorics arc mcasunng the samc com-
nion traits. (Author)

EJ 082 616 EA 504 031
The 1Q Puzzle: What Are We Measuring?
Kagan. Jerome, Incquality m Education n14, ppS.
13, Jul 73
*Testing Prohlems. *Test Bias. *Intclligence
Quotient. *Intelhgence Differcnccs. *Minonty
Groups, Public Schools
Discusses  weaknesses and  cultural biases of
intelligence tests. (JF)

EJ 082 617 EA 504 032
Separate and Unequal Again Green. Winifred,
Incquality in Education n4. pp14.16, Jul 73
*Testing Problems, *Ability Grouping, *Equal
Education, *Minonty Groups. *Racial Discrimi-
nation. Schoo! Intcgration. Public Schools
Discusses how testing and tracking affcct stu.
dents Argues that grouping rcinforces years of
discriminatory treatment in the cducation of
black children. focking them into  ¢lassroom
situatinns in which the stigmas and hopelessness
are the samc or warse than in the days of
separate but uncqual <chools (JF) »

EJ 083 237 SE 508 984
Problems in the Use of Educstional Tests
Jackson, Paul H. Mathcmatical Spectrum, v4 n2,
op49-59. 71/72




*Educationsl 1esting. *Mathemaucal Models,
*Test Rehiability. ®Test Valdity. Classification,
Mathematics. Measurement, Prediction, Sam-
pling, True Scores
A br f survey of the mathematics involved 1n the
theory of sducational testin2. (MM)

EJ 083 600 UD 502 517
1Q Tests and Their Educationsl Supporters
Jorgensen. Carl C. Journs! of Socal Issues. v29
nl. pp33.40. W 73
Intelligence Tests. *Test Bias. *Negro Stu-
dents. *Test Validity, *Admunistrator Responsi-
bility,  Testing Problems.,  Educational
Diagnosis. Test Reliability, Educational Ac-
countability, Test Interprctation
1Q tests are used to judge the mental capacities
of black Americans, a fact which places a
tremendous ethical responsibility on those in-
volved 1n 1Q test research and administration
most IQ test developers and administrators have
abrogated this responsibilty (Author/JM)

EJ 084 104 CG 506 145
A Comparison of Wechsler Preschool and
Primary Scale of Inteiligence and Stanford
Bimet Intelligence Scale Scores for Disadvan-
taged Preschoo! Children Anthony, John J,
Jl’vjcgolog) m the Schools. v10 n3. pp297-299,
ul 7

*Preschool Children, *Disadvantaged Youth,
*Intel Level, ®*Intcihgence Tests, *Meas-
urement Techniques, Intclhigence, [ Wechsler
Preschool and Primary Scale of intelligence,
Stanford Binct Intcliigence Scaie)
Fius comparative study of these two instruments
mdicates that they yicld similar 1Q scores when
used 1n the assessment of disadvantaged pres-
chool children. (Author)

EJ 084 106 CG 506 147
{dentification of Diagnostic Strengths and Weak-
nesses on the McCarthy Scales of Children’s
Abilities Ysseldyke, Janies E, Samuel, Symon.
J/’s_yclmlogy i the Schools, v10 n3, pp304.307,
ul 73

*Diagnostic Tests, ®Measurement Techniques,

*Children, *Ability Identification. *ldenufica-

ton, Abihity

EJ 084 182 CG 506 223
Development Of An Effective Screening Proto-
col For ldentifying Learning Disability Students
Jackson. Frank. Texas Personnel snd Guidance
Associstion Journal, v2 n2, ppl37-139, Sep 73
*Prediction. *identification Tests. ®Learming
Disabihitics. ®Scrceming Tests, *Measurement
Instruments. Elementary School Students. Ur-
ban Schools. Suburban Schools
Study results suggcst that a practicable combina-
tion of screening nstruments can identify those
chiidren with a learming disability. The syllabica-
tion test and the teacher rating scalc can be uscd
with  an 80 percent ecffectiveness  level.
(Author<CJ)

EJ 084 248 CG 506 289
The Effects Of Audio-Visual Test Presentation
Berry. Gene A. And Qthers, College Student
Journsl. v1 n2. pp76-78. Apr-May 73

*Collegc Students. *Testing. *Student Tcestng,

®Measurement Techmques, *Test Consiruction,

Testing Programs
The purpose of the present expcriment was to
test whether a combination of audio and
transparency projection. transparency projcction.
or the standard paper and pencil method of
testing 18 supenior when testing college students
on a multiple-choice achievement test in basic
psychology (Author)

ERIC

Aruitoxt provided by Eic:

EJ 088 222 SO 502 086
Ability Teats? A Shot in the Dark Petrovsky,
Arthur V, Prospects, v3 n2, pp179-181, Sum 73
*Educational Theories, *Psychological Testing,
*Educational Tesung. °Test Interpretation,
*Predictive  Ability (Testing), Messurement
Techniques, Testing Problems, Test Reliatulity,
Predictive Validity
Several areas of controversy between Soviet
pyschologists and their Western colleagues con-
cerning the usefulness of tests for measurement of
mental ability are noted in this article. The
h 1 test procedures auggested by
Russian psychologist, Lev Vygotsky, (SM)

EJ 088 721 CG 506 366
The Measurement of Cognlitive Vocational Matu-
rity Westbrook, Bert W.: Parry-Hill, Joseph W,
It., Journal of Vocational Behavior, v3 n3, pp239-
250 Jul 73
*Empleyment Qualifications. ®*Occupational In-
formation, *Vocational Matunty, *Work Envi-
ronment. * Measurement Instruments, Test Reli-
ability, Cognitive Development, Vocational
Development, Test Construction, [ Cognitive
Vocational Maturity Test)
Descrnibes an instrument designed to measure an
individual’s level of cognitive vocational matunty
in six areas' Ficlds of Work, Job Selection, Work
Conditions. Education Required, Attnbutes Re-
quircd. and Duties When vocational choices
were in agreement with field of interest and
sbility level, scores on the subtests were higher.
Mean scores on all subtests increase across grade
levels. supporting the claim that vocational
maturity behaviors are developmental ones. (Au-
thor/EK)

EJ 088 727 CG 506 372
A Scale to Measure Attitudes Toward Working
Alfano., Anthony M., Journal of Vocational
Behavior, v3 n3, pp329-333, Jul 73
*Employment, *Unemployed, *Work
Attitudes, *Measurement Instruments, *Rating
Scales, Semiskilted Workers, Skilled Workers,
Unskilled Workers
A scale, developed to measure an individual's
attitude toward work and the relationship be-
tween length of unemployment time and work
attitudes, was admi ed to subjects who were:
(1) employed workers--in unskilled, :emi-skilled,
and occasionally skilled jobs; (2) unemvoloyed but
actually secking employment; (3) chronically
unemployed. The scale differentiated these groups
readily. ecstablishing that a relationship exists
between work attitudes and length of uremploy-
ment {Author)

EJ 088 961 EA 504 227
Women and Educational Testing Tittle, Carol
Kehr, Phi Delta Kappan, v55 n2, ppt18-119, Oct
73

*Sex Discrimination, ®Test Bias, *Educational

Testing, *Fermmsm, *Test Construction, Test-

ing Problems, Equal Education
Presents documentation suggesting scx bias can
be found in educational testing and suggests that
a more objective treatment of women in educa-
tional tests can be made by showing women in a
wider variety of occupations and activities and by
more cqual representation of women in test
content. {Author/DN)

EJ 086 070 EC 060 012
Data Gathering: The Reliabllity and Validity of
Test Data from Culturatly Different Children
Adler, Sol. Journal of Learmng Disabiltties, v6
n7. pp429-34. Aug-Sep 73
*Exceptional Child Education, *Culturally Dis-
advantag 4, *Testing Problems, *Test Reliabili-
ty, *Test validity. Disadvantaged Youth, Exam-
iners

pd
(o)

EJ 089 268 CG 506 592
A Comparison Of Urban And Rural Relisbility
Estimates For The Boehm Basic Comcept Test
Houch, Cherry K.; And Others, Psychology in
The Schools, v10 n4, pp430-432, 73
*Concept Formation, ®Rural Urban
Differences, *Test Reliability, *Socioeconomic
Influences, *Cognitive Tests, Primary Grades,
{ Bochm Basic Concept Test]
This study determined rehabihty of the Boehm
Basic Concept Test (designed to assist the
primary teacher assess basic conceptus!l knowl-
edge) for rural kindergarten and first grade
children. They found the rural reliability to be
less than that reported for urban samples
especially for middle and upper class children.
The reduced reliability was panied by
reduced variance in the rural middle and upper
class groups (DK)

EJ 089 638 HE 504 843
Anslysis of an Innovation (CLEP) Caldwell.
Edward, Journal of Higher Education, v44 n9,
pp698-702, Dec 73
*Higher Education. ®Testing, *Tests, *Test
Reliability, °*Equivalency Tests, Educational
Certificates, Evaluation Techmiques, Student
Evaluation .
Since credit-by-examunation is an intsinsically
sound educational device, those who administer 1t
might well take steps to protect it from abuse.
Colleges should insist that both content special-
1sts and measurement cxperts zrtjc'pg_tc in
evaluating the tests and the College Entrance
Examination Board should revise its procedures
so that institutions can easily get information to
evaluate the tests {(Author)

EJ 089 452 EA 504 476
Legal Challenges to Educations] Testing Prac-
tices Weckstein, Paul, /nequality in Educetion
nl$. pp92-101, Nov 73 . .
*Court Litigation, ®Ability Grouping, *Racial
Discrimination, ®Equal Protection, *Tests, Test
Validity, Test Bias, Elementary Schools, Sec-
ondary Schools
Schools frequenty use test scores to divide
students into groups, iec., to classify them. In
attempting to challenge such procedures, lawyers
can draw on a developed body of case law oa
testing in education, employment, and other
areas. Discusses those cases. (JF)

EJ 089 714 HE 504 919

A Reminder for Educstors: Seven Poiats to

Remember About the SAT Angoff, William H.,

College Board Review n90, ppS, W 73-74
*Higher Education, *Testing. *Measurement
Techniques, *Student Testing, *Tests, Achieve-
ment Tests, Mcasurement Instruments. [ Stand-
ard Achievement Tests)

EJ 089 806 IR 500 033
Individual Testing As A Guide Brethower, Karen
S. Improving Human Performance, v2 n3, pp205-
210, F 713
*Individual Instruction, *Material Develop-
ment, *Mecasurement Techniques, *Test Validi-
ty, *Instructional Design. Instructional Technol-
ogy, Instructional Materials, Evaluation Criteri-
a, Testing. Programed Instruction
Testng instructional materials with individual
subjects produces unique and invalusble data for
revising the instructional materials. Examples of
the procedures and the usefulness of individual
tcslin_g demonstrate the critical importance of the
technique 1n  developing validated instruction.
{Author)




E

EJ 090 066 SE 510038
A Flexible and Forgiving Teating Progrem. A
Rapert of the Current Status of the Testing
Program of the CRIMEL Project Elbrink, Larry
C., School Science and Mathematics, v13 a8,
pp686-690, Nov 73
*College Mathematics, *Mathematics Educa-
tion, *Program Descriptions, *Testing Pro-
grams, Educatwnal Programs, individualized
lnumc;ion. Mathematics, Testing, [*CRIMEL
Project
Outlines the structure of the CRIMEL project in
mathematics at the Ohio State University.
Descnbes the testing program which gives
students the opportunity to retake examinations if
they believe that they can improve on their initia!
performance. (JR)

EJ 090 357 TM 501 056
Personality Assessment st the Individual Level
Using the Semantic Differential Everett, A. V.,
Educational and Psychological M. ement, v33
nd, pp837.44, W 73

*Measurement Techniques, *Semantic Differen.

tial, *Personality Tests, Individual Characterss-

tics, Self Concept Tests
The feasibility of personality measurement
through the Semantic Differential and an exami-
nation of the degree of relationship between the
semantic space and the preference and similarity
space derived by independent means are
reported. All three phases of the study met with
essentially negative results, (Author/NE)

EJ 090 360 T™ 501 059

Internal Cunsistency of the Coopersmith Self-
Esteem Inventory Spatz, K. Christopher; John-
ston. James O., Educational and Psychological
Measurement, v33 nd, pp875-76, W 73
*Self Estecm, *Self. Concept Tests, *Test
Reliability, Rural Schools, Racial Attitudes,
Grade 5, Grade 9, Grade 12, [*Coopersmith
Self Esteem Inventory)

EJ 090 377 T™ 501 076

The Reliability and Predictive Validity of a Test

of Independence of Work Habits Pare, Roland

R.; Butzow, John W., Educational and Psychol: 81

cal Mcasurement, v33 04, pp963.65, W 73
*Pzedictive Validity, *Test Reliebility, *Inde-
pendent Study, *Preusctive Measurement., Aca-
;jler:lc Achievement, Success Factors, Study

abits

EJ 090 380 T™ 501 079
Validity Concerns of Preschool Testing Pascale,
Fietro J., Educational and Psychological Measure-
ment. v33 nd, pp977-78, W 73
*Preschool Children, *Test Validity, *Measure-
ment_Techniques, *Preschocl Tests, Compara-
tive Testing, Test Reliability

EJ 090 420 uD 502 752
Race of Subject and Race of Examiner Jacobs,
Joun F.; DeGraaf, Carl A, Integrated Education,
v1l nd, pp68-71, Jul-Oct 73
*Race Influcnces, *Intelligence Tests, *Testing
Problems. *Examiners, *Test Iriernretation,
Student Tcacher Relationship, Psychological
Testing. Testing Problems, Educational Diagno.
s1s, { Wechsler Intelligence Scale for Children)
Reports a study which investigated the influcnce
of the variables of race (examiner and child race}
and expectancy (high and low expectancy) upon
the scortng of individual 1Q tests. (Author/IM)

RIC

Aruitoxt provided by Eic:

EJ 090 853 CG 506 626
Comparison of Three Methods of Redncing Test
Anxlety: Systematic Desensitization, Implosive
Therspy, and Study Counseling Cornish, Richard
D; Dilley, Josiah S, J | of Ce I
Psychology, v20 n6, pp499-503, Nov 73
*Anx‘ety, *Desensitizatior, *Study  Skills,
*Tests, *Academic Performance, Study Habits,
College Students, Grade Point Average,
Grades (Scholastic)
Systematic desensitization, implosive therapy, and
study counseling have all been effective in
reducing test anxiety In addition, systematic
desensitization has been compared to study
counsehng for effectiveness. This study compares
all three methods and suggests that systematic
descntization i1s more effective than the others,
and that implosive therapy is more effective than
study counseling (Author)

EJ 090 926 CG 506 709
A Simple Vocational Imterest Invemtory For
Counseling Meir, Eichanan [., Vocstionsl Guid-
ance Quarterly, v22 n2, ppl26-128, Dec 73
*Interest Tests, *Vocational Counseling, *Occu-
pational Aspiration, *Career Choice, *Vocation-
al Inter-sts, Aspiration, Interest Resesrch,
Occupational Tests
This article shows how a client's level of
aspiration and vocational interests can be meas-
ured by means of a short, relisble, and valid
interest inventory. (Author)

EJ 099 956 CG 506 739
Effects Of Knowledge Of Ability Test Results
On Acsdemic Performance And Test Anxiety
McMahon, Michael P., Journal of Counseling
Psychology, v20 03, pp247-249, May 73
*Test Results, *Academic Performance, ® Anxie-
ty, *Feedback, °*Test Interpretstion, Grade
Point Average, College Students, Standardized
Tests, [ School and College Atility Test, Test
Anxiety Scale]
The analysis of grade point averages showed no
significant differences among detailed, limited, or
no knowledge or results groups. The test anxicty
level was higher for the detailed knowledge
group. It was concluded that the time factor
between giving the results to subjects and the
grade point average coliection and administration
of the test anxiety measure could have reduced
the impact of the knowledge on the results.
(Author/LA)

EJ 091 033 CS 700 529
An Investigation of Potentially Harmfol Effects
of “Neurologicsl Organizatioa™ Procedures oa
Chlldren with Braia Dystunctioa Krippner, Stane-
1y, Reading World, v13 n2, pp92-112, Dec 73
*Neurologically Handicapped, *Psychological
Studies, *Child [ ngusge, *Social Behavior,
*Behavior Change, Mentally Handicapped,
Language Development, Pasent Child Relation-
ship
The assertion that Neurological Organization
trestment procedures are potentially harmful is
not supported by the data in this study, although
negstive results of such treatment on the child's
linguistic snd social behavior and on the
functioning of the family unit Lis been frequently
conjectured. (Authot/RB)
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FACULILY ATTITUDES TOWARD STANDARDIZED TESTING
N THE PUBLIC SCHOOLS OF PENNSYLVANIA

. Robert Barmont CORMANY, D.Ed.
‘The Pennsylvama State Umiversity, 1973

The purpose ot this study wis to examine the atttudes of
teachers and counselors in the pubitc schools of Pennsylvania
toward the use of standardized tests These attitudes were
compared cn the basis of the quality o! the standardized test-
g provrams, the size of the student populations and the firan-
cial expenditures of the participating school districts and a
rumber of variables descriptive of the respondents such as
sex, posttion and grade level.

A sample of 45 school districts was selected und trom the
staff of these districts 1206 teachers and counseiors were
chosen by random sampling to participate in the study. Kach
subject completed the Faculty Attitudes toward Standardized
Testing Inventory. an attitude ineasure developed Ly the author
for this study. consisting of 45 items which the subjects re-
sponded to on a tour-powmt, Likert scale. A total of 1010 com -
pleted inventories were returned, At the saine time a quality
iadex was computed {or each district’s tosting program on the
basis of information vbtamed from a guidance program survey
form completad by each district for the Pennsylvama pepart-
ment of Educat:on in [97],

The data were treated by an aual sis of varumee techng -
using The Peansylvan:a State Vasvercity s comtttter coontor,
Svecitic hvpotheses shown to exhibat stoticant  ariae. e 20
the niedn athitude ~cores for thewr « v1s woare ther muvests_ated
{urther by means of a Scheffé test.

It was found taz’ the Nnancial ~xpenditures of 4 sehocd o, -
trict did have a direct relation tu the attrtudes of teachers and
counselors toward the standardized westing program, garhiu-
lariy tor school districts with more than 5000 students. % sy~
¢ver, the size of the total student gopuiation within a distrat
did not appear to influence these attitudes sigaificantly. In the
- case of the quality index that had been computed for each dis-

trict’s testing program. no sigmficant relationshivy was found
Letween it ind the attitudes of the teachers and counselurs as
measured by the attitude wventory. The respondents’ atti-

' tudes toward standardized testing were found to varvy sizmfi-
cantiy at the 5 <.01 level for the d~mographic variabies of ~ex
posttion, grade level, highest di-tree earned, provicus servie.
on a test advisory commuittee and Hpinior 15 {0 (ne degree -
intormation possessed concerniny the distriet standardized
testing program. No stticares was detected tor the vari-
ables of number of vears n education iand number Hf « our ses
taken 1n the area of tests and nieaseremeant,

Order Nv. T3-21.000, 140 paues

A TEST OF THE VALIDITY OF HOLLAND'S
PERSONALITY THEORY OF VOCATIONAL CHOICE

Susan Dunn DeVOGE, Ph.D.
Uriversity of North Carolina at Chapel Hill, 1973

Supervisor: Dr. Luther R, Taff

The purpose of this study was to further investigate the va-
lidity of Holland's personality theory of vocational choice.,
The first two stages of the study were an attempt to duplicate
Holland’s research and to investigate its validity by using
The Sixteen Personality Factor Questionnaire (Cattell and Eber,
1962). The farst step was to investigate whether major area
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groups of college students (based on Holland's classification
scheme) could be significantly predicted on the basis of the
students’ personality scores as freshmen. The second step
was to investigate whether the major area groups of students
could be predicted based on the students’ personality scores
as senlors. It was felt that this would make it possible to better
assess the validity of Holland’s theory and of the importance
of personality variables in major area choice. In stage three,
a further investigation of Holland’s theory was undertaken by
conducting a follow-up study on these same subjects four years
after their graduation, By analyzing a questionnaire which ob-
tained occupational information, it was possible to determine
the proportion of subjects who were employed in an occupation
whose environmental type matched their major area type. It
was felt that determining whether continuity existed between
major field of study and occupational choice was an important
addition in assessing Holland’s theory,

The population used in this study consisted of 132 male sub;-
jects who were students at the University of North Carolina at
Chapel Hill from 1965 to 1969. The group was randomly se-
lected in the fall of 1965. The Sixteer Personality Factor Ques—
donnaire was administered to them as freshmen and again {n
1989 a3 seniors. The students’ major areas were obtained at
the end of their senior year. These were classified {nto Hol-
land’s six environmental types using his classification gcheme
for major area fields, These personality data were analyzed
by using discriminant analysis to determine whether Holland's
major area groupings could be predicted on the basis of the stu-
dents’ personality scores as freshmen and as seniors. Occu-
pational follow-up dzta were obtained by questionnaire for these
same subjects four years after graduation. The subject’s occu-~
pation was classified by using Holland’s classification scheme
for occupations. Each subject’s major area type was compared
with his occupational type to determine the proportion of sub-
jects who selected occupations in the same environmental area
a8 was their major field of study.

Analysis of the data showed that it was not possible to sig~
nificantly differentiate between the major area groups of stu-
dents based on their personality score< as freshmen. It was
possible, however, to significantly discriminate between the
major area groups of students based on their personality scores
as seniors. A percentage table was constructed and it was
found that the number of subjects whose occupational type
matched their major area type was significantly different from
chance. Twe o€ the three stages of the study, therefore, pro-
vided support for Holland’s personality theory of vocational
choice. It was concluded that the overall study provided mod-
erate support for Holland’s theory,

Order No, 74-5912, 93 pages.

TH* DEVELOPMENT AND PRELIMI:ARY TESTING OF
THE VOCATIONAL LEVEL SURVEY

Rundall Weston RICHARDS 11, Ed.D.
Rutzers University The State University of New Jersey, 1972

The objective of the investigation was to test on a prelimi-
nary Lasis an instrument designed to measure the level of vo-
«ational development of college-bound adolescents. The Voca-
tional Level Survey represented an attempt by the investizator
to operationalize certain attitude and behavior continua devel~
opel by Donald E. Super and others in order to measure voca-
tional development.

A sample of 100 typical college~-bound students was selected
to test the instrument during the period from December, 1971,
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through early February of 1972, ‘The students were darawn 1rom
prades mne through twelve and college treshmen. Conpleted
surveys from 237 students were evaluated, The participants
were 105 boys and 132 girls. The ages of the subjects ranged
from 13 5 years to 24.4 years with 2 mean at 16.4 years. Bio-
graphical data, career planning information, and academic apti-
tude test score results were also collected on the subjects.

The hypotheses for this investigation were generated as a
result of 4 review of expected correlates of vocational maturity
which have been studied by other researchers (Crites, 1969;
Dilley, 1965; Montesano & Geist, 1964; Osipow, 1968; Super
etal.. 1957, 1960; Westbrook, 1971). These hypotheses dealt
with age. grade level, extracurricular activities, achievement
and sociveconomic status of the subjects,

A computer generated intercorrelation matrix provided
Pearson Product- Moment values for all of the variables in the
study. An examnation of the matnx indicated a range of low
{r = .17- 24) but significant relationships (p < .01) between VLS
scores and the first three hypotheses (age. grade level, and ex-
tracurricular activities). Some limited support was found for
the hypothesized relationships between the remaining two areas
{scholastic aptitude and socioeconomic status) and total scores
on the VLS.

The Spearman-Brown coefficient of reliability (r=.72) for
the VLS which resulted from this preliminary investigation was
encouraging. Hence, additional testing and evaluation of the in-
strument may be warranted.

An item analysis of the VLS statements indicated that about
70 per cent of the items did discriminate between the high and
low scores on the Survey. In addition the importance of factors
related {o planning and commitment in vocational development
were reaffirmed as indicated by a range of low (r = ,35-.37) yet
sigmficant (p < .01) relationship between certain items on the
personal data sheet and total VLS scores.

The results of the data analysis suggested that further re-
finement of the instrument was needed before it could be used
as a counseting tool. Nevertheless, the {indings of the study
iended to agree with Super’'s view of the process of vocational
development.

In retrospect. the VLS appeared to be measuring character-
1sucs of the vocational development process within the hmits
of the investigation. In addition the relative importance of in-
formation getting and pianning activities in the adolescent’s
rerertoire of vocationnally relevant thoughts and behaviors was
indicated.

The 1mphications of the study seemed to be that certain at-
titudes and behaviors contributed sigmhcantly to the vocational
development of the college-bound adolescents who participated
in the investigation. It may be -useested that further research
could be directed at determining which information getting and
pianning activities are best able to serve the needs of maturing
adolescents. The 1dentification ot specific groups of activities
could provide counselors with meaningful ingredients for use
1n counseling adolescents with problems of vocational develop~
ment. Order No. 73-6441. 109 pages.

A STUDY OF REPORTED RELATIONSHIPS BETWEEN
INTELLIGENCE AND SCHOOL ACHIEVEMENT AS
MEASURED BY STANDARDIZED TESTS

Joseph Anton TWARANOVICA, Ed.D.
Universtty of Illinois at Urbana-Champaign, 1973

The purpose of this study was to summarize and, in so far
as possible, synthesize the reported relationships between the
results of intelligence and school achievement as measured by
standardized psychometric devices.

The data came from a total of 410 studies. Through a suc-
cession of orderings, the data for each type of educational desig
nation were generated into a series of tabulations of the corre~
lations for facets of tested intelligence and achievement, With
regard to information concerning sex differences, simtlar tabu-
lations were fashioned. The correlation data were then analyzec
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in terms of the median, range, and number ot correiations tor
each of the series of values tabulated. These sets of correla-
tional information, in turn, were arranged in terms of three
basic dimensions: aspects of achievement, kinds of intelligence
devices (group, individual) and levels of educational organization
(Single, Combined, General Educational).

Unfortunately poorly described studies dominated the liter-
ature, Many of the authors of these studies were at a mass
Ztage in their perceptions of the testing of intelligence and
school achievement. All too frequently they focused on the
kinds of tests in a global undifferentiated manner. Some didn't
even deign to provide the name of the intelligence test(s) they
used. Many neglected to indicate the kind of measure -- IQ
or MA -- which they used 1n obtaining their correlations,

A parallel laxity in description was demonstrated with respect
to the tests of educational achievement. There frequently was
faflure to differentiate among such achievement facets as read-
ing comprehension, vocabulary, arithmetic reasoning, computa-
tion, and the like, Little apparent awareness was in evidence

of a sensitivity to a difference among the measures associated
with achievement. The bulk of the reported correlations were
made with a mass type of measure -- the nonspecified “score”
-- used for the subject-matter device. The populations were
all too often inadequately delineated, terms such as “elementary
level” (with no grade level specified) being used, and surprisingly
few authors showed any sensitivity to the desirability of exam-
ining their phenomena in terms of sex differences.

In spite of the distressing conditions of the reported research
sampled, only eight percent regarded as yielding well differen-
tiated findings, certain observations seemed warranted. (1} The
reported correlations between measured intelligence {group .ad
individual tests) and components of school achievement spanned
a wide range. Yet these values showed a discernible tendency
toward being positive. (2) Generally, a perceptible increase
over single grade segments of the school was noted for the
magnitude of the median correlations between measured group
learning aptitude and subject-matter areas. (3) A discernible
upward tendency in the magnitude of the median correlations,
getween group intelligence tests and subject-matter areas for
combined grade levels was evident, (4) Clearcut directional
trends in correlational magnitude were not apparent for general
educational grade ranges, measured group intelligence and
achievement components. (5) Information relevant to the mag-
atude of the relationships over the various grade designations
when measured individual intelligence and facets of achievement -
were considered, were too limited for directional determination.
{6) Some slight differences in degree :f relationships occur in
different subject-matter areas when group learning aptitude '
tests and single grade levels were examined. These differences
were not readily understandable in terms of the kiads of be~
havior samplings made for various facets of achievement,.

(7) Differing results were often probably a function of the na-
ture of the population utilized; variations among devices; and
attenuating conditions such as the kind of measures used.

{8) A paucity of data, within restricted grade ranges, and widely
fluctvating values reported for boys and girls prevented mean-
ingful comparison with regard to sex differences: across grade
levels or between grade levels, Order No. 74-5721, 328 pages.

PRACTICES OF LARGE PUBLIC SCHOOL SYSTEMS \
CONCERNING THE PUBLIC RELEASE OF STAN-
DARDIZED ACHIEVEMENT TEST RESULTS

Lyle Osborn YOUNG, Ed,D,
The University of Tulsa, 1973 )

Director: Professor Marlow A. Markert

This study investigated the practices of large public school
systems concerning the public release of standardized achieve-
ment test results: which systems released test results for the
1970-1971 school year and what specific practices were uti-
lized in the public dissemination, The study sought to dater-
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mi.ie the reasons, advantages, and disadvantages of the dis-
semination policies, and to investigate the future of testing and
public dissemination as anticipated by superintendents.

All public school systems in the nation with pupil mem-
berships of 50,000 or more were surveyed, with responses
received from seventy of the eighty systems. Returns indi-
cated that 46 per cent of the responding systems did not re-
lease 1970-1971 standardized achievement test results «0
the public. Twenty-six per cent released only system-wide
results, while 28 per cent released school-by-school results
in addition to the system-wide resulis. The survey revealed
that there is disagreement among systems concerning the
dissemination policies, and that the policies are in a state of
flux.

The policies were examined by sorting the systems by size,
per cent non-white membership, and geographic location to de-
termine if such variables influenced the dissemir.ation prac-
tices. The greatest difference in dissemination policy between
systems was by geographic region, but ¢he factor associated”
with these regional differences was state mandated testing pro-
grams. Almost half of the systems that released test results
to the public were in California, Colorade, and Florida which
have state testing programs.

Generally, accompanying data were released with the
achievement test results. Almost three-fourths of the schools
that released results to the public reported some type of re-
lated data such as racial composition, class size, per pupil ex-
penditure, dropout rate, or follow-up data about graduates,

Generally, systems utilized a combination of reporting
methods. Achievement test results were usually released in a
special report at a board of education meeting with the news
media receiving copies or summaries of the data presented.
Reading test results were most often released, with mathe -
matics and language also frequently releasea. Results were
most often released at the elementary level. Both grade equiva.
lent scores and percentile ranks were atilized at the elemen-
tary and junior high levels, with the percentile rank most fre-
quently used in releasing results for the senior high level. The
respondents indicated that the test publishers’ national stan-
dardization norms were always used in releasing the results
to the public.

The reason most often stated for withholding test results
was to avoid misinterpretation of the results by the press and
the public. The reason most frequently reported for releasing
results was that the board of education, public, or legislature
had demanded the disclosure of results. The advantage most
often stated for withholding results was to avoid erroneous con-
clusions about higl: and low scores, However, the disadvantage
most often stated was that the public had lost confidence in the
schools, The advantage generally given for releasing results
was that public interest and involvement in the schools had in-~
creased. The disadvantage most often stated was that disclosur
leads to misinterpretation and speculation by the public and
press regarding low or high scores.

When asked to speculate about the future of testing, the opin-
ion most frequently presented was that testing would continue,
and puvlic disclosure of school-by-school test results would
Increase. According to the respondents the accountability
movement, with its demands for hard data to prove that chil.
dren are learning, will provide the impetus for the increase
in public disclosure. Order No. 74-2835, 117 pages.

A COMPARATIVE ANALYSIS OF THE PERFORMANCE OF
CLINIC SUBJECTS ON THE WECHSLER INTELLIGENCE
SCALE FOR CHILDREN AND THE REVISED ILLINOIS
TEST OF PSYTHOLINGUISTIC ABILITIES

Robert Michael STAUSING, Ed.D.
Ball State University, 1973

Advisr.r: Dr, Robert E, Hayes

The purpose of this study was to investizate the amount and
Fatto rns of interrelatedness of the Wechsler Inteilizence Scale
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for Children (WISC) and the 1968 revised edition of the Hiinols
Test of Psycholinguistic Abilities (ITPA). The study attempted
to analyze from both the practical and statistical levels rela-
tionships between the two instruments. Further clarification
was sought as to the; (1) dimensions measured by the ITPA,
(2) concurrent validity of the ITPA, and (3) necessity of ad-
ministering both instruments in their entirety in psychological
evaluations, .

Subjects for the study were 236 children who had been re-
ferred to three clinics located in central Indiana. The basis
of selection for the study was that the child had been: (1) ad-
ministered at least the WISC and ITPA within a six month pe-
riod, and (2) referred for eyaluation of non-specified learning
difficulties. There were 179 male and 57 female subjects in-
cluded in the study. They ranged in age from four years and
nine months to ten years and three months.

Data for each subject subsequently submitted for statistical
treatment included sex, test age, scaled scores for each sub~
scale administered and the WISC Full Scale IQ. Data not sub-
Jected to statistical treatment were those in which the numbers
were insufficient for the application of statistical procedures.
Data eliminated from final statistical treatment were race,
soclo-economic status, predicted Stanford-Binet 1Q and Psy-
cholinguistic Quotient,

Statistical treatment to agcertain the relationship between
the WISC and the ITPA included the calculation of: (1) corre-
lation coefficients by the product-moment method from un-
groupsd data, and (2) canonical correlations. A variance ratio
(F) was used for testing the significance of the computed
product-moment correlations. Chi-square values were used
for testing the statistical significance of each canoniczl corre-
lation. The degree of significance necessary to reject the nyll
hypothesis that the two tests were uncorrelated was ga: at the
.05 level. In order to attain practical significance a correla-
tion of + .40 was required,

Comparing the mean and standard deviation of each WISC-
ITPA subtest for the study population to the original normative
samples for the instruments it was found that: (1) the WiISC
subscales show slightly less variability, and (2) the ITPA sub-
scales show more variability, Product-moment correlations
between the variables ranged from -.255 for Vocabulary on the
WISC and sex, to ,670 for the WISC Full Scale IQ and the Audi-
tory Association subtest of the ITPA. Two signilicant canon-
fcal correlations were extracted from the data. The first ap-
peared lo be composed of auditory memory and oral language
elements. The second, a bipolar correlation, was composed of
positive visual components and negative auditory-vocal ele-
ments,

Analysis of the data revealed that significant statistical and
substantial practical degrees of relationship exist between
scaled scores of the WISC and the ITPA. The null hypothesis
was rejected since the relationship existing between the WISC
and the ITPA variables exceeded the critical point at the .05
level for the canonical correlations and at or beyond the .05
level for the product-moment correlations.

Based on comparative analysis of the WISC and ITPA the
following conclusions appear warranted:

1. There exists a highly significant degree of statistical,
and a substantial degree of practical relationship between the
instruments,

2. The pattern of highly significant correlations found to
exist between the instruments add to the concurrent and pre-
dictive validity of the individual ITPA subtests, and the test as
a whole,

3. When the subject responds at or near age levels on the
WISC the Auditory Association, Grammatic Closure and Audi-
tory Sequential Memory subtests may be deleted from the ITPA
administration.

4. The *single abilities” concept of the ITPA authors ap-
pears untenable, with the exception of the Sound Blending sub-
test. Order No. 74-1730, 87 pages.

TEACHER KNOWLEDGE OF STANDARDIZED TEST
INFORMATION AND ITS EFFECT ON PUPIL LO. AND
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ACHIEVEMENT

Feige SOROTZKIN, Ph.D.
Case Western Reserve University, 1973

The primary purpose of the present study was to examine
the effect upon pupil performance of providing second grade
teachers with various types of standardized test information
within the context of the teachers’ views toward testing. The
intellectual and academic performance of the second grade stu-
dents were defined as the dependent variables and were as-
sessed by means of pupil performance on the Kuhlman Ander-
son Test and the Stanford Achievement Test. The independent
variables involved in the present investigation were test infor-
mation condition, teacher opinion of tests and sex of student,

The sample consisted of 567 second grade boys and girls
from predominantly black lower class inner city schools.
Twenty three teachers and six schools were involved in the
study. Measures of standardized intelligence and achievement
were obtained at the beginning of the school year. Students
were then randomly assigned to one of four test information
treatment groups: (1) Stanford Achievement Test scores made
available to teacher, (2) Kuhlinan Anderson 1.Q. scores made
available to teacker, (3) Stanford Achievement and Kuhiman
Anderson 1.Q. scores made available to teacher, and (4) no
standardized test informaticn made available to teacher. Class
lists providing the teacher with varying kinds of standardized
test information for each member of the class were distributed.
In May of the same school year, the standardized achievement
and intellizence measures were readministered,

The teacher opinion construet employed in this study was
based upon the work of Fleming and Anttonen (1971) and refers
te the attitudes and opinions of teachers about tests and the
abilities they allegedly measure. Designation of teacher opin-
ion group was assigned on the basis of teacher response to the
four selected items of the Teacher Opinion Index. Teachers
were categorized as having either high-middle or low opinions
of standardized tests,

I'he results of an anaiysis of covariance model showed no
significant differences in pupil 1.Q. and achievement as a func-
t:on of the kind of test information distributed to the teacher,
The analysis further revealed no significant differences in pupi}
LQ. between students whose teachers had high-middle opinions
of tests and those whose teachers had low opinions of tests.

Significant findings resulting from the statistical analyses
for pupil 1.Q. and achievement included: (1) second grade stu-
dents whose teachers had high-middle opinions of tests scored
significantly high~r (p<.05) on final Voeabulary Achievement
and on Arithmetic Achievement (p<.01) than second grade stu-
dents whose teachers had low opinions of standardized tests,
(2) the final 1.Q. scores of second grade girls differed signifi-
cantly (p <.05) from those of the second grade boys, (3) second
grade girls scored significantly higher (p<.01) on final Word
Reading Achievement, Spelling Achievement and Word Study
Achievement than second grade boys. Significant differences at
the .05 level were also noted for Paragraph Meaning Achieve-
ment.  he final Vocabulary Achievement gcores of the boys sig
nificaniiy exceeded those of the girls (p<.01) and presented an
interesting departure from the well documented research in the
field.

The results of the present study suggest that test informa-
tior does not appear to have a significant effect on the intel-
lectual functioning and academic achievement of second grade
students. This finding raises serious questions about the use~
‘ulness of test information in the academic world. The signifi-
cant results that were evident as a function of teacher opinion
and sex of student support the idea of a broad expectation net-
work operating in the classroom which takes into account the
multi-faceted characteristics of teachers and students,

Order No. 74-2567, 144 pages.

A STUDY OF THE EFFECTS OF MICROTRAINING FOR
ATTENDING BEKAVIORS IN ADULT TESTING

Siephen St. Ciair TAYLOR, Ph.D.
The Florida State University, 1973

Major Professor: Irwin R. Jahns

The purpose of this study was to evaluate the effects of
training adult basic education teachers in behavioral attending _
skills as test administrators. The need for such a study
evolved from the underlying problem of adult test anxiety.
Specifically, the primary objective was to determine if an in-
crease in the use of behavioral attending skills by adult basic
education teachers would lead to a corresponding decrease in *
text anxiety. An additional objective was to examine the rela-
tive permanence of the learned behavioral skills acquired by
the teachers in the experimental group of this investigation,

The research population consisted of fifteen randomly se-
lected adult basic education teachers from the Central A dult
Campus of Florida Junior College in Jacksonville, Florida,

A one-{o-one pre-training testing session was video taped
while each teacher administered a four minute timed test to
a randomly assigned adult examinee. After the pre-training
testing session the eight teachers in the experimental group
participated in a microtraining session that lasted one hour
and consisted of the following three phases: (1) Didactic. Each
teacher was asked to read an attending behaviors manual that
described the basic behaviors of attentiveness. During this
phase the teachers were encouraged to discuss any facet of
the information contained in the manual, (2) Modeling. “Good”
and “bad” examples of the use of the individual behaviors of
attentiveness were modeled by the trainer. Each teacher then
practiced the behaviors that were modeled. (3) Experiential.
The teachers viewed the video tape recordings of their own
Pre-training testing session with his peers. The trainer rein-
forced each teacher with approval for both appropriate yse of
the behaviors as well as for accurate identification of the in-
stances, .

A subsequent one-to-one post-training testing session was
then video taped with all fifteen Subjects. This was followed,
two months after the microtraining session, with a third test-
ing session.

In sum, the fifteen adult basic education teachers were
video taped three times each in a one-to-one testing situation,
with different adult examinees each time, across a two-month
time span. After each testing session the adult examinee was .
asked to complete a rating scale designed to quantify testing
environment anxiety. These ratings, along with the video tapes
that were analyzed for attending behaviors by a team of raters,
were the dependent measures. These measures were then gta-
tistically analyzed by using a one-way analysis of variance on '
the pre-training data and an analysis of co-variance, with test
one as the covariate, for the post-training and follow-up data,

With alpha set at .05, the following null hypotheses were
rejected:

1. The frequency of test examiner attending behaviors, as
rated by a team of raters, will not differ significantly between
the experimental and control groups after training the experi-
mental group of adult basic education teachers in the behavioral
skills of attending,

2. Test anxiety, as perceived and reported by the adult ex-
aminee, will not differ significantly between the experimental
and control groups after training the experimental group of
adult basic education teachers in the behavioral skills of at-
tending.

3. The frequency of test examiner attending behaviors, as
rated by a team of raters, will not differ significantly between
the experimentaland control groups at the time of the follow-up
study two months after the training session.

4. Test anxiety, as perceived and reported by the adult *
examinee, will not differ significantly between the experi-
mental and control groups at the time of the follow-up study
two months after the training session.

Order No. 74-8415, 90 pages.
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THE PEPFORMANCE OF LOWER CLASS BLACK AND
LOWER CLASS WHITE CHILDREN ON THE WEPMAN
AUDITORY DISCRIMINATION TEST: THE EFFECTS OF
DIALECT AND TRAINING, AND THE RELATIONSHIP TO
READING ACHIEVEMENT

Gertrude Wernick KARGER, Ed.D,
Harvard University, 1973

The present study examined three questions: 1) What is the
effect of Black English on the auditory discrimination perfor-
mance of lower class black children? 2) What is the effect of
training on the auditory discrimination performance of lower
class black and lower class white children? 3) What 1s the re-
lationship of auditory discrimination performance to reading
achievement ?

The Wepman Auditory Discrimination Test and Supplemen-
tary Auditory Discrimination Test were administered to 60
low SES black and 60 low SES white first grade children, ran-
domly selected and assigned to one of the two treatment groups
of trained/untrained. The untrained children received the stan-
dardized instructions presented in the Wepman manual. The
trained children were given guidance in the use of the terms
“same” and “different” as well as practice with final consonant
discriminations. Reading achievement was measured by means
of the Stanford Achievement Test (Word Reading and Para-
graph Meaning) and by means of two oral reading tests con~
structed by the author - Reading Tests A and B. The Slosson
Intelligence Test and Goodenough-Harris Draw a Man Test
were also administered,

An analysis of covariance for the 30 “different” Wepman
items, with I1Q as covariate, indicated that the black children
scored significantly lower than the white children, irrespec~
tive of training. At the outset of the study, four possible
sources of bias against the Black English speaker in the 30
“different” items were identified: a) the final (9 -1/~ -v] pairs,
b) the final stop pairs, c¢) the individual item pen-pin, and
d) the “miscellaneous” final consonant pairs. Analyses of co-
variance indicated that 1) the black children scored signifi-
cantly lower than the white children on (a), (b}, and (c); 2)that
the difference approached significance on (d); 3) that there
were no sigmficant differences between the black children and
white children on any other groups of items. These results
were interpreted as an indication that Black English 1s 1n part
responsible for the poor performance of low SES black chil-
dren on the Wepman test.

With respect to training it was found that on the 30 “d:f-~
ferent” Wepman items the trained children scored significantly
higher than the untrained children. The adjusted mean of the
white trained group was adequate while that of the white un-
trained group was inadequate. Consequently, 1t was concluded
that low SES white first grade children are not “deficient” 1n
auditory discrimination ability. The adjusted mean of the
black trained group, although higher than that of the black un-
trained group, still did not reach the adequate level - a fur-
ther indication of the elfect of Black English. The traimng
effect on the Wepman test was greater for the final than the
initial consonant pairs. 1In additton, for the 30 “different”
pairs and for the 13 final consonant pairs, traimng helped the
black children and white children to an equal extent. However,
for the six final stop pairs, training helped the black children
more than the white children.

The analyses of covariance for the Supplementary test indi-
cated that on the “dialect” pairs (homonyms in Black English)
and “miscellaneous” final consonant pairs, the black children
scored significantly lower than the white children; on the “con-
trast” pairs (heard as contrasting words in Black English)
there was no difference 1n performance between the black chil~
dren and white children. These results indicated that the dif~
ficulties which Black English speakers experience in discrimi-
nating word pairs are predictable and related to the phonological
system of Black English.

The following relationships were found befween auditory
discrimination performance and reading achievement for the
white children: For the untrained children, Wepman perfor-
mance predicted performance on the reading tests primarily

evaluating word recognition (Stanford Word Reading and Read-
ing Test A), even with the effect of IQ controlled. The results

or the trained group were not as clear since the correlation

tween the Wepman test and Reading Test A ~ with IQ held

~unstant - was significant while that between the Wepman test
and Stanford Word Reading was not. The Stanford Paragraph
Meaning subtest was found to be related to the Wepman test to
a lesser extent than the word recognition tests. With the effeet
of IQ controlled, neither the correlation for the trained nor the
untrained group was significant. -

For the black children - both trained and untrained - Wep-
man performance predicted performance on the reading tests
which primarily evaluated word recognition (Stanford Word
Reading and Reading Tests A and B), even with the effect of
IQ controlled. On the other hand, with 1Q held constant, the
correlation between the Wepman test and Stanford Paragraph
Meaning was not significant for either the trained or untrained
group. These results, along with the conclusion arrived at
earlier that Black English affects the Wepman performance of
low SES black children, were interpreted as an indication that
Black English has an influence on the acquisition of word recog-
nition skills by low SES black children.

Order No, 74-11,323, 361 pages,

THE DEVELOPMENT OF A SPANISH LANGUAGE VERSION
OF THE SLOSSON INTELLIGENCE TEST

POOLE, Sister M. Julianna, Ed.D.
The University of Rochester, 1974

The research which has teen described in this dissertation
was undertaken in order to explore and esperience some of the
problems which are inherent in the testing of Spamsh-speaking
children. The dearth of adequate psychometric instrumenta-
tion in Spanish has been decried by educators for many years.
For this reason, the author elected to develop an individually
administered test of intelligence in Spanish. Because of its
brevity, ease of administration and scoring, and proven reli-
ability and validity, the Slosson Intelligence Tests (SIT) was
chosen as a base from which this instrument was developed.

Sixty first-grade subjects with Spanish surnames who at-
tended public schools of the City School District of Rochester,
New York, and Catholic schools within the district, were tested.
A simple random sample was drawn from each of these two
sub-populations with relative sample size proportional to rel-
ative sub-popula*ion size, This proportion was approximately
3 (Catholic) to 10 (public).

Items in the SIT are equated with chronological age levels,
To insure that an adequate middle range of items for first-
grade subjects would be available, questions from the third
year (3-0) to the fourteenth year (14-0) were translated. As a
result of a feasibility study conducted prior to the actual test
administration, the test floor was lowered to 2-0. In all, 90
items were translated. ¢

Subjects were pre-screened by means of a measure which
incorporated 15 short commands in Spanish. The administra-
tion of the pre-screening measure and the translated portion of
the SIT ~ Escala de Inteligencia Slosson (EIS) - took about 30
minutes. All testing was done by the author who is bilingual.

The range of the raw scores obtained by the 60 subjects: was
24 to 53 with a median score of 35, a mean of 36.35, and a stan-
dard deviation of 5.97. Twenty-eight of the subjects were boys.
Their mean score was 33 with a mean of 34.85 and a standard
deviation of 6.64. The median score for the 32 girls was 37 °
with a mean of 37.64 and a standard deviation of 4.97.

An analysis of the items answered by all 60 subjects indi-
cated that 65% of the items proved to be relatively easy and an
equal percentage did not discriminate well, if at all, between
high and low groups. These results could have been due to the
low test floor and consequent ease of the preliminary items.

Total test and item reliability were found by means of the
test-retest method. Thirty of the subjects were retested within
a two-day interval. A correlation of .93 was obtained between
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scores on both testings, with a standard error of measurement
of 1.47. When the scores of boys and girls were analyzed sepa-
rately, the correlations were .95 and .90, respectively. Item
rcliability was measured by the phi coefficient. The typical
item reliability was not very satisfactory. The generally low
correlations might have been the result of differential effects
introduced by the short interval between test and retest.

The validity of the EIS was examined by correlating raw
scores of subjects on this test with those obtained on achieve-
ment tests in Mathematics and Reading in English. The corre-
lations for total test and subtest scores were very low. Ananal-
ysis of possible reasons for these lew correlations suggested
that further research was necessary before conclusions as to
the validity of the Escala de Intelige ncia Slosson could be miade.

An analysis of test results showed that sex differences in
favor of the girls were evident. Recommendations were pro-
posed concermng the reranking of items, changes to te made
in several items, the administration of items at different age
levels, the use of longer test-retest intervals, and further com-
parisons between the EIS and tes:s in Spanish and English,

The research reported in this study is descriptive of an ini-
tial phase in test development, The difficulties accompanying
such an endeavor arec apparent. It is the intention of this in-
vestigator to continue searching for explanations and solutions
to the problems assceiated with adapting a test from one lan-
suage to another. Order No. 74-20.629, 128 pages.

THE BENDER GESTALT TEST AMONG MEXICAN
CHILDREN

RIVERA,  Felipe U., Ph,D.
The Catholic University of America, 1974

Very little research has been done with the Bender Visual
Motor Gestalt Test among children from different cultures,
The objectives of thns investigation are: (1) to find out the
“normal” performance of Mexican children on the Bender
Test, (2) to establish developmental norms for that porulation,
and (3) to compare the performance of Mexican and American
children on the sane test,

The subjects for this study are 1284 urban children propor-
tionally selected by age, sex, type of school (private or public),
and by geographic location of the schools. The Bender Test
was individually administered according to the Koppitz (1964)
testing instructio=s, and her developmental system was used
to score all the protocols.

Mean scores were established for the groups of tlhis sam~
ple, and t-tests were used to determine the sigmficance of the
differences between the means, Similar differences were de-
termined between Mexican and American children on the
Bender Test performance. Total item analysis was done fur
all 1284 protocols of the Mexican samiple at every 12 month
interval, and the percentage of error was reported for each
itemn. These proportions were compared with those propor-
tions of American children {Snyder & Snyder, 1974), and Z
scoures were used to establish the sygnificance between thein.

it was found that boys perform better than girls, and that
private school children perform better than public school sub-
jects. [twas fount tuo, that American children perform at a
higher level than Mexican chkiren. These differences indicate
that the Bender Test perfurmarnce 1s modified by cultural fac-
tors, and that the Koppitz Developmental Norms are not appro-
priate for Mexican children.

Further research is needed to validate this test against
other criteria, such as intelligence tests, school performance
and brain dysfunction within the Mexican population,

Order No. 74-19,426, 166 pages,

CONCURHRENT VALIDITY OF THE AMERICAN
COLLEGE TESTING INTEREST INVENTORY FOR
MINORITY GROUP MEMBERS

1.ANMB, Richard Ray, Ph.D.
The Unmiversity of Iowa, 1974

Supervisor: Professor Albert B, Hood

This study provides information on whether vocational in-
terest inventories are appropriate for nlinority group mem-
lers. Criterion-related {concurrent) validity of the American
Ccllege Testing Interest Inventory (ACT IV) was compared be-
tween national samples of white college seniors and college
seniors in four minority ethnic groups -- Black, American In-
dian, Spanish American, and Oriental American, Samples uscd
were described by responses to questionnaire items request-
ing information on field of study, goals, satisfaction with major
changes in major, grades, and source of funds. Comparisons
were made on the ability of the ACT 1V to correctly classify
white seniors as to field of study with its ability to correctly
classify seniors in each of the minority groups. Additional
tests for cultural bias in inventory items were made through
comparison of white and minority samples on scale reliabili-
ties (internal consistency) and intercorrelations of the six
Holland-type scales used in the ACT IV.. Agreement between
distributions of actual and predicted fields of study was com-
pared between samples to determine whether minority indi-
viduals had been consistently “channeled” into some fields
inconsistent with their interests, Results indicated concur-
rent validity was not substantially lower for any of the minority
samples for either sex. Scale reliabilities were equivalent for
all samples, The scale intercorrelation matrix for only one
sample -- American Indian males -- was found to differ sub-
stantially from that of the white subjects. This finding sug-
gested a possibality of cultural bias in the ACT IV for Amer-
ican Indian males. Distributions of actual and predicted fields
of study were, in general, similar for all samples. Implica-
tions of results for other inventories and younger minority
populations were discussed, Order No. 75-1216, 144 pages.
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THE EFFECT OF SIMULATED TESTING SESSIONS

ON WORKSAMPLE PERFORMANCE SCORES OF BLIND v

INDIVIDUALS

FINKLE, Louis Joseph, Ph.D, '

George Peabody College for Teachers, 1974
Major Professor: Randall K. Harley

The purpose of the study was to investigate the effects of a
series of simulated testing sessions on subsequent worksample
performance scores of blind individuals, The subjects con-
sisted of 17 blind students ranging in age from 15 to 23 years.
The sample was randomly divided into an experimental group
(n=9) and a control group (n=8). The experimental group par-
ticijated in the simulated testing sessions, while the control
group maintained their daily school schedule. It was hypothe -
sized that there would be significant differences between the
postintervention worksample scores of the experimental and
control groups, The differences would favor the experimental
group due to {reatment effects.

Tha intervention consisted of a series of 1-hour per day
simulated testing sessions corducted for a period of 9 days.
The experiment was structured as a randomized, posttest-only,
design. The dala was statistically analyzed using t tests, anal-
ysis of variance, and analysis of covariance. Postinteryention
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worksamples used to measure the basic industrial processes of
assembling, sorting, packaging, and producing, included the
Pennsylvania Bi-manual Test, a sorting criterion, The Clawson
Envelope Worksample Test, and the Minnesota Rate of Manipu-
lation Turning Test respectfully.

The results disclosed significant improvement of scores of
the experimental group on the Pennsylvania Bi-manual Test,
The intervention did not appear to have a significant effect on
the experimental group’s scores using the Sorting criterion,
Clawson Envelope Worksample Test, and the Minnesota Rate
of Manipulation Turning Test, 1t was concluded that blin * {ndi-
viduals perform significantly better on worksamples {nvolving
the industrial process of assembling if exposed to a series of
simulated testing sessions. The simulated testing sesstons
had no statistically significant effect on the subjects’ perfor -
mance of the industrial processes of sorting, packaging, and
producing. The most limiting covariate was grade level, Due
to possible effects of grade level on the results, the sorting
and packaging scores were nonsignificant between groups.

The results have {mplications for testing, training, and
serving the general population. By referring to the general
population who may lack worksample experiences, one ‘may see
the need for further experimentation in simulation sessions
using worksample thecry. The primary advantage of active
learning may be realized through more extensive use of work-
samples in educational programming.

Order No. 74-29,166, S0 pages.

THE CONSTRUCTION AND VALIDATION OF LANGUAGE-
RELATED TESTS OF SPEECH-SOUND DISCRIMIVATION
FOR SPECIFIC LANGUAGE POPULATIONS IN FIRST AND
SECOND GRADES

BRYEN, Diane Nelson, P:.D. -,

Teniple University, 1973 R

In recent years special education has been seriously crit-
icized as being a dumping ground for culturally different chil-
dren. Because placement into special classes occurs only
after evaluation by a school psychologist, the standardized
evaluation instruments used have also been particularly crit-
icized on the basis of their being standardized on white middle-
class populations. For many black and Puerto Rican children
the use of these instruments threatens their performance be-
cause these instrunients assume that all potential users share
a comn:on culture with white middle-class youngsters and are
speakers of standard English. This assumption further threat-
ens their educational careers, for when culturally different
children perform poorly on these instruments, the general e -
planation is that they are linguistically and/or cognitively de-
ficient and many are subsequently placed into special classes,

The purpose of this research was to develop three tests of
the sound d'scrimination of phonological structures in standard
and black English, and Spanish, Hypotheses were concerned
with the relative performance of white, black and Puerto Rican
ckildren on each of the three language forms, when scores on
all the forms were combined and on another measure of speech-
sound discrimination, Wepman’s Auditorv Discrimination Test
(AL'T). Other hypotheses were concerned with age and sex dif-
ferentiation in each language group on the performance on the
appropriate language form.

Procedures

Item analysis of an initial pool of 65 items for black and
standard English and 50 items for the Spanish form resulted
in revised parallel language forms, with 35 items in each
form. The revised forms were administered to 32 blacks,

32 white and 32 Puerto Rican children, with 16 children (eight
males and eight females) of each group in hoth first and sec-

Lo

ond grades. These three groups were statistically equivalent
with-respect-to chronological age and socioeconomic status.
Each language form was presented to all groups in a counter-
balanced order on audio tape. In addition, all Ssubjects were
administered the ADT and the Slosson Intelligence Test (SIT).
Thirty-one white and 30 black and Puerto Rican children were
retested after one to two weeks with the standard English,
black English and Spanish forms, respectively.

Results

Significant results included the findings that each language
group performed better on the language form that most closely
approximated their specific phonological structures, and that
when scores on all three language forms were combined there
were no differences in speech-sound discrimination ability.
As predicted, there were no sex differences and the expected
age differentiation was supported for only the Spanish form.
Although eaca language form had a higher correlation with the
ADT than the SIT, the differences between these correlation
coefficients were not significant. Signi::cant and moderate
test-retest reliability coefficients were obtained for each lan-
guage form. ’

Discussion

The results of this research support both the linguistic dif-
ference mocel as an explanation of language behavior and the
construct validity of these tests of speech-sound discrimination.
Possible explanations for the undemonstrated age differentia-
tion on the standard and black English forms centered on dif-
ferences in intelligence batween first and second graders and
the narrow age range sampled, Lack of complete support for
establishing the relationship between each form and the ADT
was explained because of the small to moderate differences in
the correlation between each language form and the ADT, and
each form and the SIT. Implications for education and recom-
mendations for further research were discussed.

Order No. 74-28,338, 191 pages.

CLASSICAL TEST THEORY FOR CRITERION-REFERENCED
TESTS

LIVINGSTON, Samuel A., Ph.D.
The Johns Hopkins University, 1974

Several conflicting definitions of “criterion-referenced”
(CR) testing exist. Their authors disagree as to whether CR
testing implies random sampling of items, a minimum passing
level, or content homogeneity of the test. Nearly all agree,
however, that a CR test, unlike a “norm- referenced” (NR) test,
Is intended to compare examinees not with each other but with
an absolute standard. The author defines a CR test as any test
for which a “criterion score” is specified independently of the
scores for which it will serve as a reference pont. A minimum
passing level is thus a special case of a criterion score.

The concepts of variance, covariance, and correlation can
be generalized to apply meaningfully to CR test score distribu-
tions, by redefining them in terms of deviations from the cri-
turion score instead of from the mean. This redefinition pre~
serves the properties of variance and covariance under addition
and scalar multiplication of variables, and preserves the bounds
of the correlation coefficient, ,

Classical test-score theory can then be developed in a more
general form that allows any point on the scale of measurement
to be the reference point. CR reliability can be defined in a
manner analogous to NR reliability and expressed in terms of
NR reliability. The Spearman-Brown prophecy {ormula and the
correction for attenuation hold for CR reliability in thetr fa-
miliar form; coefficient alpha takes on a modified form., CR
reliability can also be defined in terms of variance components.
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The estimate of CR reliability from variance components is
equivalent to the estimate derived from inter-item covariances.
CR reliability increases with the difference between the
mean and the criterion score, because this difference repre-
sents reliable information about the examinees’ performance
in relation to the criterion score. When the mean equals the
criterion score, NR and CR reliability are equal; otherwise
CR reliability is greater. NR reliability can thus be consid-
ered a special case of CR reliability. CR tests can be vali-
dated by correlational methods, provided all variables are CR
and CR correlation is used.  Order No. 74-29,013, 80 pages.

THE EFFECT OF TEST ANXIETY ON THE RELATIONSHIp
BETWEEN INTELLIGENCE AND READING ACHIEVEMENT
IN A GROUP OF SEVENTH GRADE SUBURBAN CHILDREN

LOMBARDI, Vincent A., Ed.D.
Temple University, 1974

Many researchers have reported negative relationships be-
tween test anxiety and reading achievement, In addition, nega-
tive correlations have been found between test anxiety and in-
telligence. These cognitive abilities, while negatively related
to test anxiety, are pcsitively related to each other. This long
established positive relationship-has not been examined at vari-
ous levels of test anxiety. .

The negative relationship between reading achievement and
anxiety has praviously been examined at various levels of intel-
ligence. There have been mixed results reported. In this study
the relationship was reexamined at various levels of intelli-
gence. .

The 152 male and 150 female students in this investigation
comprised the entire seventh grade population of a suburban
junior high school near Philadelphia. They were administered
the appropriate forms of the Science Research Associates, Pri-
mary Mental Ahlities Test, the Metropolitan Achievement Test
(Advanced Reading) and the Test Anxiety Scale for Children.

Pearson product-moment correlations v:ere computed be-
tween reading achievement and intelligence test scores at high,
moderate and low test anxiety. The correlations were com-
pared by the standard z-transformation. Pearson product-
moment correlations were computed between test anxiety and
reading achievement at low, moderate and high intelligence.
The correlations were compared by the standard z-transfor-
mation.

The linear co:relations between reading scores and intelli-
gence for the total population was .73. The relationships be-
tween reading scores and intelligence were .80 for the high
anxious group, .67 for the moderate anxious group, and .68 for
the low anxious group. The comparisons indicated that the cor-
relation for the high test anxious group was significantly higher
(.05) than those of the low or moderate test anxious groups.

The correlation between reading achievement scores and
test anxiety scores for the population was -.30. When the nega-
tive correlations between reading achievement scores and test
anxiety scores were conmpared at high, moderate and low levels
of intelligence the groups did not differ significantly.

It was concluded that the high levels of test anxiety were
a significant in{lluence on the relationship between reading
achievement and intelligence, The high test anxious student’s
behavior suggests a motivation to do well on cognitive mea-
sures but his concern seems to contribute to lower reading
achievement. It was further concluded that the negative rela-
tionship between test anxiety and readiag achievement was not
influenced by low, moderate and high levels of intelligence. °
Test anxiety would seem to be debilitating to all students re:.
gardless of mental abnlity. Order No. 74-28,181, 86 pages.

AN INVESTIGATION OF THE PREDICTIVE VALIDITY OF
THE PEABODY PICTURE VOCABULARY TEST WHEN AD-
MINISTERED TO PRESCHOOL CHILDREN ENROLLED IN

COMPENSATORY EDUCATION PROGRAMS

RENNER, Anne Healy, Ed.D.
The University of Tennessee, 1974

Major Professor: Dr. Paul C. Burns

The purpose of this study was to investigata the relative
predictive value of the Peabody Picture Vocabulary Test
(PPVT) when used as an evaluative instrument in a compen-
satory preschool program for culturally disadvantaged children,
One hundred and nine children enrolled in such a program in
Buffalo, New York, were administered the PPVT at the begin-
ning of their preschool experience. At the conclusion of the
sample’s {ifth year of formal schooling (fourth grade), the
scores from five standardized tests administered as part of
the public school’s regular testing program were obtained for
82 children from the original sample.

A product-moment coefficient of correlation was obtained
for the predictor variable, the PPVT, and the five criterion vari-
ables which were the: (1) Lee-Clark Readiness Test; (2) Metro-
politan Readiness Test; (3) New York State Reading Test;

(4) New York State Arithmetic Test; and (5) Otis-Lennon
Mental Ability Scale.

Analysis of the data revealed that the scores obtained on
the PPVT had a relatively high positive correlation with the
scores obtained on the five other standardized tests. The
highest correlation was found between the PPVT and the Otis-
Lennon Mental Ability Test which was the final medsure of
academic dchievement obtained for this sample. All coeffi-
cients of correlation for the dependent variable and the inde-
pendent variables were significant at the .0001 level.

Although it was concluded that the PPVT is probably a valid
instrument to use in predicting the academic success of disad-
vantaged children, the wealmesses and dangers inherent in such
a practice were discussed. The investigator also presented
some specific recommendations to insure the judicious use of
standardized tests with culturally disadvantaged children.

Order No, 74-27,233, 173 pages.

A STUDY OF THE RELATIONSHIP BETWEEN NORM-
?E;’TE;SRENCED TESTS AND CRITERION-~-REFERENCED

VAN VALKENBURGH, Marilyn W., Ed.D.
Western Michigan University, 1974

This study was designed to investigate the relationship be-
tween criterion-referenced tests and norm-referenced tests.
The questions to be answered were:

1. What is the relationship between norm-referenced tests
and criterion-referenced tests with respect to predicting stu-
dent performance scores or grade equivalents as indicated on
a norm-referenced test?

2. What is the relationship between scores on norm-
referenced tests and criterion-referenced tests for (a) fourth-
and seventh-grade students, (b) black students and white stu-
dents, and (c) male and female students? .

. 3. What information can the criterion-referenced test pro-
vide educational decision makers in decisions pertaining to

plicement, diagnosis, assessment, prediction, and evaluation? .

Both the Metropolitan Achievement Test {norm-referenced
test) and the 1973-74 Michigan Educational Assessment Pro-
gram (criterion-referenced test) were administered to all
{ourth- and seventh-grade students in a public school system
in the Fall of 1973. The sample consisted of 969 fourth-grade
students and 949 seventh-grade students. Only those students
Who were present for the administration of both tests were in-
cluded in the sample,

The results of the tests were recorded, and several orrela-
tion coefficients were computed, including the Pearson and Index
of Correlation. All correlntions reported were relatively high
and consistent. with most of them ranging from .70 to ,81 across




testy ala SULBLvups.
It was concluded that the relationship between the criterion-
referenced test and the norm-referenced test was of sufficient
strength that approximate grade equivalent scores can be pre~
s dicted from a criterion-referenced instrument. Consequently,
it is possible for a criterion-referenced test to provide informa-
tion to educationa’ decision makers for decisions pertaining to
placement, diagnusis, assessment, prediction, and evaluation.
Order No. 74-28,853, 98 pages.

DEVELOPMENT CF CRITERION~REFERENCED TESTS:
AN EMPIRICAL INVESTIGATION

STONE, Vathsala lyengar, Ph.D.
The Florida State University, 1974

Major Professor: Jacob Gordon Beard

This study was concerned with the functional meaningful -
ness of parallel forms of a Criterion-Referenced (CR) test
which were developed according to a pre-postulated item sam-
pling procedure. A performance universe was defined ac-
cording to the Briggs' model for instructional design and a
corresponding item universe was defined by writing an item
form for each behavioral objective. Two paralle!l forms of
the test were produced by generating items randomly from
each item form and assigning them randomly to each test form.
The resulting test forms were evaluated in a Generalizability
(G) study using a sample of 320 persons. G coefficients ap-
plicable to randomly-parallel as well as stratified-parallel
test fanulies were computed for the test forms. The former
coefficients were found to underestimate the latter and con-
firmed the heterogeneity of test content. The range of values
for the coefficients were of moderate size. The corresponding
varmance of the error A(ive., the discrepancy between the ob-
served and the universe scores) was found to be fairly high.
The tests were not equivalent in the classical sense although
they came fairly close to meeting the standards.

The functional meaningfulness of the test forms as CR tests
was studied by examining how they placed individuals with re-
gard to their mastery of the tasks in the defined performance
universe, and their use in evaluating the instructional tech-

. niques used to teach for the objectives, A Programmed In-

struction (Pl) text was developed for this purpose and was

vahdated for the target population (i.e., the sample of the G

' Study) by following the steps of a systems model for develop-
ment of instructional materials. The first formative evalua-
tion consisted of one-on-one testing and an initial small group
testing. The sample used for the second formative evaluation
consisted of 23 persons drawn from the target population. The
test forms developed earlier were administered to this sample
as pretests and again as posttests in conjunction with the text,
The resulting information was examined for agreement of the
instruments regarding (1) the success 2f the individuals, and
(2) the effectiveness of the text.

The instruments did not have high task-to-task agreement
about the success of individuals, They agreed very we!l, how-
ever, about the overall performance of the sample with regard
to the set of tasks as a whole in each test form. The relation
to the agreement indices with the error A was investigated
and the implications of the G theory are discussed in the paper,
The agreement indices appeared, in the context of absolute de-
cisions, to be analogous to correlation coefficients in the con~
text of comparative decisions. >

- The gain indices for the PI text as yielded by the two test
forms did not correspond task-to-task or person-to-person.
They agreed very closely, however, with respect to the set of
tasks over all persons in the sample.

The results of the study indicate that the G theory holds
promise for CR testing. What size G coefficient is “accept-
able” for CR tests, however, appears to be an jssue that is to
be resolved by future research findings.

Order No. 74-25,462, 214 pages.
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COMPARATIVE PERFORMANCE OF BLACK AND WHITE
TEENAGERS ON SELECTED TESTS OF AGGRESSIVE

"POTENTIAL

RUDCLPH, Pearlye Marietta Jessie, Ph.D.
The University of Michigan, 1974

Co-Chairmen: Dan H. Cooper, Alvin D, Loving

Program

The object of this study is to select and administer a set of
measures regarding certain aspects of aggressive and hostile
behavior and to analyze the results to determine possible pat-
terns of differences according to race and sex.

Procedure

The subjects used in the study were drawn from two areas,
The fifty blacks were students in a 10th grade physics class in
Michigan. The fifty white teenagers were 10th grade students
in 3 high school physics class in Illinois which has a similar
socio-economic environment. The Guilford-Zimmerman Tem-
perament Survey and the Rosenzweig Frustration Study tests
were administered to both groups of teenagers. The testswere
given on two different days in Illincis and the same procedures
were followed at a high school in Michigan.

Among the one hundred subjects tested (14-16), the fifty
whites were chosen to provide twenty-five white males and
twenty-five white females, and the same procedure was fol-
lowed with the black students in Michigan. All of the students
were in a college preparation curriculum. The sample {s rep-
resentative of college bound students within two given areas,
but seeking the same goals and curriculum,

Each subject was asked to read the instructions on the front
of his booklet silently as the examiner read them aloud. The
tests were scored by the examiner according to directions re-
garding aggression and reaction to aggression.

Major Findings

Investigation in the study was built around the following hy-
pothesis: when taken from similar populations, black adoles-
cents will show a higher degrze of hostility than white adoles-
cents.

In the testing, the white group responded with more hostility,
as measured by the instruments designed to tap subconscious
and conscious levels of consciousness in responses, Further-
more, results of this study indicate that sex differences were
of major influence in the outcome. This was especially true
with the black group. The black male was found least likely to
express hostile impulses at a subjec’ive level. Black boys ex-
pressed less hostility than white boys: and less than blackgirls,
Conversely white boys expressed more hostility than eifther sex
among blacks; and more hostility than white girls.

. The findings may be related to patterns which are instilled
in black boys, particularly, that develop the feelings and atti-
tudes of being less wanted, less likely to be right, more depen-
dent and less powerful, thus, he responds in a manner that is
less likely to bring increased self-derogation and social re-
prisal; or it may be that black males of the type sampled are
indeed more secure psychologically.

The findings could be due to the fact that the black male is
turning his frustration inward; or he may be contented with his
Profgress and himself and doesn't feel threatened. On the other
hand, the whate male might be just the opposite, either free to
cxpross his hostility, or subject {o greater frustration, there-
fore he subjects others {o hostile and aggressive behavior,

Order No. 74-25,314, 92 pages.
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TEST ANXIETY REUUCTION—~A COMPARISON OF THRLE
APPROACHES

SHOWALTER, John Michael, Ph.D.
The Ohio State University, 1974

Adviser: Professor Herman Peters

The purpose of this study was to compare three counseling
methods of reducing test-taking anxiety among elementary and
junior high school students. The three methods employed were
Systematic Desensitization (S.D.), Rational-Emotive Therapy
(RET) and Study-Skills Counseling (S.5.C.).

Considerable research exists to support the effectiveness
of §.D. in reducing test-taking anxiety. Significant results
have been obtained using such criterion measures as improve-
ment in course grades, improvement in cumulative point-hour,
change in achievement test scores, change on various self-
report anxiety measures, and change in physiological condi-
tions such as pulse, G.S.R., respiratory rate, etc. Fewer
studies have been reported using RET to reduce test-taking
anxiety, altnough those that are available support the effective-
ness of RET as an appropriate treatment technique. Research
using 8.S.C. to reduce test-taking anxiety is also limited, but
several studies do support its effectiveness compared to no-
treatment control groups.

101 students were selected from a group of 161 elementary
and junior high school students on the basis of scores on the
Su:nn Test Anxiety Behavior Scale (STABS). These students
were assigned to one of three treatment conditions and a no-
treatment control group. The first group received 6 treatment
sessions of approximately one hour in length of systematic
desensitization. Students were taught the principles of mus-
cular relaxation and then constructed an anxiety hierarchy
based upon familiar events prior to and during test-taking in
their school. The second group recefved appro..imately 6-7
hours of group counseling, based on an RET framework. The
third group received approximately 6-7 hours of S.S5.C. where
they participated in such activities as how-to-study lecturettes,
practice in using “ie SQ3R method of study, practice in taking
examinations, and discussions on types of examinations and
handling problems that each present. The fourth group of stu-
dents were assigned to a no-treatment eontrol group who were
tested prior toand following the acdministration ofall treatment
conditions. Thetreatments were administered by two experiencec
teachers who had some courseworkinguidance and covnseling.

It was hypothesized that each treatment condition would
prove superior to tiie control group on the following three de-
pendent criteria: (1) Scores on the reading part of the Stan-
{ord Achievement Test (S.A.T.), {2) Scores on the arithmetic
part of the Stanford Achievement Test; and (3) Scores on the
Modified Suinn Test Behavioral Anxiety Scale. These tests
were administered pre and post treatment. In addition, all
treatment groups were to be compared with each other on the
same three dependent criteria to detect differences among
treatment effectiveness.

Using an ANOV, significant differences were ‘ound on the
Newman-Keuls post-hoc test between the following treatment
and control groups, listed by dependent criteria: (S.A.T. Read-
ing Test (RET exceeded the sontrol group (p<.01); (S.A.T.
Math Test (RET exceeded the control group (p<.01); S.D. ex-
ceeded the control group (p<.01), and S.D. exceeded S.S.C.
(p<.01): (Suinn Test Anxiety Behavioral Scale) RET exceeded
S8.5.C. (p<.01); S.D. exceeded S.5.C. (p<.05); and the control
group exceeded S.5.C. (p<.01).

The NioSt impressive nnding was on the arithmetis tost,
where beth Systentatic Desensitization and Rational-Emotive
Theraps oaeceeded the contral group at the .01 level. It was
postulated that some of this difference nght have been due to
the Darrow 1an8e of scores on this mgtrument: and, (o the
discouragement of the control group toward the end of the
study. The unusual finding on the Smnn Tesi Anxicty Behav-
toral Scale (the contzol wroup mean score esceeded all treat-
ment groups) mav be esplaned in part by the variablity of
such an mnstrument and its auestionable validitv for measurine
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test-taking anviety. Recommendations include further research
it the clementary grade levels. using more refined self-report
mcasures and other criteria, such as physiological changes and
Jehavioral observations by teachers and peers. Follow-up
studic¢s would help determine the permanency of any reduction
in anxiety levels. Order No. 74-17,807, 176 pages.

RISK-TAKING AND READING TEST PERFORMANCE. {To

obtain 4 microfilm copy please order directly from the National *

Library of Canada at Ottawa)

CREALOCK, Carol Marie, Ph.D.
University of Toronto (Canada), 1973

A hattery of tests measuring academic risk taking, reading
achievement und attitudes towards school and risk was admin-
istered to 134 girls and 136 boys from seven, grade eight
classes. The tests were given to groups of approximately
thirty students in their own classrooms in the following order:
(1) Attitude Scale, (2) Probability of Success Risk Taking,

(3) Reading Comprehension Test (Power), (4) Word Knowledge
Test (Guessing), (5) Word Information Risk Taking, (6) Picture
Information Risk Taking, (7) Reading Comprehension Test
(Speed), (8) Word Knowledge Test (No Guessing) from which
both a reading score and the Multiple Choice Exam Risk Taking

score were derived, and (9) Attitude toward the morning’s tests.

Total testing time was about three hours.

The major hypotheses stated that there would be a signifi-
cant positive correlation among the four measures of academic
risk taking, and that there would be a significant positive cor-
relation between reading and risk taking,

The results suggest no support for a general academic risk
taking tendency. The two measures of Information Risk Taking
(Word and Pictures) did show a significant positive relationship
{r=.294) but this correlation was very low given the similarity
between the two measures. A low correlation was found be-
tween Word Information Risk Taking and Multiple Choice Exam
Risk Taking {r=.136) but this correlation accounts for less
than two percent of the total variance which does not suggest a
stable risk taking trait.

Some reading measures correlated positively with Word
Information Risk Taking and negatively with Probability of
Success Risk Taking suggesting that gue<sing on a word with
incomplete information and preferring a high degree of cer-
tainty of success on a choice dilemma< problem are related
to high scores on reading tests. In general however, reading
test performance and risk taking did not yield consistently sig-
nificant correlations and where a relationship wa$ indicated,
it accounted for less than five percent of the variance at best.
Significant correlations between reading scores and risk laking
more frequently occurred in females versus males and in poor

readers versus good readers,
The attitude items did not correlate significantly with read-

g exeept for ‘being compared to classmates.” This item was
considered to suggcst competition among fellow students. It
was negatively rated hy the total sample but the relationship to
reading was stronyest for poor readers. In this group, students
who did not like competition scored higher on reading tests than
did students who did not mind it,

Tite results do not suggest that academic risk taking is a
consistent general trait within subjects that correlates positively
with reading performance. However, before these hypotheses

can be strongly rejected, further research into the area is
needed.

CONCURRENT VALIMITY OF THE PEABODY INDIVIDUAL
ACHIEVEMENT TEST WITH FOURTH~GRADE LEARNING
DISABLED AND NON-LEARNING DISABLED CHILDREN
USING THE METROPOLITAN ACHIEVEMENT TEST AS
THE CRITERION MEASURE

'
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BRAY, Nancy Ann Moreland, Ed.D.
East Texas State University, 1973

Adviser: Gerald W, Gattshall

Purpose of the Study: The purpose of the study was to in-
vestigate the concurrent validity of the Peabody Individual
Achievement Test (PIAT) for learning disabled (LD) and non-
learning disabled (Non-LD) fourth-grade children, using the
Metropolitan Achievement Test (MAT) as the criterion mea-
sure. In addition, differences between correlations were ex-
plored for the variables of sex and ethnic identification.

Procedures: The population consisted of children enrolled
in an experimental project designed to evaluate the effective-
ness of three different teaching methods with learning disabled
children in Dallas, Texas. There were 222 subjects: 107 LD
and 115 Non-LD. The mean chronological age was 9 years,

8 months for the LD sample and 9 years, 7 months for the
Non-LD sample. The mean Intelligence Quotient was 99 for
the LD group and 106 for the Non-LD group, as measured by
the California Short-Form Test of Mental Maturity.

Testing was counterbalanced so that approximately one-half
of the LD and one-half of the Non-LD subjects were admin-
istered the PIAT followed by the MAT. The remaining subjects
were administered the MAT followed by the PIAT.

Pearson product-moment coefficients of correlation were
calculated between PIAT and MAT raw scores. In addition,
Fisher’s z was computed between comparable subtests to de-
termine the significance of difference between correlations
for the entire LD and Non-LD samples, subdivided by sex and
ethnic identification.

Findings: Pearson rs ranged from .45 to .86 for compa-
rable PIAT and MAT subtests for the entire LD sample. For
the entire Non-LD sample, rs ranged from .56 to .77. No sig-
nificant differences were found between correlations of com-
parable subtest scores between the entire LD and Non-LD
samples, between the LD males and LD females, between the
Non-LD niales and Non-LD females, or among the Non-LD
Caucasian, Negro, or Mexican-American subjects. For the
LD group, however, when subdivided by ethnic 1dentification,
significant differences were found between the correlations ot
the PIAT Reading Recognition and MAT Total Reading scores
for the Caucasian-Negro and Negro-Mexican-American com-
parisous,

Conclusions: It was concluded that substantial concurrent
validity was dem- nstrated between the two instruments for both
the LD and Non-LD samples, and when the saniples were sub-
divided by sex and ethnic identification with one exception, for
the PIAT subtests of Mathematics, Reading Recognition, Reading
Comiprehension, uand Spelling. General Information and Total
Test scores on the PIAT were not evaluated, since there were
no comparable MAT subtests. Order No. 74-11,889, 158 pages

AN INVESTIGATION OF A SCORING PROCEDURE DESIGNED
TO ELIMINATE SCORE VARIANCE DUE TO GUESSING IN
MULTIPLE-CHOICE TESTS

CROSS, Lawrence Hartwell, Ph.D.
University of Pennsylvania, 1973

Supcrvisor: Dr, James J. Diamond

The present study investigated a novel scoiing procedure
designed to eliminate or reduce score variance due to guessing
on multiple-choice tests. A series of three teacher-written
2lgebra tests was administered to 12 sections of eleventh-grade
students attending a suburban Philadelphia high school. The six
participating teachers agreed to use the scores from these tests
for grading purposces, and the students were so0 informed. The
exammnees were directed to respond to each of the tests in two
distinet ways: the Coonibs response mode, which was uscd with

appropriate directions during the first part of the testing period:

and the conventional response mode, which was used with direc-
tions that encouraced euessing during the second nart of the test
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period. Two initial tests were designed to acquaint the students
with the novel response mode and to provide feedback on their
performance. Only the data from a third test were used {- : the
experimental analysis. The use of these two response modes
permitted an estimate of the number of items that an examinee
answered correctly under the following conditions: without
guessing; and with guessing limited to ejther two, three, or
more choices. This provided a guessing-free score and a
series of partially guessing-free score sets, which served as
criteria representing different guessing-score components.
The conventional-mode responses were scored, using number-
right scoring, formula scoring, and the novel scoring procedure
proposed in this study. The last procedure involved computing
scores for each examinee on several variables: the proportion
of correct choices marked, the mean difficulty and discrimina-
tion indices of all choices marked (both right and wrong), and
the variability of difficulty of correctly marked choices. The
square of these variables and the cross-product between each
of these variables were then computed which yielded 27 pre-
dictor variables. These variables were then used in a forward-
selection regression to predict the guessing-free scores, par-
tially-guessing-free score sets, and two external validity
measures. The results were double cross validated, and the
correlation of the cross validated novel scores with each cri-
terion was compared with the correlation of number-right scoreg
and formula scores with the same criteria. In every case, the
cross validated novel scores predicted the criterion less well
than did the number-right or formula scores. An attempt was
also made to predict several‘score sets based on only those
items answered correctly through guessing. The results of
these analyses provided no additional insight as to how the scor~
ing variables related to guessing. A possible explanation for the
relative ‘nability of these variables to predict the criteria was
offered, Several noteworthy score characteristics were also
observed for various score sets.

Order No. 74-14,041, 115 pages,

RELATIONSHIPS OF THE WECHSLER INTELLIGENCE
SCALE FOR CHILDREN AND THE ILLINOIS TEST OF
PSYCHOLINGUISTIC ABILITIES WHEN ADMINISTERED
TO LEARNING DISABLED CHILDREN

Nell Willis PAGE, Ph.D.
Texas A&M University, 1973

Chiarman: Dr. Donald G. Barker

The WISC and ITPA subtest scores of 150 learning disabled
¢hildren were submitted to canonical analysis. Five canonical
roots emerged. When the data were further analyzed on the
hasis of age classification, two roots were obtained for childrer
uikler the age of eight years and four roots were obtained for
children above the age of eight years. Differentiation of ability
“d5 ¢ “ident with increase in age. This study also examined
intercorrelations between sybtest scores of the two instruments
-l between subtest scores within each instrument. The re-
<ults indicated significant correlations, especially between
three TTPA subtests and WISC verbal subtests. A multiple re-
““ression analysis was conducted to determine: (1) the predic-
tive vahdity of ITPA subtests * following criterion vari-
ables: Verbal Scale Score, P.  .rmance Scale Score, and Full
Scale Score and (2) the predictive validity of WISC subtests for
the ITPA Psycholinguistic Age Scores. All of the obtained va-
lidities were significant at the 0,01 level of confidence with the
best predictive validity being ITPA subtest scores in predicting
WISC Full Scale Scores. Implications of the findings of this in-
‘estigation for the assessment of learning disabllities in chil-
‘tren are given, Order No. 74-1040, 106 pages.
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THE USE OF THE MODIFIED HAND TEST AND PICTORIAL
5TUDY OF VALUES TO DIFFERENTIATE BETWEEN
SUCCESSFUL AND UNSUCCESSFUL EDUCABLE MENTALLY
RETARDED WORK~STUDY STUDENTS

Russell Atlen HARDESTY, Ph.D.
The Umiversity of Oklahoma, 1973

Major Professor: Dr. P, T. Teoka

This study was conducted to determine 1f the Modified Hand
Test and Pictorial Study of Values could differentiate between
successful and unsuccessful educable mentally retarded Work-
Study students. A total of 50 subjects were individually admin-
istered the Modified Hand Test. The PSV was also administered
to each school group. The subjects were enrolled in EMR Work-
Study programs in eight high schools of the greater Qklahoma
City, Oklahoma area. Twenty-five subjects were in each group.
Statistical analysis was applied to each of the scoring cate-
gories of the Modified Hand Test and scale of value of the PSV
to determine if sigmficant differences existed between the
groups. Median and quartile ranges were calculated for each
scoring category of the Modified Hand Test and values of the
PSV for both groups. The Median Test, with Yates correction
for continuity, was used to test for significant differences be-
tween the successful and unsuccessful workers. The findwngs
from the evaluations were: 1) Significant differences occurred
between the successful and unsuccessful groups in the ACT

(e < .05): MAL (p<.05) and (1 - INLY? (5 < .05). 2) Suc-

cessful workers gave significantly mare ACT responses on the
female than on the male stimulus cards of the Modified Hand
Test. 3) A significant difference between groups occurred for
the Theoretical Scale of the PSV, with the successful workers
scoring higher (p < .05).

INT

The ACT, PATH and (1 - ENV)2 of the Modified Hand Test

and the six values and Genlike score of the PSV were corre-
lated using Kendall's rank correlation, tau, A significant cor-

relation was found between (1 - -é%—'r-v)’ and the Theoretical value
(p = .0047).

Conclusions

Only three aspects of the Modified Hard Test: ACT, MAL,
1- %%;)z successfully differentiated between the successful

and unsuccessful workers.

Successful workers have more psychological energy avail-
able to achieve material goals as indicated by higher ACT
scores. Early childhood experiences in which the successful
worker was accepted probably accounts for the higher number
of ACT responses on the female stimulus cards than on male
and child cards.

The successful worker had fewer MAL responses which in-
dicates less psychological stress and anxiety. The unsuccessful
workers probably experience more doubts about their ability
to succeed than do the successful workers. The successful
workers show a more equal awareness of interpersonal rela-
tionship and environmental needs than do the unsuccessful
workers as evidenced by the lower (1 - %%—%)’ of the successful
worker. This awareness allows the successful worker to de-
pend upon others for guidance on their jub.

The awareness of the successful workers dependency on
others 1s supported by their higher Theoretical scores on the

J
PSV, The significant (1 - é—r;s%)’ - Theoretical correlation fur-
ther supported this need,

The Mcdified Hand Test and PSV eannot be used exclusively
to differentiate or predict successful and unoudeecs ful w orters,
but could he used 1 conjunction with expe rienced personnel to
prediet and reccmniend voeanonal teadnmes and halalitation

Q

plaiis tu best msure a successiul tratning program and pest

provide the EMR Work-Study student job placenient best suited
to his needs.

Recommendations for Further Study

Little research has been done with the Modified Hand Test.
The aspect of thirty stimulus cards and gex divisions of the
cards provide rumerous aspects for future studies.

The scoring of the Hand Test is somewhat too general and .
is difficult to score sume item as a definite category. A re-
search project in which the scoring system would be refined
and made less ambiguous would be beneficial.

The (1 - E&NTV)’ score could be an additional measure of the

Hand Test with which to evalvate personality. It has the poten-
tial of presenting a more complete measure of adjustment than
do the single scoring categories and deserves additional re-
search.

A more extensive study might be conducted with the PSV to
establish norms for use with adolescent EMR students. Also,
the PSV might be refined to be more specifically suited for use
with the EMR adolescent. The instructions are somewhat dffi-
cult for the EMR to understand even when read to him. The
pictures are also presented in a confusing manner. Research
could also be conducted with different instructions and presen-
tations of the pictures,

There was no control of teacher-coordinator bias in this
studv. A study might be conducted in which the interpersonal
relationship of the teacher-courdinator and Work-Study stu-
dents affected the vocational success rating. A comparison of
the ratings of teacher-coordinators, vocational counselors and
employers of the Work-Study students could also be included
in the study. Order No. 73-31,474, 74 pages.

A COMPARISON OF A GROUP BENDER VISUAL MOTOR
GESTALT TEST WITH THE INDIVIDUAL BENDER VISUAL
MOTOR GESTALT, TEST WITH KINDERGARTEN CHILDRE}
AND THE RELATIONSHIP OF THE TWO BENDER TESTS |,
WITH 1Q

’

William Edward CASKEY, JR., Ph.D. 6
Kent State University, 1973

Director: Louis A, Fliegler

The purpose of tlis invest gation was to study the relation-
ship between kindergarten pupils’ performance on a group
Bender Visual Motor Gestalt Test and on an individual Bender
test. The study also sought to assess the relationship hetween
Bender test results, when scored by the Kopmtz system, and
1Q. Focus was placed on the practice effect, which is defined
as participation in one form of the Bender test administration
(group or individual) and in the same or alternate form of
the Bender test administered within a ten-day or two-weck
pertod. The effect of sex on Bende: test scores was evalu-
ated. .

The instruments used were (a) the Otis-Lennon Mental
Ability Test, Primary 1 level, Form J, 1967 revision; (b) the
standardized individual Bender test; and (c) a group Bender
test made of transparencies of the Bender cards. .

The sample consisted of 193 kindergarten age clildren,
Using a stratified random samphing method based upon Otis-
Lennon 10 scores, Ss were assigned to one of the four test
groups. Bender testing periods were from ten days to two
weeks apart.

Following determination of inter- scorer reliability using
the Kopintz scoring system (r = .99), all Bender protacols were
scored by the investigntor, Pearson product moment correla-
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1oNns were tnen obtaiped t0 assess (a) the coetticient ot equiva.
lency between the group Bender test and the individual Bender
test: and (b) the coefficient of stability for both the group and
the individual Bender test. In addition, Pearson product mo-
ment correlations were run between group and individual
Bender test scores from the first testing period and 1Q and for
the combination of all first testing pertod Bender scores and
IQ. Where applicable, Fisher's r to 2 transformations were
run to determine the reiationship between the obtained corre-
lations. Analysis of variance was computed to determine if
there were any significant differences between any of the group:
with respect to (a) IQ, (b} Bender test scores for the first and
second testing periods, and (c) Bender scores between testing
periods. Expectancy tables were prepared to demonstrate the
relationship between Bender test scores and 1Q.

Tests of significance (¢ tests) were used to determine if
there were any significant differences between the perfor-
minces of boys and girls with respect to scores on the Bender
tests or 1Q scores.

The conclusions drawn from this investigation were:

1) Kindergarten children’s performance on both forms of
the Bender test 1s stable over a ten-day to two-week period.

2) In terms of the findings there 1s clear evidence of the
equivalency of the two forms of administration of the Bender
test when results are scored by the Koppitz system (r = .87).

3) The data from tiis study give clear evidence that the
group and individuai Bender tests correlate significantly with
1Q (group r = -.66; individual r = -.51; combined group and in-
dividual r = -,59),

4) The data from this study give clear evidence that the
Bender test, both group and individual, correlates sigmficantly
with 1Q (r = -.59).

5) The use of the Bender test to differentiate between above
average Otis- Lennon 1Q scores and below average Otis-Lennon
1Q scores was not supported.

6) While kindergarten girls perform significantly better on
the Bender test than do kindergarten boys, the difference can-
not, on the basis of the data from this study, be attributed to
differences in IQ. Order No. 73-32,337, 126 pages.

AN EVALUATION OF THE TORRANCE TESTS OF
CREATIVE THINKING

Lilia da Rocha BAS10S, Ph.D,
Umiversity of Southern California, 1973

Chairman: Professor Michael

Pumose; The purpose of this study was to provide a eritical
analysis and evaluation of the Torrance Tests of Creative Think-

ing (TTCT) from evidence reported in its technical manual and
in selected empirical studies against the eriteria, or standards,
set forth in Standards for Educational and Psychologicul Tests
and Manuals, published 1n 1966 by the American Psychological
Association. Twenty-six major ESSENTIAL eriteria selected

from the Standards constituted the key elements of a congruence

model 2gainst which the TTCT was evaluated. The evaluative
process which wias gunded by answering six questions constitu-
ting the 1esearch problem could be integrated within one main
guestion® To what extent does the TTCT meet the ESSENTIAL
criteria for (a) Dissemination of Information (two criteria—
Al and A2): (b) Interpretation (four criteria~B1, B2, B3, and
B4); (c) Validity(seven eriteria—~Cl, C2, C3, C4, C5, C6, and
C7): (d) Rehability (six enteria—D1, D2, D3, D4, D5, and D6);
(¢) Administration and Scoiing (two critera~E} and E2), and
(f) Scales and Nerms (five eriteria~¥1, F2, F4, F5, and F6)?
Mcthodology. A modcl of congruence evaluation cunstituted
the methodoloyy employed in this investigation. Evidence gath-

cred from the TTCT technical manual and from empirical studic:

pcrtaining to the test was rated or judged as “satisfactory,”
“questionable,” “unsatisfactory,” or “nnt applicable,” according
to its compliance to the requivements stated in cach of the 26

major ESSENTIAL cniteria selected as the principal parameters

or mode! for the evaluation of the test.

Fidmgs: Results from the evaluation of the TTCT against
cach of the 26 major ESSENTIAL criteria in the Standards indi-
cated the following judginents regarding the adequacy of the
TTCT in weeting each enterion within each of the six major
proupimgs of requirements: (a) Dissemination of Information
—1*satisfactory” and 1 “questionable”; (b) Interpretation—

2 “satisfactory” and 2 “questionable”; (c) Validity—3 “satisfuc-
tory,” 3 “questionable,” and 1 “unsatisfactory”; (d) Reliability

—4 “satisfactory,” 1 “questionable,” and 1 “not applicable”;

(e) Administration and Scoring—2 “satisfactory”; and (f} Scales
and Norms—3 “satisfactory,” 1 “questionable,” and 1 “unsatis-
factory.”

Conclusions: The following conclusions seemed to be war-
ranted: (1) Since the TTCT has satisfactorily met only 15 (about
58 percent) of the ESSENTIAL criteria set forth in the Stan-
dards and has received eight “questionable” and two “unsatis-
factory” ratings, the test cannot be considered as an entirely
adequate instrument for generalized use. (2) Since it was in the
division of Administration and Scoring in the Standards that the
TTCT has satisfactorily met all the ESSENTIAL criteria
against which it was evaluated, the major strength of the test
would appear to reside in that category. (3) The major weak-
nrsses of the TTCT would seem to be related to the category
of Validity in which the test was assigned three “questionable”
and one “unsatisfactory” ratings, (4) When the somewhat tenta-
tive character of measures purported to tap creativity is con-
sidered, the inadequacies observed in the TTCT may be hypoth-
esized to reflect the general state of the art in the area of
creativity.

Recommendations: The findings and conclusions evaluated
in this study led to the following recommendations: (1) The de-
ficiencies observed in the TTCT, represented by ratings of
“questionable” and “unsatisfactory,” should be noted and rem-
edied to whatever extent possible. (2) Only when eonsiderable
caution s exercised should the TTCT be used for purposes
other than exploratory research. (3) Other tests purporting to
measure creative thinking, divergent production, or creativity
also should be subjected to evaluations against the criteria set
forth in the Standards so that prospective users could have a
broader basis upon which to make their test selection.

Order No. 73~31,629, 101 pages.

THE STRUCTURE OF INTELLECT MODEL AS A BASIS
FOR CROSS CULTURAL ANALYS'S OF TESTS

Herbert Leon WHITE, Ph.D.
New York University, 1973

Chairman: Professor Philip R. Merrifield

In this study two groups, one Black, one White, were com-
pared on the manner in which a series of relations emerged
among 29 variables applying to each group. Twenty-one of the
variables were Structure-or-Intellect tests, seven were Civil
Service sub-tests, and one was a job performance criterion.
The relationships determined were: the factor structure of
the 21 Structure-of-Intellect tests in each group; the relations
of the Civil Service sub-tests to the factors found; and the re-
lations of Structure-of-Intellect tests, Civil Service tests, and
combinations of both, to criterion.

Most research studies in the United States which compare
races and groups in level of performance on psychological tests
do not deal adequately with the necessity to establish compara-
tive validity, in the sense advocated by Irvine (1969), of the test
used to measure possible differences. This current study ex-
amines the concepts of factor validity and comparative validity
and their bearing on the problem of test results in different
ethnic groups. The study is, in addition, directed toward meet-
ing the needs for: devising job selection tests that will not dis~
criminate unfuirly against minority groups; gaining greater
understanding of the growth and development of intellectual
abilities; investigating the possible role of behavioral and
“social intellizence” tests as job selection techniaues; and de-
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veloping a rationale for development of valid tests in Civat
Service and other settings.

It was hypothesized that, for the two groups, the relations
vith the criterion would be different, the addition of iuforina-
tion from the SI model would fmiprove prediction, the factor
structures would be different, some CS tests would relatc dii-
ferently to factors in each group, and some CS§ tests would cor-
relate positively with SI factors.

The question as to whether the same factors previously es-
taotished on an American White population would emerge in the
Summer Supervisor population could not be answered definitely.
Instead of the tiaditional ST factors in pure form, there appeired
four factors which seemed to be composites of the quahties at-
tributed to the hypothesized SI factors. The configuration of the
SI marker tests loading on these factors suggests that further
investigation of a torus SI model previously proposed by Varela
might be profitably investigated as an alternative to the cubical
modet now hypothesized by Guilford.

While the four factors emerged in each of the groups ana-
lyzed, the comparative validity of SI tests varied between the
two groups.

The hypothesis that prediction of criteria from the Civil
Service tests would be different in the Urban Corps population
than the Summer Supervisor population was supported by find-
ings based on multiple regresston techmques,

In both groups, SI tests tended to correlate with the criterion
niore {han did the Civil Service tests.

The addition of information from the SI tests appeared to
improve the prediction ot criterta appropriate to the Summer
Supervisor population, and simularly for the Urban Corps popu-
lation.

While the factor components of thes2 Civil Service Tests
were partially revealed by the techniques used in this study,
tne Civil Service and the SI tests did not demoustrate compara-
tive validity across the two group's studicd. It is suggested
that no tests be used to compare different cultural groups un-
less the tests have in addition to mecting other criteria, equiva-
lent factor structures.

Further study is suggested ot the 8I model or an adaptation
of such a model with respect to cross cultural stucies, and
better construction of selection tests.
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A STUDY OF THE RELATIONSHIP BETWEEN
SELECTED GRADING CRITERIA AND THE USE

OF STANDARDIZED TEST SCORES AS PREDICTORS
OF GRADES

Hale Gene DEXTER, Ph.D,
Umversity of \hissour: - Kansas City, 1973

Thrs study 1mestigated some of the factors which conty iy
to vaniamhity :n grading and related these factors to the ¢ffec.
tiveness of stundardized tests in forecasting academic sucer e
in tenth grade English.

Standardized academic achievement and aptitude tests have
shown substantially varied correlations when used to predict
academic performance even when tests have demonstrated hich
coefficients of rehability. One reason for these variations
might be the uncontrolied variation in grades themselves, Re-
search has paid scant attention to this possibility.

Teachers commonly suggest that marks should be based on
academic competence; however, subjective factors may he up-
plied. This leads to a question: Do teachers use the same in-
formation in arriving at grades?

The Marking-Factor Inventory was administered to fifty-
six teachers of tenth grade English in a large urban school
district to determine what variables influence them in deter-
mining marks. Forty-two teachers responded.

A Spearman rank-order correlation between teachiers was
computed resulting 11 a 42 X 42 correlational matrix, which
was factor anilyzed. The Kolmogorov-Smirnov two-samnie

o

test was usea as a test ot sigmticance. Results revealed that
not all teachers in the sample purported to use the same infor-
mation in arriving at grades.

The large variations in predictive validities of standardized
tests which occur when the course grade is used as the sole
criterion leads to a second question: Does teacher consistency/
inconsistency in assigning grades influence the predictive
validity of standardized tests? *

Grades awarded by the forty-two teachers and Language
and Reading subtest scores of the Comprehensive Tests of
Basic Skills earned by their students were gathered. After
the grades and scores of the students had been grouped accord- *
ing to teacher, a Pearson product-moment coefficient of corre-
lation between the final English grades and Comprehensive
Tests of Basic Skills--Reading subtest raw scores was com-
puted. The same procedure was used between the final English
grades and the Comprehensive Tests of Basic Skills--Language
subtest scores. Correlations between English grades and Com-
prehensive Tests of Basic Skills--Reading subtest scores were
grouped according to the factor group to which the teacher had
been assigned during the factor analysis process. Each group
of correlations was averaged. Resulting correlations were
tested for homogeneity and found significantly different at the
.01 level, The same procedure was followed with correlations
between the final English grade and the Comprehensive Tests
of Basic Skills--Language and they, too, were found to be sig-
nificantly different. It was concluded that there is a difference
in information purportedly used by teachers in the determina-
tion of m=rks, and that there is a difference in correlations
between standardized test scores and students’ final marks
when students’ scores and grades have heen grouped according
to the type of information purportedly used by their teachers in
assigning marks. Order No. 74-1745, 98 pages.




